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Abstract 
This study aims to assess the medical students’ needs analysis at the Faculty of 
Medicine at Al-Neelain University in the field of English for Specific Purpos-
es (ESP). It also aims to examine the perceptions of the students and their in-
structors about the present syllabus and the challenges, which the students 
and the instructors face. It is an exploratory study, that is, to discover the as-
pects of reviewing a program by involving both instructors and students to 
express their views. The researcher followed the descriptive and analytical 
approach. The subjects of this study were of two types: the instructors who 
are either having experience in teaching ESP syllabus or teaching the current 
program (i.e. English for Medical Purposes) and medical students of first and 
second year. The number of the respondents who participated in the study 
was five instructors, twenty-five students of the first year and twenty-five 
students of the second year. The data, which were collected by the two forms 
of the questionnaires, were analyzed through statistics (numbers) then con-
verted into the forms of percentage. The findings of this study confirmed that 
there were several problems that the students faced at the faculty such as the 
lack of some of the basic skills, especially speaking and listening skills. As 
recommendation plays an important basis to undergo some changes within 
the current syllabus, it is recommended to review the current syllabus to un-
dergo some changes in the content of the syllabus so as to meet if not all, 
most of students’ needs towards their medical study. It is also recommended 
to use different methods for collecting data such interviews and classroom 
observation to get more productive data as well as to use more technical aids 
such as computer, videos and TV. 
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1. Introduction 

Recent years have witnessed a practical movement in the area of English for Spe-
cific Purposes (ESP) despite the fact that there were not enough studies that had 
been conducted in this area. As such, the interest in the field of adult education 
has been growing. This growth has resulted in establishing a lot of polytechnics 
and vocational institutions that have been established to meet the students’ 
needs (Sudan and Malaysia as two examples). Due to the recent invading nature 
of globalization in the specific area of ESP programs, that is, vocational-technical 
education and human resources development, a special attention has been given 
to the following aspects: 

“the purpose of education in the 21th century; learning for the workplace; 
national culture and technological advances; the globalization of education; 
education and quality control; and future challenges for educational institu-
tions.” (Styler, 1986: p. 289) 

There has been a widespread demand for English as a means of communica-
tion. Therefore, both instructors and learners are strongly committed to teaching 
and learning the English language. In addition, the users of English understand 
that English has a role in a wide range of perceptions, business, and enterprise 
(Kachru, 1986). Accordingly, the idea to design special programs has been made 
to meet the learners’ needs, that is, English for Specific Purposes (ESP). It re-
gained its importance as a part of English Language Teaching (ELT), which 
needs to be well designed to see whether its goals and objectives have been 
achieved or not (Hutchinson & Waters, 1987). Any language-teaching program 
has certain concepts and criteria, but in ESP, these concepts and criteria are to be 
much focused on and with specified goals. Therefore, ESP sponsors consider 
learners are investors in the ESP programs that have been established and they 
want to gain the outcomes of their investment. As such, there have been a grow-
ing number of individuals who need languages for occupational and vocational 
purposes as well as for general educational purposes. This trend has led to a cor-
responding increase in the attention of the programs for study in order to pro-
vide appropriate teaching criteria. Thus, ESP is about content-based instruction 
in a variety of field such as medicine, business, chemistry, information technol-
ogy, computer science, engineering, etc. There are two obvious categories of 
ESP, that is, English for Occupational Purposes (EOP) and English for Academic 
Purposes (EAP). EOP is concerned with “the preparations for professional oc-
cupations that students are likely to go into when they graduate” (Flowerdew & 
Peacock, 2001: p. 11). EAP in contrast, relates to the study purpose (Dudley-Evans 
& St. John, 1998). This type of aspect is taught generally to students who need to 
perform it for their academic purposes in educational institutions. The type of 
language is usually based on a special discipline in higher levels of education 
when the student specializes (in-study) or plans to specialize (pre-study) as stated 
by Kennedy and Bolitho (1990). The basis of ESP, containing EAP is “the specif-
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ic needs of its learners/clients” (Dudley-Evans & St. John, 1998). All the deci-
sions as to content and method of teaching are based on why the students need 
to learn. This trend leads to what is called needs analysis. A needs analysis is es-
sential for any instructor who intends to know the purpose of the students for 
language learning. Therefore, this tendency allows the instructor to collect and 
analyze information in order to identify and validate the language. Thus, this 
concept will guide to build up an English language course to accomplish the spe-
cific needs of the learners. 

Nowadays, there is an increasing number of English language programs, 
which have been constructed whether in private institutions or at the tertiary le-
vels. As a result, they adopted ESP approach in their established courses (see 
Figure 1). The intended role for these courses is to equip learners with English 
language knowledge that helps them in both study and workplace. Therefore, the 
lack of English language proficiency among many learners marks as an obstacle 
for job seekers. To this extent, many institutions have followed a systematic me-
thod to provide learners from different fields of study with ESP programs to help 
them carry out future jobs successfully. Accordingly, ESP practitioners and edu-
cators are looking for the applications of ESP approach in order to use them in 
various English language programs that have been designed for different areas of 
specialization. Instructors set up ESP programs for English language courses by 
producing and developing materials from commercial texts for teaching English 
for special purposes accompanied by the materials, which are designed for 
teaching English for general use or gathering various materials in the forms of 
handouts. As a result, there is a wide gap between the language which the stu-
dents acquired and the language they really require. It is the gap that project 
work can solve (Fried-Booth, 1986). Any project work should give the ESP learners 
opportunities for language use and development. A useful program makes the 
language-learning task seem more manageable. The program is now seen as an in-
strument with which the instructor can achieve a degree of congruence between 
 

 
Figure 1. The classification of ESP by experience. 
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the needs and aims of the learner and the activities, which will take place in the 
classroom (Yalden, 1984). Candlin and Murphy (1987) stated that: 

“task-based learning continues and develops recent attention to learn-
er-centred approaches, and in particular the ideas of differentiation and 
learner interdependence” (p. 3), adding that “tasks serve as compelling and 
appropriate means for realizing certain characteristic principles of commu-
nicative language teaching and learning.” (p. 5) 

1.1. Subjects 

The subjects consist of two groups: the students who take English for Medical 
Purposes (EMP) and the instructors who teach the current syllabus. Referring to 
these types of students, Celani et al. (1988), and Sharp (1990) stated that it is 
more successful to involve both instructors and their students in building up the 
syllabus, stressing their views and perceptions about syllabus design and within 
their needs.  

1.2. Instruments 

The researcher used two forms of questionnaires for conducting a needs analy-
sis, namely, the student’s questionnaire and the instructor’s questionnaire. This 
method of gathering data is frequently used because it saves time and yields 
quick results. A number of questionnaires, which were distributed: instructors (5 
copies), first year students (25 copies), and second year students (25 copies). The 
method of the questionnaire distribution followed was both self-administered 
and group administered. The advantage of these two methods is to assess and 
receive accurate answers from the respondents in a short time. Most of the items 
of the questionnaire were taken from a combination of items developed by 
Schleppegrell and Royster (1990) and Yoo (2000).  

1.3. Data Analysis Technique 

After collecting the data, the researcher used frequency counts and percentages 
for questionnaire results. The use of tables and figures is considered as an effec-
tive way to analyze the data obtained.  

2. Review of Literature 
2.1. How Do Specialists Know If Their Institutions Need an ESP for  

Their Departments? 

The question above turns the study to the department specialists who administer 
ESP programs, which are taught as a demand of the current situation for adults 
to learn ESP according to their areas of specialists such as business, medicine, 
science, etc. These specialists may wish to focus on their program that uses Eng-
lish with the program’s epistemology (theory of knowledge), by using an ESP 
model. Firstly, the specialists will need to form a needs analysis to determine if 
an ESP model is necessary. Secondly, to find out what difficulties the program 
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may have in adapting to an ESP model. Finally, to address the necessary changes 
needed to migrate towards an ESP model because a needs analysis becomes a 
renewal demand towards English language learning. This part reviews theoret-
ical foundations significant to ESP, conducted by a number of researchers with 
a special attention to the role that a needs analysis plays in the development of 
material for English language programs. For instance, English for Medicine. 
Accordingly, a needs analysis is based on the analysis of learner’s reasons for 
learning English, which in turns, will eventually lead to the construction of an 
English language course to fulfill the specific needs of the learners. 

2.2. An Overview of English for Specific Purposes 

English for Specific Purposes (ESP) is a systematic way of teaching that focuses 
on the learner as a target of study. It has a great contribution, which concerns 
teaching of English for Specific Purposes. Its importance came to be seen as it 
emphasizes the intensive analysis of the learners’ needs towards course design. 
This focus of analysis incorporates careful assessment of skills that the learners 
have and to what extent they lack in their target language situation for consider-
ing what steps should be taken to provide them with certain knowledge. The 
awareness of both General English (GE) and English for Medical Purposes 
(EMP) mark a crucial step towards their advancement and improvement wheth-
er in study or future jobs. In general, learners’ needs analysis depicts that they 
have to be trained with a special type of language, which contains vocabulary, 
specific grammatical structures, phrases, styles and principles of communication 
which relate to future medical careers. In turn, the collected data from needs 
analysis can be used as a precision of the intended goals that lead to execution of 
the language programme. These goals, afterwards, can be stated as specific 
teaching objectives, which in turn will function as the base on which to develop 
lesson plans, materials, tests, assignments and activities. In fact, a needs analysis 
will help determine the rationale for the teaching programme (Hutchinson & 
Waters, 1987). 

The rapid expansions in the areas of science, technology and economic activi-
ties in the world have led to the increased need for English as a means of com-
munication. To this extent, English has become a reciprocal language of com-
munication worldwide especially when we have to access the field of science and 
technology as it seems difficult to do so in the absence of English language. The 
increasing need for English language has caused changes in English language 
teaching (ELT) especially in the last few decades, which requires a new look at 
one aspect of English Language Teaching, which is English for Specific Purposes 
(ESP). This is because ESP is about the training of students in specialized lan-
guage areas such as law, economics, physics, medicine or food preparation. 

2.3. The Origin of ESP 

The origin of ESP marks a significant point in the history of English Language 
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Teaching (ELT). There were three main features, which led to the emergence of 
ESP: the Demands of a Brave New World, a Revolution in Linguistics, and a 
New Focus on the Learner in Language Teaching (Hutchinson & Waters, 1987). 

As stated by Hutchinson and Waters (1987), there were two key historical pe-
riods in the emergence of ESP. The first period began after the Second World 
War (SWW). The post-war period witnessed a broad development in ‘‘… scien-
tific, technical and economic activity on an international scale” (p. 1). These de-
velopments created a united and controlled world by two important forces, that 
is, Technology and Commerce. These two central forces carried a need for a co-
hesive world language to be used as a reciprocal tool between people. This na-
ture created English as a dominant language among nations. As a result, there 
was a huge rush forward in the number of people throughout the world seeking 
to learn English in order to communicate in the growing economic system. As 
such, learning English language became the first step to participating effectively 
in the fields of commerce and technology. For example, a businessperson who 
wishes to find a wider market for his goods. Similarly, an air traffic controller 
who needs to understand and give instructions to international flight crews, and 
doctor who wants to keep up with the latest medical breakthroughs and tech-
niques. Seen from this view, the need for English became a matter of crucial de-
mand for mutual understanding. 

The Oil Crisis of the early 1970s marked the beginning of the second period. It 
led to a huge increase of Western expertise and knowledge flowing into the 
oil-rich countries especially in the South East and South America. The rush of 
interest in learning English that arose from these developments had a significant 
effect on the English teaching and learning.  

The second key factor was a revolution in linguistics. Traditional linguists set 
out only to describe the features of language in the form of generated rules to 
govern language production. However, the revolutionary pioneers in linguistics 
paid greater attention to the ways in which language was used in real world 
communication (i.e. its communicative functions). Upon that period, different 
names were given to different varieties of English such as American English, 
British English and Black English based on the different extent of dialects and 
accents. Hence, in the late 1960s and the early 1970s there were many attempts 
to describe English for Science and Technology (EST).  

The final key factor focused on the method by which teachers deliver the lan-
guage. More attention was given to the ways in which learners acquire language 
and the differences in the ways language is acquired. It was found that learners 
apply different learning strategies, use different skills, enter the language-learning 
situation with different learning schemata, and are motivated by different needs 
and interests. The idea of designing specific courses to meet the learners’ indi-
vidual needs was a natural extension of this thinking. In turn, the use of needs 
analysis to identify these needs became an integral element of ESP. For that rea-
son, the focus was given to learner-centeredness or a learning-centered ap-
proach. 
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2.4. The Growth of ESP 

By the advent of the early 1960’s, ESP has become one of the most important 
areas of English as a Foreign Language (EFL) teaching. Its emergence has re-
sulted in the increasing number of educational institutions that offer pro-
grammes to cover a range of ESP courses for overseas students in English speaking 
countries. Because of this expansion of the ESP programmes, there are now a 
number of famous international journals. They contributed a lot to the area of 
ESP such as “English for Specific Purposes: An international journal”, ESP Asia, 
ESP World, The Asian ESP Journal, and the ESP SIG groups of the International 
Association of Teachers of English as a Foreign Language (IATEFL) and Teach-
ing English to Speakers of Other Languages (TESOL). These types of journals 
contributed a lot in national and international conferences and seminars. It is 
notable to name some examples for this important growth of ESP, that is, Japan 
as an example. In this country, the progress of ESP has been initiated to be 
“slow” but the distinct expansion to happen over the recent “few years” (Japa-
nese Ministry of Education’s decision in 1994). The decision of the Japanese 
Ministry of Education was to increase the attention of ESP syllabuses and hence 
the Japanese universities have been given the responsibility of constructing ESP 
courses. This development of confidence has “led to a rapid growth in English 
courses aimed at specific disciplines”, e.g. “English for Chemists”, to replace the 
more conventional “General English” courses. Consequently, the community of 
ESP in Japan as an example has been well recognized by the Japan Association of 
College English Teachers (JACET), which was established in 1996. 

2.5. Benefits of ESP 

It is known that ESP programs aim to develop linguistic skills, which relate to 
the special fields of activity. Wright (1992: p. 68) explains that the “nature” of the 
linguistic items and the “ways” in which they are presented and “how” they are 
experienced, are considered extremely important. He ascertains that ESP bene-
fits are stressed in three forms as follows: 

Firstly, there is learning speed. ESP results in faster acquisition of required 
linguistic items. This is because it follows the pattern of native speaker acquisi-
tion of language for specific purposes, in which speakers learn in authentic, con-
tent-based contexts. ESP not only follows this pattern, but also provides an op-
portunity to learn in an accelerated, intensive context. 

Secondly, there is learning efficiency. On an ESP, course trainees make the 
maximal use of their learning resources, all of which are brought to bear on ac-
quiring specific, pre-identified linguistic items and skills. Obviously, the needs 
analysis is of vital importance here, since it enables trainers to determine the 
specific requirements of trainees. 

Thirdly, there is learning effectiveness. On completion of an ESP course, 
trainees are ready to use language appropriately and correctly in job-related 
tasks, tasks that have been identified prior to the course by means of a needs 
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analysis. Therefore, upon completion of the course, English is usable imme-
diately in the employment context (Wright, 1992: p. 68). Dudley-Evans and St. 
John (1998) sum up the advantages of ESP in the following four points: 

1) Being focused on the learner’s need, it wastes no time; 
2) It is relevant to the learner; 
3) It is successful in imparting learning; and 
4) It is more cost-effective than “General English”. 

3. Needs Analysis 

Needs Analysis (NA) is a term, which marks a major step for designing a target 
course/programme. It includes all the activities used to collect information about 
the students’ learning needs, wants, wishes, desires, etc. The process also some-
times involves looking at the expectations and requirements that the other in-
terested parties need such as instructors, administrators, financial supporters, 
and other people who may be influenced by the programme such as students’ 
family members or employers. It can be very formal, extensive and time con-
suming, or it can be informal, narrowly focused and quick. Some of the re-
sources for conducting a needs analysis may include surveys and questionnaires, 
test scores, and interviews. Thus, the process with an analysis of a target group of 
students may be as for some teachers who never pay attention to learners’ inter-
ests and ignore students as a source of essential information. Many studies have 
been carried out on learner needs, for example, classifying assignments; observ-
ing students in natural settings; description of discourse and classroom behavior; 
and surveying students’ backgrounds and goals (Horowitz, 1986). Thus, the ESP 
needs analysis is considered as the major step that is followed prior to syllabus 
design. It decides whether the syllabus meets the requirements that have been 
assigned to its existence or not. To illustrate this issue, the ESP learners are to be 
tested against the programme that has been designed to meet their learning 
needs in terms of their performance in real-life situations, that is, acquiring the 
language items; the directed skills; and the influences of ESP on their abilities 
and how to deal with the obstacles that stand in the way. As a result, ESP has 
added a lot to language teaching and therefore, has its huge emphasis on careful 
and extensive needs analysis for course design (Johns, 1991). Thus, a number of 
pioneer writers in the field of ESP have focused a lot on its diverse types particu-
larly after the Second World War. The idea came into existence to find a lan-
guage that could be considered as a reciprocal contact. As such, this aspect made 
its way through English language as an international means of communication 
among nations. 

In the beginning, the ESP specialists have developed their style to design pro-
grams with great focus on needs analysis as it is the backbone for manipulating 
programmes, which require much thoughtfulness to take action. To this extent, 
many methods of teaching were taken as a step to gather information. For ex-
ample, audio and video, classroom observation, interview, questionnaire, and 
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case study. These methods of collecting data give us an idea about how following 
certain and specific methodology guides to invaluable results and findings that 
may be important for future studies. 

3.1. The Emergence of Needs Analysis 

The year 1920 witnessed the first emergence of needs analysis, which was pro-
duced by Michael West in India. Since then the concept of needs analysis has 
been developed and introduced into English language teaching (ELT) while the 
growth of science and technology and the interest for developing ESP pro-
grammes have taken place in the world. The concept was taken up eagerly in the 
1970s by the Council of Europe, which was coincident with the spread of ESP 
(Munby, 1978). By the 1990s, in many countries, needs analysis appeared in 
language teaching. Today, it is widely believed that needs analysis is a prerequi-
site to the specification of any language programme objectives. On the contrary, 
Richterich (1983) argues the concept of language needs has always been blurred 
and needs to be clarified. Overall, different conceptions of needs analysis exist 
and each approaches the concept from a different point of view. Berwick (1989) 
suggests providing an operational definition of needs for each situation because 
its elements change in accordance with the ideas of the evaluator or prominent 
features of an educational system. Similarly, Dudley-Evans and St. John (1998), 
too, hold that needs have been defined using a puzzling plethora of terms. For 
example, outsiders from facts obtain objective and perceived needs while subjec-
tive and felt needs are derived from insiders and match with cognitive and affec-
tive factors. Likewise, product-oriented needs are derived from the goal or target 
situation and process-oriented needs are derived from the learning situation. 
Today’s concept of needs analysis, however, includes aspects of all these ap-
proaches and a variety of actions that can be done in conducting needs analysis 
to achieve information from the gathered data. Lytle (1988) considers the as-
sessment of learners is considered as a fundamental element of any educational 
program that can be useful for both teachers and learners. 

3.2. The Concept of Needs Analysis 

The concept of needs analysis and definition introduced by Graves (1996) who 
says needs analysis involves finding out what the learners know and can do what 
they need to learn or to what extent the course can bridge the gap. Following the 
above interpretation concerning needs analysis, it can be noted that needs analy-
sis involves searching and interpreting information about learners’ needs so that 
the course will address them effectively. However, an identification of needs 
analysis maybe so difficult to conduct due to the different nature of learners, that 
is, different learners have different types of needs. 

Needs analysis can be divided into two types: subjective needs and objective 
needs. Brindley (1989: p. 70) defines objective needs as “derivable from different 
kinds of factual information about learners, their use of language in real-life 
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communication situation …” and subjective needs as “derivable from informa-
tion about affective and cognitive factors such as personality, confidence, atti-
tudes, learners’ wants and expectations …” For Brindley’s (1989) conception and 
definition of needs, the researcher notices that there are similarities as well as 
dissimilarities between the two types of needs (i.e. subjective and objective 
needs). It is clear to note that, the information about needs can be obtained from 
several people who are related to the course. In this respect, it is viewed that in 
Malaysian context, needs analysis is not always carried out when writing up 
some ESP courses. Accordingly, Brindley (1989) reports that, to meet the de-
mand of clients in private organizations to train their personnel, some ESP prac-
titioners have produced many adhoc courses without a thorough needs analysis 
being carried out. The introduction of new commercial English courses in Ma-
laysian polytechnics in 1995 has uncovered the screen that the old English 
courses lacked the study of proper needs analysis.  

Needs analysis can be defined as the identification of difficulties and standard 
situations by observation of participants functioning in a target situation by the 
use of interviews and questionnaires as well as classroom observation. The over-
all aim of the NA is the identification of elements, which will provide themselves 
to training. Language needs analyses are used where the learners in the selecting 
situations face very similar difficulties. Richterich and Chancerell (1980) argue 
that the aim is not only to identify elements but also to establish their relative 
importance, to find out what is crucial, necessary, or merely desirable. West 
(1994) states that NA is essentially a pragmatic activity focused on specific situa-
tions, although grounded in general theories, such as the nature of language and 
curriculum. 

3.3. Steps for Conducting Needs Analysis 

Hutchinson and Waters (1987) stated the following steps to conduct a Needs 
Analysis (NA) and to develop materials: 

1) An observation of a real course taught (University of Sharjah). The course 
took about three months. They planned to visit this class to discover and predict 
the English language linguistic skills for nursing students have and to find out 
the linguistic pre-requisites they need in order to be able to deal with the content 
and language that are components of such an English for Medical Purposes 
(EMP) course. They also planned to take field notes and try to videotape one 
class if possible. 

2) Conducting an informal interview with a course teacher who would nor-
mally be one of my colleagues to discuss the students’ strengths and weaknesses, 
the materials, and the assessment procedures. 

3) Preparing a questionnaire as an instrument to obtain enough information 
about the students’ needs and goals: linguistic and professional. The question-
naire was handed to an estimated 15 students (this is the typical ESP class size at 
the workplace). 
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4) Preparing an A level-evaluation English test as the next instrument. The 
students supposed to pass their foundation year program achieving an overall 
band 5 in IELTS, but the aim of my placement test was to double-check the stu-
dents’ level in English and find out if the class would be to some extent a mul-
ti-level one. The test would include items examining the students’ grammatical 
knowledge, reading comprehension, writing as well as to check the students’ 
speaking by interviewing them. 

5) Analyzing the data obtained and employed it to write the course objec-
tives and a syllabus. So, the NA information would help them choose appro-
priate teaching methods, materials, and assessment. There were also other fac-
tors included in the NA process including administrative technicalities of the 
course. 

6) Practicing teaching the course at the college campus, so they were aware of 
the logistic and institutional requirements of the course delivery such as class-
room size, IT supplementary materials, and timing. They were also familiar with 
the students who move from the university foundation year into their majors; 
this helped them to be more knowledgeable with the cultural background of the 
students.  

Hutchinson and Waters (1993) suggest that learner’s needs should be taken 
into consideration when the process of planning the content of a language pro-
gramme is taking place. ‘‘All language teaching must be designed for the specific 
learning and language use purposes of identified groups of students’’ (Johns, 
1991: p. 67). Richterich (1983: p. 2) states that it is difficult to reach an agreed 
definition of needs analysis in that ‘‘The very concept of language needs has 
never been clearly defined and remains at best ambiguous’’. The concept of needs 
analysis can only be understood through the various perspectives and proposed 
various interpretations.  

Research carried out in the field of ESP to date, especially needs analysis, illu-
strates the significance of needs analysis for developing a course, writing text-
books or course books, and the type of teaching and learning programme that 
takes place (Robinson, 1991; Jordan, 1997). In this regard, a needs analysis 
should be carried out during the life of each course; that is, as a system of as-
sessing during the course (Richterich & Chancerel, 1987). Robinson (1991: p. 15) 
quote that, ‘‘as students become more involved with the course, their attitudes 
and approach may change’’. Therefore, identification and analysis of needs 
should be a continuous process (Richterich & Chancerel, 1987; Knox, 1986). 
This can assist both administrators and teachers to introduce changes or mod-
ifications, if considered necessary; in order to help or promote learners in their 
steps forward throughout the prescribed programme, and accordingly needs 
analysis can provide input to educational policy-makers (White, 1988). 

3.4. Types of Needs 

Hutchinson and Waters (1987) state that learner’s needs should be considered as 
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the key factor in the process of preparation the content of a language pro-
gramme. The related research presents a range of divisions on needs, which 
come out to be complementary: perceived (prescribed)-felt needs (Robinson, 
1991), objective-subjective needs (Brindley, 1989 quoted in Robinson, 1991), and 
target learning needs (Hutchinson & Waters, 1987). Robinson (1991) reflects on 
all accurate information about the learner-language proficiency, language dif-
ficulties, and use of language in real life situation to form objective needs. 
However, cognitive and affective needs of the learner in language learning 
such as confidence, feelings, and expectation are considered to form subjective 
needs. Hutchinson and Waters (1987: p. 54) define target needs as the ones that 
‘the learner needs to do in the target situation’, these are necessities, lacks, and 
wants, and “what the learner needs to do in order to learn” are his learning 
needs. 

3.5. The Importance of Implementing a Needs Analysis 

There is no doubt that the learners and teachers may have different needs. Ro-
binson (1991) considers that needs analysts should pay more attention when 
they intend to collect information from a variety of sources due to the multiplic-
ity of the views on prerequisites for an ESP course. Up to this point, the re-
searches done in the area of ESP give emphasis to the importance of a needs 
analysis for designing a programme, writing textbooks or course books, and the 
type of teaching and learning that takes place (Robinson, 1991; Jordan, 1997). A 
needs analysis attempts to find answers to the questions, which starts with: who, 
what, when, and where but not how, that is, the target learners (who needs to be 
trained), the task or content (what needs to be taught) and the context or 
training environment (where and when the training needs to be conducted). 
Following the increasing demands for dependability and importance of ESP, 
Long (2005) mentions four reasons for carrying out a needs analysis: 

Firstly, to determine the relevance of the material to the learners’ situations; 
Secondly, to justify the material in terms of relevance for all parties concerned 

(teacher, learner, administration, parents); 
Thirdly, to account for differences in learner needs and styles; 
Fourthly, to create a syllabus, which will meet the needs of the learners as ful-

ly as possible within the context of the situation. 

3.6. Approaches to Needs Analysis 

In order to conduct a precise needs analysis, it should engage Present Situation 
Analysis (PSA) and Target Situation Analysis (TSA). PSA aims at realizing the 
students’ English proficiency level and their accessible language requirements at 
the start of a language programme. However, learners’ language requirements 
concerning the target situation are recognized through TSA (Robinson, 1991: 
pp. 8-9). Robinson (1991) also states that TSA and PSA are complementary and 
produce a needs analysis. On the other hand, Jordan (1997) suggests a trichoto-
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my of needs analysis as follows: Deficiency Analysis (DA), Strategy Analysis 
(SA), and Means Analysis (MA): deficiency analysis concerns with what the 
learner lacks (necessities); strategy analysis looks at the learners’ preferences in 
terms of learning styles and strategies, or teaching methods; means analysis ex-
amines the “constraints”—local situation—to realize the ways, which leads to 
performance of a language programme. 

In a study followed by Johns (1981) in which he applied an academic skill 
questionnaire. The selection was made randomly for a number of 200 faculties 
from all departments to find out which skills were most important to non-native 
speaker success in university classes. The participants firstly have graded the re-
ceptive skills. More to the point, all except the engineering students graded gen-
eral English above Specific English. 

In another study, Ostler (1980) assessed the students’ perceptions of necessary 
academic skills. The results exposed that there is an obvious dissimilarity be-
tween the academic skills required by graduate and undergraduate students. As 
such, needs analysis gives an idea about the influence and the performance of an 
effective teaching/learning procedure. It has contributed a lot to recent success-
ful course design compared to the earlier one, which is designed in the absence 
of learners’ involvement. As a result, there is a significant difference between the 
earlier and the recent models. Needs analysis starts with EAP, but in the form of 
broader attitude. However, the learners should be given help to use English effi-
ciently in classroom situations and hence EAP courses should be designed effec-
tively to equip them with the necessary skills. In this regard, Jordan (1997) has 
mentioned that the students are expected to do some language activities such as 
reading journal papers and books; listening to lectures and talks; participating in 
seminars, tutorials and discussions; writing essays, reports, projects, case studies, 
dissertations, and theses.  

4. The Status of ESP Today 

The main concerns of ESP have always been and remain with needs analysis, text 
analysis, and preparing learners to communicate effectively in the tasks pre-
scribed by their study or work situation. It is often said that ESP lacks an under-
lying theory. It is believed that a theory of ESP could be outlined based on either 
the specific nature of the texts that learners require knowledge of, or based on 
the needs-related nature of the teaching. 

For much of its early life, ESP was dominated by the teaching of English for 
Academic Purposes (EAP); most of the materials produced, the course descrip-
tions written and the research carried out were in the area of EAP. English for 
Occupational Purposes (EOP) played an important but smaller role. In recent 
years, however, the massive expansion of international business had led to a 
huge growth in the area of English for Business Purposes (EBP). ESP is part of a 
more general movement of teaching Language for Specific Purposes (LSP). LSP 
has focused on the teaching of languages such as French and German for Specif-
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ic Purposes, as well as English. On one hand, as in EAP, EST represents the es-
sential part of which EMP and ELP are categorized. On the other hand, EOP in-
cludes English for professional purposes in administration, medicine, law and 
business, and vocational purposes for non-professional purposes in work or 
pre-work situations. One may notice a little confusion between EMP as part of 
EAP and EMP as part of EOP. The former refers to medical students while the 
latter refers to doctor training (practicing). 

EVP can be branched to two categories: Vocational English, which studies 
the language in terms of training for particular trades or occupations, and 
pre-vocational English, which is considered as the way of finding a job and 
doing interviews. 

5. The Future of ESP 

Nowadays, English plays an important role as a means of communication 
throughout the world, even for native speakers. Therefore, it has become the 
world-wide dominant language (i.e. the language of science and technology). For 
that reason, the place of English among other languages has broadly influenced 
the sort of ESP programmes to be followed, and even the sort of research, which 
is needed to give lots of emphasis. 

A paper presented has illustrated this concern. He looks at the ESP pro-
grammes at Sudanese Universities as follows: 

“… Although, ESP in Sudanese universities is in its infancy, it has a prom-
ising future. No doubt, EFL teachers who teach the ESP courses are more 
aware of the new progress of the theory and methodology in the field of 
ESP and its role in the community it serves. This progress in theory and 
methodology covered three aspects of ESP: genre analysis, corpus analysis 
and systemic functional linguistics. EFL teachers who teach ESP courses 
have to distinguish between ESP and…”    

Today, the entire world witnesses invading scenery of the flow of information 
and technologies. Accordingly, there were many sets come into view to send and 
receive information. One of these devices is computer. If it is connected to the 
network, it will help us learn the target language and other systematic issues 
within many ways of delivery. 

“Computer is the corner stone of these technologies; via this smart machine 
we listen, speak, read, write and even communicate at distance. Therefore, 
it is applicable to invest these facilities in the teaching and learning 
process. Now, we can change our traditional classes to more modern 
styles …”  

As discussed above, it is clear that ESP programs depend mainly on the way to 
teach and how to invest. Data show resemble as key methods to communicate 
ideas and spread them in the form of constant information. Whereas, in recent 
years, social media reflects as a methodology through which ESP courses are 
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covered and taught. 

6. Findings and Data Analysis 

The findings of this study revealed lots of important information. The following 
tables show the data analyzed. 

Key of Abbreviations:  
FYS = First Year Students; 
SYS = Second Year Students; 
IS = Instructors; 
N = Total Number; 
D = Disagree;  
NS = Not sure;  
A = Agree. 
Item (6) (Table 1) clarifies that “the current syllabus items and topics are re-

lated to the students’ needs” as have been assigned by all the instructors (100%) 
to mean that they disagree. In contrast, the FYS has remarked different res-
ponses; twenty of them answered with “Disagree” to the concept with the per-
centage of 80%, only one responded with “Not sure” with the percentage of 4% 
and a number of four students with the percentage of 16% who were in favor of 
the concept “Agree”. Their counterparts also gave different responses as 15 stu-
dents of SYS assigned with the statement “Disagree” amounting to the ratio of 
60%, three students stated “Not sure” marking the percentage of 12% and seven 
students with the percentage of 28% were in favor of the concept “Agree”. As 
noticed, the greater part of students marked the statement “Disagree” with the 
percentage of 80%, 60% for FYS and SYS respectively. This view pointed out that 
the current syllabus items and topics are not related to the students’ needs’ as as-
signed by the majority of the respondents. 

 
Table 1. Analysis of students’ needs. 

Items 
FYS   N: 25 SYS   N: 25 IS    N: 5 

D NS A D NS A D NS A 

6 20 (80) 1 (4) 4 (16) 15 (60) 3 (12) 7 (28) 5 (100) 0 (0) 0 (0) 

7 8 (12) 2 (8) 15 (60) 5 (20) 8 (32) 12 (48) 1 (20) 0 (0) 4 (80) 

8 16 (64) 2 (8) 7 (28) 12 (48) 6 (24) 7 (28) 3 (60) 1 (20) 1 (20) 

9 13 (52) 2 (8) 10 (40) 15 (60) 5 (20) 5 (20) 4 (80) 0 (0) 1 (20) 

10 4 (16) 2 (8) 19 (76) 4 (16) 5 (20) 16 (64) 1 (20) 0 (0) 4 (80) 

11 10 (40) 3 (12) 12 (48) 10 (40) 7 (28) 8 (32) 2 (40) 0 (0) 3 (60) 

12 20 (80) 1 (4) 4 (16) 15 (60) 5 (20) 5 (20) 4 (80) 0 (0) 1 (20) 

Key: 6) The current syllabus items and topics are related to students’ needs. 7) The current syllabus fails to 
achieve students’ specific goals. 8) The current syllabus provides students with skills to be competent in 
English. 9) The current syllabus enables students to achieve medical needs. 10) The current syllabus ignores 
reliability and validity of ESP programs. 11) The current syllabus helps medical students by preparing them 
for future job needs. 12) The current syllabus lacks suitability towards students’ English progress. 
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In item (7), the FYS stated different responses; 20 of them answered with 
“Disagree” with the percentage of 80%, two students responded with the state-
ment “Not sure” with the percentage of 8% and 15 students answered with 
“Agree” with the percentage of 60%. As for SYS, it is found that five students 
20% have responded with the statement “Disagree” and eight students respond-
ed with “Not sure” with the percentage of 32% while a number of 12 students 
were in favor of the statement which says “The current syllabus fails to achieve 
students’ specific goals” with ratio of 48%. The same statement shows that four 
instructors out of five have answered with “Agree” with the percentage of 80% 
while one instructor disagreed that the current syllabus never fails to achieve the 
students’ specific goals.  

For the item (8), 16 students out of 25 students of FYS answered with the 
statement “Disagree” to clarify that the current syllabus succeeds in equipping 
the students with skills to be competent in English with percentage of 64%. Two 
students from the same respondents answered with the statement “Not sure” 
amounting to the percentage of 8% while the number who responded with 
statement “Agree” was seven students to reach the percentage of 28%. There is a 
difference in the responses, which received by their partners (SYS). A number of 
13 students with the percentage of 52% stated as “Disagree”; only six students 
amounting to the percentage of 24% responded with the statement “Not sure”, 
but those who agreed to the item about the syllabus were seven students, giving 
to the percentage of 28%. On the other hand, three instructors, with the percen-
tage of 60% checked as “Disagree”. The other two instructors answered with 
statements “Disagree” and “Agree” with the percentage of 20% for each.  

In item 9, a number of 13 students of FYS (52%) have answered with the 
statement “Disagree”, two students responded as “Not sure” with the percentage 
of 8% and ten of them chose the statement “Agree” with the percentage of 40%. 
For the SYS, a number of 15 students have rated as “Disagree” with the percen-
tage of 60%, five students of them responded with statement “Not sure” with the 
percentage of 20% and for the statement “Agree”, the number who were in 
agreement to confirm that the syllabus helps students’ achieving medical needs 
was five students, amounting to the ratio of 20%. The instructors, on the other 
hand, their responses appeared as: only one instructor selected the statement 
“Agree” with the percentage (20%) while the rest of the instructors chose the 
statement “Agree” with the ratio of 80%. 

For the item (10), there was a variation in respondents’ responses. For the 
FYS, there was four students who replied with “Disagree” with the percentage of 
8%, two students checked the statement “Not sure”, amounting to the percen-
tage of 50% while the rest of same respondents (76%) were in favor of the con-
cept that says “the current syllabus ignores reliability and validity of ESP pro-
grams” (i.e. they agree). Their counterparts (i.e. SYS) answered for the statement 
“Disagree” with the percentage of 16%, “Not sure” with the percentage of 20% 
and “Agree” with the percentage of 64%. Instructors, on the other hand, their 
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answers came as follows: one of them replied to the statement “Agree” with the 
percentage of 80%. This means that most of the instructors were in favor of the 
concept “The current syllabus ignores reliability and validity of ESP programs”. 
The researcher believes that attributing an answer to such question with the 
statement “Not sure” is unbelievable as the instructors know well what is the 
syllabus about and to what extent is valid for their learners (students). So, a 
clear-cut answer should be supported as to mean something valuable and keen 
to serve definite area of certain field.  

The sixth item (item 11), deals with concept “The current syllabus helps med-
ical students by preparing them for future job needs”. The respondents set up 
different ideas about this item. For the FYS, it is found that ten students (40%) 
answered with the statement “Disagree”, three students (12%) replied with 
statement “Not sure” while the big number of this group (48%) chose the state-
ment “Agree”. Their partners (SYS) also brought different responses; ten stu-
dents (40%) checked for the statement “Disagree”; seven students (28%) as-
signed for the statement “Not sure” since the rest of the number (32%) 
checked for the statement “Agree”. As for the instructors, the majority of them 
(60%) chose the statement “Agree” while the rest of them (40%) assigned 
“Disagree”.  

The last item (item 12) clarifies that a number of 20 students of FYS (80%) 
chose the statement “Disagree” and for the statements “Not sure”, only one stu-
dent (4%) checked it, while a number of four respondents (16%) had given con-
sent answer that the current syllabus lacks suitability towards students’ English 
progress. As for SYS, it is remarked that a number of 15 students (60%) chose 
the statement “Disagree”; five of the same respondents (20%) checked as “Not 
sure”, and the same number of students (20%) confirmed that the current sylla-
bus is not as good as to keep with being suitable to achieve students’ English 
language needs while the greater part of the instructors (80%) chose the state-
ment of “Disagree” and (20%) of the same respondents answered with statement 
“Agree”. The differences in aspects yielded different considerations about the 
syllabus, which is in needs to be developed more often so as to suit its learners 
according to their area of specialization.  

For the item (13) (Table 2(a)), eight students (32%) of FYS answered with 
statement “Disagree”; five students belong to this group of the same respondents 
with the percentage of (20%) selected the statement “Not sure” while a number of 
12 students (48%) confirmed that “The published materials rather than in-house 
ones are used”. For the second group of students (i.e. SYS), only two students 
(8%) chose the statement “Disagree”; three students from the same group se-
lected the statement “Not sure” with the percentage of (12%) where the majority 
of students (80%) responded with the statement “Agree”. In turn, four instruc-
tors chose the statement “Agree”. As seen from the whole responses, the majori-
ty of the respondents selected the statement “Agree” to mean that the published 
materials are used for teaching the program under study. 
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Table 2. (a) Analysis of the materials used; (b) Analysis of materials used (Suggestions); 
(c) Analysis of the effectiveness of the materials (Suggestions). 

(a) 

Items 
FYS   N: 25 SYS   N: 25 IS   N: 5 

D NS A D NS A D NS A 

13 8 (32) 5 (20) 12 (48) 2 (8) 3 (12) 20 (80) 1 (20) 0 (0) 4 (80) 

14 5 (20) 4 (16) 16 (64) 2 (8) 11 (44) 12 (48) 1 (20) 0 (0) 4 (80) 

Key: 13) The published materials rather than in-house ones are used. 14) The materials used by instructors 
are relevant to the current syllabus. 

(b) 

Items 
FYS   N: 25 SYS   N: 25 IS   N: 5 

Yes No NS Yes No NS Yes No NS 

15 15 (60) 5 (20) 5 (20) 15 (60) 6 (24) 4 (16) 4 (80) 1 (20) 0 (0) 

16 16 (64) 4 (16) 5 (20) 19 (76) 3 (12) 3 (12) 5 (100) 0 (0) 0 (0) 

Key: 15) Do you think the materials used in the class are more relevant to the medical situations? 16) Do 
you think the textbook is essential to teach the syllabus properly?  

(c) 

Items 
FYS   N: 25 SYS   N: 25 IS   N: 5 

A D A D A D 

a 15 (60) 5 (20) 20 (80) 3 (12) 4 (80) 1 (20) 

b 8 (32) 12 (48) 6 (24) 12 (48) 3 (60) 2 (40) 

c 12 (48) 8 (32) 15 (60) 6 (24) 2 (40) 3 (60) 

d 20 (80) 4 (16) 22 (88) 2 (8) 4 (80) 1 (20) 

Key: a: use more published materials such as textbooks. b: use more in-house materials prepared by in-
structors. c: use both published and in-house materials. d: use more technical aids such as computers, vid-
eos, and TV. 

 
As for the item (14), it has been clarified that there is diversity of answers 

among the respondents. Considering the first group of the respondents (FYS), 
there were five students (20%) who chose the statement “Disagree”; four stu-
dents (16%) checked for the statement “Not sure” where the greater part of this 
group (16 students, 64%) presented an answer to the statement “Agree” to con-
firm that “The materials used by instructors are relevant to the current syllabus”. 
As for the second group of the respondents, i.e. SYS, it is found that the majority 
of them (48%) responded as “Agree”; only two students (8%) checked as “Dis-
agree” and the rest of them (11 students) selected the statement “Not sure” with 
the percentage of (44%). Regarding the instructors, a greater number of them 
(80%) agreed to the item “The materials used by instructors are relevant to the 
current syllabus” while there was one instructors (20%) who answered with the 
statement “disagree”.  

From the above given responses, which concern the use of materials by the in-
structors to check their suitability to the current syllabus, it is found that most of 
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the respondents were in agreement to the item mentioned above. Therefore, 
these responses provided evidence for the materials used by their instructors 
whether they were in-house or the published ones. 

The item (15) (Table 2(b)) provided strong agreement from all the respon-
dents FYS (60%), SYS (60%) and IS (80%) to the notion of materials used by in-
structors, as they were relevant to the course items. Whereas in other statements, 
the responses assigned by the respondents were as follows: five students from 
(FYS = 20%), six student from (SYS = 24%) and only one instructor (IS = 20%) 
selected the statement “No” as to disagree to the notion which contradicts with 
the other majority of respondents. As for the statement “Not sure”, it is found 
that five students from FYS (20%); four students from SYS (16%). There were no 
responses received, concerning the instructors’ concept about this statement.  

As for the item (16), there was a general approval about the importance of the 
use of textbook to teach the syllabus effectively. Their agreement is provided in 
the form of percentage FYS (64%), SYS (76%) and IS (100%). This concept 
represents an overall agreement from the respondents. As for the statement 
“No”, a small number from some respondents (i.e. FYS = 16% and SYS = 12%) 
who shared the answer to state that the use of a textbook is not effective to teach 
the syllabus. On the other hand, the statement “Not sure” has also been received 
a small number from respondents (FYS = 20%, SYS = 12% and IS = 0%) to mean 
that they were not sure whether the use of textbook necessary for the current 
syllabus. 

The suggestions which have been drawn up by the majority of the respondents 
in items were as follows: the item (a) (FYS = 80%, SYS = 88% and IS = 80%) 
(Table 2(c)) agreed as to use more published materials (i.e. textbooks). Accor-
dingly, the use of published materials is mostly liked by the majority of the res-
pondents. 

As for the item (b), a number of the respondents (FYS = 80%%, SYS = 76%, 
and IS = 60%) disagreed to the suggestion of using more in-house materials 
prepared by instructors as being effective for students to carry out their duties. 
This item of using in-house materials prepared by instructors is not preferred by 
the most of the respondents may be for being not well prepared or not clear. 

For the item (c), only the students (FYS = 68% and SYS = 76%) preferred the 
use of both published and in-house materials. So, the using of both published 
and in-house materials may yield better understanding for the purpose of using 
the materials. 

The last one (item d), a great number of FYS (84%), SYS (86%) and IS (80%) 
preferred using technical aids such as computers, videos, and TV to mean that 
modern technology paid a good sense and desire on respondents’ trends and 
motivations. From my previous experience, I noticed that the use of technical 
aids grabbed the students’ attention and helped them preparing their seminars. 

7. Conclusion 

ESP, as a significant science, has come to grow worldwide. Therefore, if the ESP 
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community wishes to grow and move forward in the future, it is very important 
that the community as a whole understands what ESP actually stands for and to 
what extent they are aware of the concept of its use. Only then, can new mem-
bers combine with confidence, and existing members carry on the practices 
which have brought ESP to the position that it has in EFL teaching today. Par-
ticularly, ESP is still in its early years and so now is the ideal time to form such a 
harmony. Perhaps this can stem from the Dudley-Evans’ definition given in this 
article but I suspect a more rigorous version will be coming soon, in his book on 
ESP to be published in 1998. Of course, interested parties are also strongly urged 
to attend any predominant conference on ESP; this is certain to focus again on 
this topic. 
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