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Abstract

The POA, a new teaching approach proposed by professor Qiu-fang Wen is
more suitable for foreign language teaching in mainland of China. The big-
gest characteristic of this teaching method is to design real communicative
scenes under the hypothesis of “output-driven”, which can arouse students’
learning interest by achieving some tasks under the guidance of teachers. On
the basis of this teaching method, this paper takes a unit of the textbook 7En-
glish One as an example to design the teaching process of this unit and sum-
marizes some teaching reflections.
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1. Introduction

In the process of college English teaching reform in mainland of China, teachers
have adopted a variety of teaching principles and approaches. From the con-
structivism teaching concept to the functionalism, then to communicative
teaching approach and finally the production-oriented approach, compared with
other subjects, foreign language teaching in China has developed more increa-
singly and achieved many more remarkable results. With the deepening of the
reform of college English teaching, more and more college English teachers be-
gin to combine foreign teaching approaches with their own teaching practice
and improve them in practice. The domestic English teaching approaches have
experienced a process from copying and imitating to independent exploration.
POA, namely production-oriented approach is an innovative foreign language
teaching approach developed by Qiu-fang Wen (Wen, 2016). This indigenous

theory with Chinese features designs the teaching procedures according to the
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actual situation of foreign language education in China, rather than mechanical-
ly copies the western theories. It grasps the main aspects of contradictions in

classroom teaching.

2. The Theory of the Production-Oriented Approach

The development of the POA has gone through five stages. The first is
pre-heating period from 2007 to 2013, in which “output-driven hypothesis” was
advocated (Wen, 2007). The second stage is prototype period from 2013 to 2014,
and the “output-driven and input-enabled hypothesis” was claimed (Wen, 2014).
The third stage is formative period from 2015-2016, in which “produc-
tion-oriented approach” was firstly formed by Wen (Wen, 2015). The fourth
stage is revision period from 2016 to 2017 (Wen, 2017). And the fifth stage is
re-revision period from 2017 to 2018 (Wen, 2018).

The POA blends the curriculum theory and the theory of second language
acquisition which highlights the leading role of a teacher and overcomes the
disadvantages of these two theories according to the situation of China’s foreign
language education. It can solve the problems of separation of study and appli-
cation and low efficiency in foreign language teaching. It not only emphasizes on
the producing, but the product in learning. Figure 1 illustrates the theoretical
system of POA.

The POA theoretical system consists of three components: teaching prin-
ciples, teaching hypotheses, teacher-mediated and teacher-student collaborative

teaching process.

2.1. Teaching Principles

Combing the excellent researches of foreign language teaching theories, “learn-

ing-centered” the POA challenges the teaching model of “learner-centered”. The
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Figure 1. The fifth stage: re-revised POA (cited from Wen, 2018).
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new teaching model enables students to choose materials and methods which are
suitable for their own needs to learn and to obtain the guidance of learning
strategies from teachers. They are active participants and the subjects in foreign

language teaching.

2.1.1. Learning-Centered Principle

Learning-centered principle advocates that teaching must achieve the teaching
objectives and promote the effective learning. Therefore, POA is more concise
and more accurate than the other teaching principles in reflecting the essence of
education. It focuses on what students can learn in classroom teaching. There
are many classroom activities which can be chosen to serve different teaching
objectives, such as, group discussion, individual presentation, etc. The key point

is that teachers choose the best form to achieve the teaching objectives.

2.1.2. Learning-Using Integrated Principle

In traditional foreign teaching language teaching, teachers always take teaching
text as the goal of teaching objectives, rather than as a tool to develop students’
comprehensive use of English. There is large time lag between input and output
of language. The content of the textbooks has just been processed or even have
not yet finished, they must enter the next new unit. There is no enough time to
cultivate their abilities to produce the language.

In the theoretical system of POA, “learning” refers to the input learning, in-
cluding listening and reading. “using” refers to “output”, including speaking,
writing and translation (Wen, 2016). POA advocates that there is a close combi-
nation between input learning and output application. It can avoid the disad-
vantages of “textbook-centered”, “text-first” and “separation of learning and us-
ing” in teaching practice.

The principle of “learning-using integrated” in POA theory advocates that all
the language teaching activities are closely linked with language application. So
that there is no boundary between “learning” and “using” and they are inte-
grated in teaching. The texts are no longer learned by students, but as means to
fulfil the tasks.

2.1.3. Cultural Communication Principle
College English is a part of humanistic education of higher education which has
instrumental and humanistic functions. As far as its instrumental function, the
main purpose of college English is to further improve students’ abilities of lis-
tening, speaking, reading, writing and translating. And in the aspect of humanis-
tic function, one of its main tasks is intercultural education. The core of human-
ity is “people-oriented” to develop human values. It pays attention to students’
comprehensive qualities training and all-round development.

Cultural communication principle is to develop learners to correctly handle
the relationship between the target language culture and the learner’s native
culture. Language and culture are closely linked, so the issue of cultural educa-

tion cannot be avoided in teaching. In classroom teaching, cultural learning is
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integrated in language teaching.

2.1.4. Key Competency Principle

Professor Wen believed that foreign language teaching must cultivate the key ab-
ilities which everyone needs in the 21** century (Wen, 2018). And the key com-
petency is the ability that can solve complex problems in an uncertain complex
situation. It contains four core qualities: language ability, cultural literacy,

thinking quality and learning ability.

2.2. Teaching Hypotheses

The POA proposes four teaching hypotheses: output-driven hypothesis, in-
put-enabled hypothesis, selective learning hypothesis, and learning by assessing

hypothesis.

2.2.1. Output-Driven Hypothesis

Output-driven hypothesis of POA reverses the sequence of “input” and “output”
in the traditional teaching. Namely it lets learners attempt to “output”. The
process of achieving the product first makes students aware of the difficulties of
“output”, and then teacher provides them with some relevant “input” and ana-
lyzes difficulties facing in the process of it, to assist students effectively absorb,

digest and use the “input” to achieve the tasks.

2.2.2. Input-Enabled Hypothesis

Input-enabled hypothesis refers to input materials which are intended to serve
specific output objectives. Input-enabled hypothesis and output-driven hypothe-
sis are closely related in POA. In classroom teaching, after the output-drive
process, there must be some corresponding tasks which can effectively facilitate

the completion of the output.

2.2.3. Selective Learning Hypothesis

“Selective learning means that the learner chooses to learn only what is useful for
the assigned productive activity” (Wen, 2016). It means that goal-oriented learning
is more efficient than holistic learning. In the information age, there are a large
number of various learning materials. When facing the limited time, students need

to choose the learning materials according to the actual needs and situations.

2.2.4. Learning by Assessing Hypothesis

The hypothesis holds that the combination of assessing and learning can achieve
better teaching effect than the separation of them. POA believes that the assess-
ment, learning and teaching should be combined. And the assessment is the key

in language learning and the essential part of the teaching cycle chain.

2.3. Teaching Procedures

There are three teaching phases in POA, the first phase is motivating. The
second part is enabling and the third stage is assessing. Teachers play the me-
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diators in all these three phrases. They are guiders, designers and scaffolders in
the teaching process. Each teaching unit consists motivating-enabling-assessing.

There are a number of teaching circulatory chains in teaching.

3. The Application of the POA in College English Teaching

In this part, the second unit of the textbook iEnglish One was taken as an exam-
ple to design the teaching procedures based on the POA. The topic of this unit is
“The Magic of Words”. It contains two texts, iExplore 1 English is a crazy lan-
guage and iExplore 2 An open letter to the Chinese language which promote
language learning and prepare the perspectives to complete the product. 60
freshmen from Chinese language and literature were involved in the teaching
experiment. After the teaching experiment, as a practical teacher, the author
collected feedback and evaluations from students on the POA teaching theory
through interviews and as well as the author’s teaching reflections based on her

classroom observation.

3.1. Teaching Objectives

The teaching objectives can be divided into language and cultural objectives. The
cultural goals are to enhance students’ awareness of the importance of learning a
foreign language, to understand the difficulties in learning the Chinese language
for non-native speakers, to identify the differences and some unique features and
usages between English language and Chinese language and to exchange their
unique experiences of language learning. The language objectives include to grasp
the basic words and phrases expressions which can be used in tasks, to learn usag-
es of transition words, to express their attitudes and points of view fluently and

methodically, to master the structural characteristics of suggestive speech.

3.2. Teaching Task

Students should be able to complete the unit task after studying the two texts.
The final task of this unit is to give a 10-minute presentation to some overseas
students who are learning Chinese. The presentation focuses on the features of
the Chinese language and some suggestions on how to learn it well.

When designing the teaching process, the task can be divided into some
sub-tasks to help students gradually achieve the teaching objectives. Three tasks
are offered by teacher. Task 1, students list the features of English and some dif-
ficulties in their experiences of English learning after studying iExplore 1. Task
2, students summarize the features of Chinese language and some difficulties
which overseas students may encounter to learn it according to iExplore 2. Task
3, students learn how to give a proper presentation for non-native speakers to

learn Chinese language.

3.3. Teaching Procedures

According to the output task, the structure of this unit can be divided into three
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parts according to the theory of POA. The whole structure of this unit is showed
in Figure 2.

3.3.1. Motivating

Motivating is achieved by iPrepare which outputs the presentation of communi-
cation scenarios and stimulates learners’ learning motivation. Students carry out
selective learning to choose to learn the knowledge of language and skills which
needed to complete the output tasks. In this stage, Teacher introduces the output
task and explains how to complete the output task step by step. With the discus-
sions of two texts, students not only have learned about the special usages in
English, but also understood the difficulties non-native learners might face in
learning Chinese.

Students try to find out the five effective ways to learn a new language men-
tioned in the video clip which learned before class and they will be encouraged
to explore and recommend more effective ways to learn Chinese language to
non-native speakers based on their own experience of learning English. Students
will experience that it is not easy to complete this challenging task, which will
stimulate their enthusiasm to complete the task and enhance their learning mo-

tivation in the following studying.

3.3.2. Enabling
The second phase is “enabling” which guided by teachers to lead students to
learn a series teaching steps. It is the essential part of the teaching in POA. In
this stage, teacher first sets up scaffolding for students through online courses,
providing them with input in language, knowledge, values, emotions and other
aspects. Then the students will be led to study selectively and sort out the input
materials from three aspects: content, language form and language structure. In
this process, teachers consciously reduce their roles of scaffolding, and gradually
improve students’ sense of responsibility for learning.

Through reading the texts and doing exercises, students will be equipped with

relevant information, language and structure. There are some useful expressions

C1 Produce
<
. LExplore 1&2‘ @
1 Prepare @
1 , | Assessing
U Enabling §
0 N M Task 3
I Motivating 4 Suggestive
Task 1 presentation

l Features of English &

experiences in learning

Task 2
Features of Chinese &

difficulties in learning

Figure 2. The structure of unit.
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in the two texts, such as, “The most widely spoken language in the history of our
planet.” “Language is like the air we breathe. It’s invisible, inescapable, indis-

» <«

pensable, and we take it for granted.” “What I mean to say is that you are diffi-
cult. You’re hard to read, and all too often I just don’t understand you.” “T’ll
work hard in my class, and more importantly, we’ll be together as much as
possible outside the classroom.” All of these expressions can be used in the final
product.

After building their language, teacher scaffolds students in the critical think-
ing process to list the differences between English and Chinese in the following
steps.

Step 1 developing the ideas

Task 1: to list the features of English and difficulties in learning

The text in iExplore 1 is a humous piece of writing about the “crazy” English
language. Its “craziness” is probably part of the reason why English is difficult to
learn. Through reading the text, students will find that there are some paradoxes
expressions in English which is hard to understand. For example, “drive in a
parkway, park in a driveway”, etc. And some words or expressions are seemingly
opposite in meaning but referring to the same thing, and vice versa. These usag-
es are in fact a natural part of the language, but difficult for Chinese students to
understand them.

Task 2: to summarize the features of Chinese

The author of the iExplore 2 complains about the difficulties he met in learn-
ing Chinese. But English is not alone as a difficult language to learn. In fact,
many non-native learners complain that Chinese is the most difficult language.
Teacher can encourage students to exchange their troubles and experiences of
language learning with each other to collect enough perspectives and suggestions
for the task of iProduce. For instance, teacher gives a question for students to
talk about, “Based on your experiences of English learning, what are the different
features between English and Chinese?” to guide students to brainstorm some
“crazy” expressions in Chinese to have a better understanding of the difficulties
in learning the Chinese language for a non-native learner.

Students are guided to work in pairs and make a list of the different features
between English and Chinese in the aspects of phonetics, lexis, grammar. Stu-
dents need to identify the characteristics of the Chinese language through com-
paring with English, and find out enough examples to illustrate its characteris-
tics. For example, the first feature, English is a stress-based language, while Chi-
nese is a tonal language. There are four tones, and different tones indicate dif-
ferent characters and meanings. The second feature, there is no morphological
changes in grammar. English emphasizes the structure and grammar, while
Chinese focuses on the meaning. Chinese grammar lacks morphological changes
in person, tense, gender, and number in the strict sense. The third feature, Chi-
nese characters are unique among the languages in the world. They originated

from hieroglyph.
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Step 2 giving some suggestions

After comparing the characteristics of the two languages, each group is asked
to give some effective suggestions based on the acquired knowledge to the over-
seas students with their Chinese learning. In this process, students are encour-
aged to use the words and expressions highlighted in exercises to describe their
language-learning experiences. For instance, suggestion 1: Spend at least a
month just mastering the basic phonetics of this language. Suggestion 2: Practice
makes perfect. Keep practicing listening, reading, speaking and writing as much
as you can. Suggestion 3: Learn some basic conversational phrases and grasp
every opportunity to talk with native speakers whenever possible.

Task 3: to organize the presentation

In this part, teacher needs to develop students’ pragmatic competence of giv-
ing suggestions and stating reasons, to guide students to finish the project by re-
ferring to the features of the English and Chinese languages and suggestions on
how to learn a new language, which are summarized by students.

“How do you suggest a non-native speaker to learn Chinese well?” should be
considered by students. The structure of the presentation with the help of the
outline (Figure 3).

Students draft a detailed outline of the presentation and remind them that
further reading of the texts can help them get ideas and expressions for their

presentations, to improve logic and polish language.

3.3.3. Assessing
Motivating is the startup of a new unit; enabling is the primary stage of teaching
and the assessing is sublimating of teaching. iProduce focuses on the output task
which students solve the practical problem by what they have learnt in the unit
to realize the combination of learning and application. In this stage, teacher
evaluates students’ learning effect in the process of selective learning and output
task exercise based on the learning objectives of the unit. The multi-dimensional
evaluations are implemented to guide students to discover, conclude, question
and summarize through self-assessment and peer-assessment, so as to help stu-
dents complete the transition from old knowledge to new knowledge. In this
phase, students’ language products are assessed.

Production-oriented approach focuses on the comparison between the expected

learning outcomes and actual learning outcomes, rather than the comparison

Outline

Introduction

e.g. The Chinese language is one of the most widely spoken languages in
the world. It has a long history and has many unique features ...

Body

*Main features of the Chinese language

*Suggestions on how to learn Chinese well

Conclusion

e.g. | hope my presentation will help you learn more about the Chinese
language and you will find my suggestions useful.

Figure 3. (Cited from iEnglish 1, p41). Wang & Wen (2015).
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between students. According to the checklist of expected teaching results, the
corresponding evaluation results are divided into “poor/ok/good” (Table 1)
from the aspects of content, language and structure. By encouraging students to
fill in the information according to their actual situation, teacher can get intui-
tive data feedback and know whether the learning effect of this unit has been

achieved, so as to continuously improve the teaching.

4. Teaching Feedback

The teaching of this unit lasted for two weeks, 8 periods in total. The teaching
feedback contains two parts: students’ feedback and teacher’s teaching reflection.

4.1. Students’ Feedback

After the teaching experiment, the author learned about the students’ feelings

and their evaluations about teaching through interviews.

4.1.1. Feedback on the Teaching Approach
“Various sub-tasks improve classroom efficiency and help us make full use of
class time.”

“The class is fast-paced, and I am always ready to answer questions, unlike in
the past, when it was my turn to speak.”

“It is difficult to adapt to the new teaching method immediately.”

“I didn’t evaluate my answers at all and try to revise them.”

“It is almost difficult for me to know where to start in the evaluation process.”

It can be seen from students’ feedback that POA can promote them actively
and effectively to participate in classroom activities. However, some students
have the adaptation problem of teaching form transformation, which requires

teachers to play the role of scaffolding.

4.1.2. Benefit of Learning
“I no longer have to mechanically read the answers and memorize the templates,
but to think, I need to concentrate my attention on learning.”

“My task in class is heavier than before. By using the input materials, I can
choose the words and sentences by myself and organize the answers. The me-
thod improves my ability of thinking in English and that of textual organiza-

tion.”

Table 1. Criteria for self-assessment and peer-assessment.

checklist poor ok good comments
Content well-developed and informative content
a wide range of appropriate vocabulary
Language appropriate cohesive devices
flexible use of sentence structures

a well-structured presentation with clear

Structure . . R
topic sentences and supporting details
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“In class, the teacher will not give us the answers directly, we learn to organize
the answers by ourselves.”

In the face of new problems, students should collect vocabulary and language
structures needed to answer the questions by themselves. They can also reuse the
knowledge they have learned before and express their ideas more clearly. Learn-
ing objectives and tasks are clear for each student, and the feedback of each task

is instant.

4.2. Teaching Reflection
4.2.1. The Shift of Teacher’s Role

College English teaching in mainland of China has been in the process of reform
and innovation over 70 years. And teacher’s role has been changed from the tra-
ditional teacher-centered model to a scaffolder in learning-centered teaching
pattern. POA urges teachers shift their roles in teaching as soon as possible in
order to get fairly good teaching effect. The role of a teacher determines the
principles of the classroom organization and the teaching methods. The tradi-
tional education system is teacher-centered teaching pattern. Teacher has always
been seen as a helper, a consultant facilitator. In this case, teaching and learning
are in a separate relationship. The teacher is the ruler of the classroom who de-
cides the content, mode and method of teaching. Although students have the ab-
ilities to study by themselves, teachers are indispensable as the main interactive
objects and mediators in the process of constructing. The role of a teacher in the
POA teaching model has been transformed to become a mentor, a designer, a
leader, an organizer and a motivator of learning interest. Teacher not only pro-
vides the best language learning environment for students, but also plays an im-
portant intermediary role in guiding, assisting, promoting and encouraging
learners’ language learning. On the one hand, it emphasizes the subject status of

students, and on the other hand, teacher’s role is becoming diversified.

4.2.2. Selective Learning
The “selective learning hypothesis” holds the view that goal-oriented learning is
more efficient than “holistic learning”. With input materials, students carry on
the “selective learning”, such as the key words, collocations, the functional ex-
pressions, text organizations and so on, in the aspects of the language skills, the
perspectives, and the structure of the texts in order to complete the unit output
task to finally bridge the gap between learning and applying.

POA advocates that to select the required language, content and discourse
structure from the input materials according to the output objectives. And the
input materials that are not urgently needed for the output can be reduced the

requirements in learning.

4.2.3. Multidimensional Assessment
Different from the traditional single and static assessment, the POA emphasizes

multiple assessments, such as from the aspects of “knowledge and ability”, “for-
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mation and termination”, “online and offline”, etc.

The POA approach has realized the multidimensional evaluations. In the
process of peer-assessment, students take the initiative to appreciate each other’s
works and learn from each other. In the process of teacher-assessment, forma-
tive evaluation is the most important method in task-based teaching. Teacher
gives instant feedback on students’ preparation and performance in class, which
can effectively motivate and arouse students’ learning interest. During the
process of self-assessment, students need to evaluate themselves from the aspects
of team work, class participation and assignments. In this way, guidance and in-
centives of the evaluations can come into play, and can promote all-round and
multi-angle self-assessment. Students are aware of their strengths and weakness.
They recognize the benefits of cooperative learning and the cultivation of good
study habits.

5. Conclusion

With its unique perspectives and innovation, the theoretical system of POA has
attracted more and more College English teachers’ attention. How to motivate
students’ learning enthusiasm and how to make the class-learning more effective
are problems faced by teachers. “Learning-centered” principle of the POA is a
completely innovative method which is more suitable for Chinese students to
learn English. It emphasizes the importance of input and output and leads the
teachers to think about how to transform the teaching from traditional
text-centered teaching model to focusing on the production of learning. It puts
forward corresponding requirements for the teachers and students and empha-
sizes on teacher-student cooperation. It constructs the teaching hypothesis of
“output-driven, input-enabled” and realizes “learning-using integrated” teaching
principle to provide the effective solutions to the problems of foreign language

teaching in China.
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