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Abstract

There is no other way out of teaching languages without integrating the four
language skills amongst learners. Thus, teachers all over the world are sourc-
ing for effective language skills integrative strategies. The present study aimed
at identifying strategies in developing the four macro-communication skills
(reading, writing, speaking, and listening) amongst learners of the senior
primary phase (grade 6) in Kavango East region of Namibia. This descriptive
qualitative research study adopted the instructional theory for skill develop-
ment as proposed by Ramiszowski. The study employed a semi-structured
interview guide and purposefully recruited (n = 10) Rumanyo first language
teachers from the Kavango East region’s Rundu and Ndiyona circuits. Per-
mission was obtained from the school to allow researchers to collect data. The
data was thematically evaluated, and themes were extracted from the merged
findings. Tables and graphs were used to show biographical information. Par-
ticipants were promised that their participation in the study was optional and
that their names would not be utilised or revealed. Instead, each participant
would be allocated a pseudonym. Prior to collecting data, subjects were re-
viewed and given informed consent. The study’s findings reveal that teachers
use storytelling to enhance the listening skill, they also use prepared and un-
prepared reading exercises to enhance learners’ reading skills, they also teach
punctuation marks, types of sentences and word formation to develop the
skill of writing in learners. Based on these findings, the study recommends
that a further study should be conducted to deduce dependent and indepen-
dent variables that contribute/hinder the integration of the four language
skills in the language lessons and develop a framework that may be used by all
language teachers in the world to simultaneously develop the four language
skills of learners.
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1. Introduction

[1] register that today, significant progress is being achieved, particularly in the
educational system. Grammar-translation, which was once widely used and the
only method for teaching languages, is now mainly ignored by current teachers.
For example, the study of [2] affirms that an archaic technique called the Gram-
mar Translation Method was first employed to teach extinct languages. Latin
and Greek, which were studied to obtain information and gain access to the his-
tory of past civilizations, are actually referred to as “dead languages”. Latin and
Ancient Greek are referred to as “dead languages” since no one today uses
them for interactive communication. Substantively, the Grammar Translation
Method has clearly lost its traditional or classical standing as a result of the as-
sertions made above. As a result, this approach is rarely used by second- or for-
eign-language teachers, and it has a poor reputation in the ESOL (ESL, EFL)
community. The grammar-translation approach has allegedly been discredited
as a valid language teaching strategy by contemporary academics. The Gram-
mar-Translation Method has no supporters and there is no theory supporting
this practise. The Grammar Translation Method is thought to have a number of
drawbacks, including: 1) The Grammar Translation Method could make learn-
ing a language tedious and monotonous; 2) The Grammar Translation Method
may also cause students to feel frustrated when they visit places where the stu-
died language is spoken (they find it difficult to grasp what people are saying and
must work extremely hard to communicate at the most fundamental level); 3)
The pupils’ communicative competence is not encouraged or approached in this
strategy.

[3] For complete communication, we require four skills when learning a lan-
guage. Typically, when learning a language, we begin by listening, then speak,
then read, and then write. The four “language skills” are these, frequently re-
ferred to as “macro skills.” Language-related listening, speaking, reading, and
writing are the most frequently mentioned macro abilities. Listening is a com-
munication strategy that calls for the receiver to comprehend, interpret, and as-
sess what is being said. On the other hand, speaking is the act of communicating
verbally. We use a variety of body parts, including the lungs, vocal tract, vocal
cords, tongue, teeth, and lips, to produce sounds when we speak. The second of
the four language skills, speaking is typically the one we learn second. There

usually has to be at least one listener for this vocalised type of discourse. A “di-
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alogue” is when two or more people speak or converse with one another. Dialo-
gue is a natural way for speech to flow from one person to another. In the case of
giving a speech or presentation, it can also be prepared for and practised. For
learners, reading is a key ability that they need for life and for learning. Reading
is described as having the capacity to understand what is written down and prop-
erly interpret it. The ability to comprehend and employ speaking and listening
abilities, as well as reading itself, are important determinants of (L2) reading skill
development. This is because you need to: a word that you hear before you pro-
nounce it; before you can read it, say a word, and before writing a word, read it.
Writing is the creative process since it involves searching for and uncovering
one’s thoughts. Writing itself is a way of creating meaning [4].

English language teachers are increasingly attempting to increase teaching
quality by utilising an integrated strategy. All language skills are now thought to
be vital and employed in communication, which is the most important aspect of
language learning. Although this is the fact, up to date, there seem to be a dearth
of literature in the Namibian context about strategies to develop the four ma-
cro-communication skills amongst grade 6 Rumanyo learners in Kavango East
region. This was confirmed using the Google scholar search engine and Pro-
Quest. But there is a plethora of literature on teachers’ beliefs and practices in a
multilingual context of Namibia, debates about mother tongue as a medium of
instruction [5] [6] [7] [8] [9].

[10] postulate that although language has become a prominent issue in inter-
national business and management research, there are numerous untapped re-
search areas in this field. The development of macro-communication skills in
indigenous language subjects in the senior primary phase has received some at-
tention but lacks significant systematic assessment. It is paramount to develop
learners’ macro-communication skills (Listening, Speaking, Writing and Read-
ing or LSWR in short) as those are the skills they should use as they study any
indigenous, foreign language or even any subjects in schools and beyond. Read-
ing is vital for learning and absorbing information in school, and it has long-
term implications for academic success [11]. Language skills at a young age are
regularly found to influence later reading ability [12]. Weak reading skills are
sometimes attributed to earlier poor language development. There is widespread
worry that poor language abilities in the toddler stage are critical for reading
acquisition, which is the most important element for scholastic success. Most
studies that look at the links between early language skills and later reading be-
gin with pre-schoolers (children as young as four years old) and monitor their
development. The current study began with Rumanyo sixth-grade students in
the senior primary phase to establish strategies the Rumanyo teachers are using
in developing the four language skills amongst their grade 6 learners.

[13] study on teacher language quality in preschool classrooms: Examining
connections with DLLs’ oral language skills suggests that children’s oral language
is an important aspect of early development because it provides the groundwork

for subsequent academic accomplishment. Preschool children’s oral language
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skills in the United States are linked to later reading and writing ability among
monolingual English speakers and dual language learners. DLLs are youngsters
who are learning English alongside or in addition to their native language. DLLs’
progress in oral language abilities in preschool has been linked to reading skills
in later grades, according to research. This study was conducted in the context of
United States of America and in the Junior primary phase. The findings of this
study may not be generalised to the present study as the context is different.
That is to say, Namibia and Kavango East region is a developing country and re-
gion whereas the United States of America is a developed country. Also, the
present study sought to examine the senior primary phase not the junior prima-
ry phase. Moreso, the senior primary learners in grade 6 have already gained
most of the macro-communication skills, whereas the ones in the junior primary
phase are still learning all these skills. The application strategies used in the ju-
nior primary phase cannot be generalised in all school phases because of the lev-
el. It is against this background that the latter sought to establish strategies that
Rumanyo grade 6 teachers use to develop the four language skills amongst grade
6 learners in Kavango East region of Namibia.

Another study conducted in the United Arab Emirates by [14] on the impact
of the Lughati Smart Education initiative on the acquisition of Arabic language
skills among kindergarteners, as well as the strengths and areas for improve-
ment in the Lughati programme from the perspective of the teachers who im-
plemented the Smart Education programme, used a quantitative research ap-
proach and discovered that the Smart Education Programme (Lughati Initiative)
aided in the acquisition of Arabic language skills. Because of the phase and me-
thods gap, the findings of this study may not be generalisable to senior primary
phase learners.

[15] contend that the primary job of educators in learning is to shape the
learning environment so that it can enable improved behaviour change for pu-
pils. To do this, instructors might employ a variety of learning resources to assist
students in modifying their behaviour. Educators must also utilise tactics or learn-
ing approaches to keep pupils motivated and grasp the content being taught. As
the initial phase of basic education, elementary school should be able to lay a
solid foundation for the next level of education. Schools must endeavour to pro-
vide graduates with enough basic abilities and skills, namely strategic process
capabilities. Students’ language abilities enable them to learn a wide range of
knowledge, appreciate literature, and develop themselves in a sustainable man-
ner. Students will be able to learn a variety of knowledge through their language
abilities, with the primary goal of understanding Indonesian language, literature,
artistic language, and literature. People can use language to become social beings
with culture, to establish healthy personalities, to become personal beings, to
become citizens, and to comprehend and participate in the process of commu-
nity development, both now and in the future. Global breakthroughs are driving

our future, one of which is very real in the sphere of technology and informa-
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tion, which is becoming increasingly sophisticated with the ability to read and

write as we go.

1.1. Strategies to Develop the Four Language SKkills (Listening,
Speaking, Reading, and Writing) amongst Learners
1.1.1. Writing SKkill Strategies
The study of [16] posits that storytelling is imperative because it develops learn-
ers’ story writing. While the former study aimed to explore the views of learners
and teachers on implementing the storytelling strategy as a way to improve
learners’ story writing, the latter study aimed at establishing strategies to develop
all the four language skills in Rumanyo learners in the sixth grade. The present
study thus closes the gap in literature, as it covers all the four language skills ra-
ther than concentrating on one language skill like in the former study. While
[16] focused on storytelling as one of the many strategies to foster the writing
skills of learners, [17] went further in the spectrum of Information and Com-
munications Technology (ICT) on how it may enhance the writing skills of
learners. In their quest to uncover how Google Apps may enhance learners’
writing skills, they discovered that ICT has greatly aided teachers in advancing
their teaching approaches. Our educational tactics are constantly improving as
new technology reduces teachers’ effort in creating materials and assists students
in their learning. In reality, there are numerous study papers on the efficacy of
employing ICT to engage students in their learning. Writing is regarded as one
of the most difficult talents for pupils to learn because it may be a tedious and
laborious endeavour. Furthermore, a lack of language had contributed to a lack
of confidence and a high level of anxiety, causing them to struggle to write. Ac-
cording to Krashen’s Affective Filter Hypothesis, learners who have a low affec-
tive filter, high motivation, self-confidence, and a low level of fear are better
prepared for second language acquisition success. It is anticipated that incorpo-
rating ICT into the learning process using Google Apps will improve students’
writing skills. They also asserted that acquisition will not occur if a learner is
tense, furious, nervous, or bored, as this will activate the filter. As a result, when
the student is relaxed or motivated, it will be lower. Integration of ICT in school-
ing appears to lower students” anxiety. Figure 1 depicts the conceptual frame-
work of using Google Apps in English Second Language (ESL) writing borrowed
from [17].

Figure 1 illustrates the conceptual framework of using Google Apps in Eng-
lish Second Language (ESL) writing.

[18] believes that metacognitive and critical thinking strategies may enhance
learners’ argumentative writing skills. Metacognition and critical thinking are
two qualities that should be taught in argumentative writing teaching. Argu-
mentative writing differs from other genres in several ways. A news report, for
example, is a separate type of writing that allows writers to speak with readers
indirectly. This common genre contains messages intended to encourage readers

to accept or respond to the writer’s point of view on the message he or she
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Figure 1. The conceptual framework of using Google Apps in ESL writing (Adopted from
(17]).

authored. Regardless of the form or genre of writing, one thing all writers have
in common is the writer’s desire for a response from the readers. Substantively,
argumentative writing is a critical skill for the twenty-first century, especially as
it relates to the ability to think and debate rationally. An argument is primarily
an author’s attempt to persuade his or her audience through spoken or written
expressions or public presentation. It is usually a discrete communicative act
with clear temporal or spatial bounds. An argument occurs as a building block of
argumentative writing when an author attempts to persuade a specific targeted
author’s audience to believe something by using reasoning or facts. In fact, an
argumentative essay encourages students to construct arguments by conducting
independent research on a topic in order to gather, generate, and evaluate data
that will allow them to develop their own position on the subject.

[19] assert that corrective action is required. The idea that all students need to
do is use the language and everything else would fall into place appears to be
flawed. Students request that teachers instruct them. If they just want to con-
verse, they’ll usually let us know or go to an internet chat room. Without a
doubt, students must be corrected as part of the learning process. Students, on
the other hand, must be encouraged to use the language. It might be discourag-
ing to correct children while they are attempting to use the language successful-
ly. Making changes as a hobby is the most pleasant solution. Following each class
activity, correction might be used as a follow-up. Correction sessions, on the
other hand, can be used as a valuable exercise in and of itself. To put it another
way, teachers can design an exercise in which each error (or type of mistake) is
corrected. Students understand and acknowledge that the activity will be centred
on rectification. However, these exercises should be matched with other, more
free-form activities that allow children to express themselves without fear of be-
ing punished for every other word. They also contended that when it comes to

correction, it’s not an either/or problem. The necessary correction must occur,
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and students anticipate and desire it. However, how instructors correct students
has a tremendous impact on whether students feel confident in their use or are
intimidated. Correcting students in groups, during correction sessions, at the
end of assignments, and allowing them to remedy their own errors all help to
encourage students to utilise English rather than worry about making too many
mistakes. Self-Correction is one of the strategies for correcting our own mistakes
or inaccuracies in our phrases. Teachers have always provided students with
feedback on flaws; however, numerous methods of delivering feedback and cor-

recting flaws have been adopted in current teaching methodologies.

1.1.2. Reading Skill Strategies

According to [20], i-THINK Mapping refers to the instructional strategies uti-
lised in reading comprehension lessons to improve students’ comprehension of
the text and sharpen their analytical skills. As a result, the pupils’ higher-order
thinking skills (HOTS) will advance. The study of eight forms of thinking maps
were proposed by [21], each with a distinct function: circle, bubble, double bub-
ble, tree, brace, flow, multi-flow, and bridge.

Listening, speaking, reading, and writing are the four skills required to learn a
language. Reading is regarded as one of the most important skills in language
acquisition [22]. One of the primary goals of any early education programmes is
to help pupils develop strong reading skills. They note that the i-THINK Map-
ping approach could be used to improve students’ reading comprehension skills.
i-THINK Mapping refers to the teaching methods used in reading comprehen-
sion to help students better understand the text and improve their thinking skills
[20] [22]. As a result, pupils’ higher-order thinking skills (HOTS) will improve.

Reading is one of the most important skills for children to develop in their
early school years, as it serves as the foundation for their learning [23], as it can
support the learning process at a higher level and will have a significant impact
on encouraging students to compete globally [24] [25]. According to [26], em-
powerment of literacy workshops becomes a solution in an effort to solve prob-
lems faced by students affected by disasters and overcome the problem of low
reading ability of students in refugee camps in order to avoid the birth of an illi-
terate young generation and so that students can read fluently so that they can

access knowledge independently whenever there is another eruption.

1.1.3. Speaking SKkill Strategies

The study conducted in Iran by [27] about “ Examining the Effects of Cue Cards
on EFL Learners’ Speaking Fluency, Accuracy, and Speaking Anxiety” reveal
that media is a powerful instrument that is increasingly being employed in the
teaching-learning process. As a type of media, a cue card is a card with images or
vocabulary that is used to motivate students to respond to questions in group or
pair work [27] [28]. Cue cards are used to provide students practise speaking
English in real-life circumstances. Cue cards, which are changed graphics, have

various advantages, one of which is their visibility. Cue cards can thus assist
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students when asked to explain something or someone exactly [27] [29] [30].
Cue cards are graphic cards on which cue phrases are used to aid students to in-
itiate dialogs [27].

Language serves as a method of communication, unification, and scientific
and technological advancement. Furthermore, solid language skills are required
for all levels of learning [31]. The findings of [32] reveal that the material in In-
donesian learning has four characteristics of skills. Listening, speaking, reading,
and writing are examples of these abilities. To gain good mastery of Indonesian
learning, the child must thoroughly master these four areas, particularly speak-
ing skills. Speaking abilities do not grow on their own; they must be practised on
a daily basis to fully develop [33] [34]. Speaking abilities refer to a person’s ca-
pacity to verbally transmit concepts supplied by others. Therefore, the present
study sought to unravel the speaking skill strategies which may be adopted to
enhance the speaking skill of Rumanyo learners in grade 6 in Kavango East re-
gion of Namibia. The former focused on enhancing the speaking skill of Indone-
sian language in elementary schools.

One of the most effective strategies to include children in enhancing their
speaking skills is through storytelling [35]. This is because storytelling not only
instils in children the habit of telling stories or conversing, but it can also boost
their self-esteem. According to [36], storytelling is the oral transmission of in-
formation from one person to another. Students’ self-confidence and speaking
skills can be spontaneously strengthened through storytelling activities with peers
[37]. The child develops excellent speaking abilities and overcomes their lack of

self-confidence by frequently telling stories.

1.1.4. Listening Skill Strategies

According to [38], modern effective techniques of teaching listening skills range
from interactive exercises to multimedia resources. Listening is one of the most
easily acquired talents. Because putting a bit more emphasis on learning through
easy and enjoyable activities leads to greater results. It makes no difference
whether you work with younger or older kids in this scenario, as long as you ap-
ply one of the following strategies to develop yourself: Interpersonal activities
such as role playing, mock interviews, interpersonal dialogues, and storytelling
are among the most effective strategies to improve great listening skills. Students
are separated into small groups of two or three and are asked questions based on
the style.

[39] expound that listening is vital for learning because it allows students to
participate in conversations while going about their daily tasks. However, if kids
lack listening comprehension, they may become disoriented and acquire inaccu-
rate information. Students’ challenges with listening comprehension might be
attributed to speech tempo, vocabulary, and pronunciation. For example, if the
speaker has a unique accent that the students must be aware of, listening to au-
dio as part of the task may be difficult. Pronunciation and unfamiliarity with

vocabulary words might be a hindrance to good listening in this situation. Thus,
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to mitigate these, [39] suggest that it is critical to use a content-based approach
for support and to create listening exercise resources to help grade 8 students
learn English. Therefore, this study aimed at discovering listening skill strategies
to enhance the listening skills of grade 6 Rumanyo language learners in Kavango

East region of Namibia.

1.2. Theoretical Framework

This study adopted the instructional theory for skill development as proposed by
[40]. [40] idea for fostering skill development outcomes can be utilised to en-
courage all types of skills. Romiszowski defines skill as “the capacity to perform a
given type of task or activity with a given degree of effectiveness, efficiency,
speed, or other measure of quantity or quality (p. 202)”. He differentiates be-
tween intellectual skills (involving the thinking), motor, sensorimotor, or psy-
chomotor skills (involving the body), personal skills (including emotions), and
interpersonal skills (involving dealing with others). Skill differs from knowledge
in that it is acquired via experience and practise, whereas knowledge is either
present or absent.

Skills, according to the notion, exist on a spectrum of complexity ranging
from reproductive to productive. Reproductive skills are those that are con-
cerned with the use of conventional procedures or mechanised processes, like as
numerical multiplication or typing. Productive abilities, on the other hand, en-
tail the use of concepts and techniques, such as creative writing or chess. Ac-
cording to Romiszowski, whether a skill is reproductive or productive has a sig-
nificantly bigger influence on instructional technique selection and design than
whether a skill is cerebral, motor, personal, or interpersonal.

The above theory is suitable for this study as it sought to unravel develop-
mental strategies to enhance the four language skills (Speaking, listening, read-
ing, and writing) of Rumanyo learners in grade 6 in Rundu and Ndiyona circuit
of the Kavango East region. This theory advocates for encouraging all types of

skills, and for this study is the language skills.

2. Materials and Methods

This study used a descriptive qualitative research approach to gain a compre-
hensive understanding of grade 6 Rumanyo first language teachers in Namibia’s
Kavango East region on strategies for developing the four macro-communication
skills (reading, writing, speaking, and listening) among senior primary phase
(grade 6) learners. Qualitative research encompasses a wide range of theoretical
perspectives and approaches, methodologies, and research strategies. Case stu-
dies, oral histories, participant observations, action research, ethnography, net-
nography, autoethnography, interviews, grounded theory, and action research
are only a few examples [41] [42] [43]. However, certain key traits are shared by
such techniques. [44] describes qualitative research as an inquiry process of un-

derstanding a social or human problem based on building a complex, holistic
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picture, formed with words, reporting detailed views of informants, and con-
ducted in a natural setting. Qualitative research, according to [45], is “an emer-
gent, inductive, interpretive, and naturalistic approach to the study of people,
cases, phenomena, social situations, and processes in their natural settings in
order to reveal in descriptive terms the meanings that people attach to their ex-
periences of the world” [45]. [44] posits that qualitative research is an inquiry
approach for understanding a social or human problem that is built on develop-
ing a complex, holistic picture using words, relaying comprehensive viewpoints
of informants, and taking place in a natural context. Substantively, [45] contend
that qualitative research is an emergent, inductive, interpretive, and naturalis-
tic approach to the study of people, cases, phenomena, social situations, and
processes in their natural settings in order to reveal in descriptive terms the
meanings that people attach to their experiences of the world.

The current study is based on the interpretivist research paradigm and em-
ploys a case study as a research strategy. The study employed a semi-structured
interview guide and purposefully recruited (n = 10) Rumanyo first language
teachers from the Kavango East region’s Rundu and Ndiyona circuits. Rumanyo
is a first language taught only in the Kavango East Region of Namibia and the
sample was thus gathered from the Rumanyo teachers in two circuits. These
teachers were approached on a purpose basis because the researchers believed to
collect viable data from them as they are the ones that teach the learners using
the four macro skills of communication in a language. Permission was obtained
from the school to allow researchers to collect data. The data was thematically
evaluated, and themes were extracted from the merged findings. Tables and
graphs were used to show biographical information. Participants were promised
that their participation in the study was optional and that their names would not
be utilised or revealed. Instead, each participant would be allocated a pseu-
donym. Prior to collecting data, subjects were reviewed and given informed

consent.

3. Results and Discussion

This section presents and discusses findings about strategies Rumanyo teachers
may employ to enhance the four macro-communication skills amongst grade 6
learners of the Ndiyona and Rundu circuit in Kavango East region of Namibia.
The data emanates from the interviews conducted with ten Rumanyo teachers in

Ndiyona and Rundu circuit in Kavango East region of Namibia.

3.1. Biographical Data

Age Group Categories of Participants

The age distribution of the participants shows that there is no significant differ-
ence between age groups; the mean age of all subjects is 37 years, the median age
is 37 years, the mode age is between 30 and 38 years, and the range is 18 years

(Figure 2).
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Age Group Categories of Participants
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Figure 2. Age category of participants.

3.2. Gender of Participants

Figure 3 illustrates that there is an even distribution of participants in terms of

age who participated in this study. The participants share the percentage in half.

3.3. Pseudo Names of Participants and Their Highest
Qualifications

Table 1 shows that all the participated respondents are qualified to teach Ru-
manyo at grade 6 level. And their qualifications range from Basic Education

Teachers’ Diploma to Bachelor of Education Honours degree.

3.4. Strategies to Develop the Four Macro-Communication Skills
in Grade 6 Rumanyo Learners

The findings of this study show that most teachers incorporate the four ma-
cro-communication skills in their grade 6 Rumanyo lessons. And they had the
following to say:

“I teach listening by having students listen to the text while answering ques-

» «

tions.” “Before I read the text, I give the learners instructions, and then they have
to discuss the key words, topic of the text, and pictures, if any.”

Other participants agreed that using story telling techniques help learners lis-
ten to a text attentively and motivates them to talk. According to the other par-
ticipant, the following tactics must be used while teaching listening skills. Visua-
lisation, cooperative learning, and chances for all learners to participate in ques-
tions and activities are examples of these. These findings are in congruent with
the findings of [38] who postulate that modern effective techniques of teaching
listening skills range from interactive exercises to multimedia resources. Listen-
ing is one of the most easily acquired talents. Because putting a bit more empha-
sis on learning through easy and enjoyable activities leads to greater results. It
makes no difference whether you work with younger or older kids in this scena-
rio, as long as you apply one of the following strategies to develop yourself: In-
terpersonal activities such as role playing, mock interviews, interpersonal dialo-
gues, and storytelling are among the most effective strategies to improve great
listening skills. Students are separated into small groups of two or three and are

asked questions based on the style.
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Gender of Participants

m Male
Female
Figure 3. The gender of participants.
Table 1. Highest qualifications of participants.
Pseudo Names of Participants Highest Qualification
1) Polo Basic Education Teachers’ Diploma
2) Tiguan Bed Honours
3) Fortuner Bed Honours
4) Amarok Basic Education Teachers’ Diploma
5) BMW Bed Honours
6) Audi Basic Education Teachers’ Diploma
7) Toyota Bed Honours
8) Jeep Bed Honours
9) Benz Bed Honours
10) Mazda Demio Bed Honours

When asked to respond to respond on how they enhance the reading and
writing skills amongst their grade 6 Rumanyo learners, they said that “in reading
and writing “I use prepared and unprepared reading before they can do the
writing part. This means children are given books to read and all participants
agreed that these were the strategies most teachers use.” They also added that for
them to enhance the writing skills of learners they teach their learners writing
skills in different ways: “My learners are always monitored to write letters cor-
rectly because this where writing skills starts.” She further added that other thing
that I do for my learners to master this, “I teach them the use of punctuation

» «

marks, sentence, and word formation.” “From the beginning I always make sure

that my learners identify simple, complex and compound words.”

4. Conclusions

All in all, this study sought to establish the strategies Rumanyo teachers use to
develop the four language skills amongst grade 6 learners and found out that
teachers use storytelling to enhance the listening skill, they also use prepared and

unprepared reading exercises to enhance learners’ reading skills, they also teach
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punctuation marks, types of sentences and word formation to develop the skill

of writing in learners. It is against this background that this study recommends

the following:

To develop the Rumanyo learners’ language skills, teachers may still integrate
Information and Communications Technology (ICT) using the Google Apps
to teach writing online.

A further study should be conducted to deduce dependent and independent
variables that contribute/hinder the integration of the four language skills in
the language lessons.

A further study should be conducted to develop a framework that may be
used by all language teachers in the world to simultaneously develop the four

language skills in language skills in learners.

Conflicts of Interest

The authors declare no conflicts of interest.

References

(1]

(2]

(4]

(6]

Kosimov, A. and Latipov, S. (2022) The Importance of Language Education Policy
and Practice in State Education Systems. Involta Scientific Journal, 1, 23-27.

Kaharuddin, A. (2018) The Communicative Grammar Translation Method: A Prac-
tical Method to Teach Communication Skills of English. ETERNAL (English, Teach-
ing, Learning, and Research Journal), 4, 232-254.
https://doi.org/10.24252/Eternal.V42.2018.A8

Baresh, E.F. (2022) Developing Libyan Undergraduates’ Writing Skills through Ref-
lective Journaling: A Critical Literature Review. Journal of English Language
Teaching and Learning, 3, 27-35. https://doi.org/10.33365/jeltl.v3i1.1835

Crisianita, S. and Mandasari, B. (2022) The Use of Small-Group Discussion to Im-

prove Students’ Speaking Skill. Journal of English Language Teaching and Learning,
3, 61-66. https://doi.org/10.33365/jeltl.v3i1.1680

Abie, M., Melesse, S. and Melesse, T. (2023) Exploring the Status of Curriculum
Development and Execution Processes in the Ethiopian Education System against
Schwab’s Signs of Crisis in the Field of Curriculum. Cogent Education, 10, Article
ID: 2163125. https://doi.org/10.1080/2331186X.2022.2163125

Agegnehu, A.Z., Bachore, M.M. and Ayele, Z.A. (2023) Effects of Rime-Based
Analogy Instruction on English Word Recognition Ability of Ethiopian Children.
Journal of Language Teaching and Research, 14, 20-29.
https://doi.org/10.17507/jltr.1401.03

Arruabarrena, I.A. and Herrarte, D.L. (2023) An Analysis of Language Anxiety in
English and Basque-Medium Instruction: A Study with Primary School Students.
Vigo International Journal of Applied Linguistics, No. 20, 9-48.
https://doi.org/10.35869/vial.v0i20.4353

Bolton, K., Hill, C., Bacon-Shone, J. and Peyronnin, K. (2023) EMI (English-Medium
Instruction) in Indonesian Higher Education. World Englishes, 42, 424-446.
https://doi.org/10.1111/weng.12622

Norro, S. (2023) Namibian Primary School Teachers’ Beliefs and Practices in a Mul-
tilingual Context: Language Ideologies Underlying the Language Education Policy

DOI: 10.4236/0alib.1110708

13 Open Access Library Journal


https://doi.org/10.4236/oalib.1110708
https://doi.org/10.24252/Eternal.V42.2018.A8
https://doi.org/10.33365/jeltl.v3i1.1835
https://doi.org/10.33365/jeltl.v3i1.1680
https://doi.org/10.1080/2331186X.2022.2163125
https://doi.org/10.17507/jltr.1401.03
https://doi.org/10.35869/vial.v0i20.4353
https://doi.org/10.1111/weng.12622

I. Moyo et al.

[10]

(11]

[12]

(13]

(14]

[15]

(16]

(17]

(18]

[19]

(20]

(21]

[22]

and Its Implementation. Doctoral Dissertation, University of Turku, Turku.

Lauring, J., Vulchanov, 1.O. and Stoermer, S. (2023) Linguistic Capital and Status:
The Interaction between Language Skills, Personal Reputation, and Perceived Col-
laboration Performance. European Management Review, 20, 61-75.
https://doi.org/10.1111/emre.12519

Reikeras, E. and Dahle, A.E. (2022) Relations between Reading Skill Level in Fifth
Grade and Functional Language Skills at Toddler Age. European Early Childhood
Education Research Journal, 30, 961-974.
https://doi.org/10.1080/1350293X.2022.204683 1

Hjetland, H.N., Lervdg, A., Lyster, S.A.H., Hagtvet, B.E., Hulme, C. and Mel-
by-Lervag, M. (2019) Pathways to Reading Comprehension: A Longitudinal Study
from 4 to 9 Years of Age. Journal of Educational Psychology, 111, 751-763.
https://doi.org/10.1037/edu0000321

Kane, C., Sandilos, L., Hammer, C.S., Komaroff, E., Bitetti, D. and Lopez, L. (2023)
Teacher Language Quality in Preschool Classrooms: Examining Associations with
DLLs’ Oral Language Skills. Early Childhood Research Quarterly, 63, 352-361.
https://doi.org/10.1016/j.ecresq.2023.01.006

El-Mneizel, A., Alakashee, B., Bettaher, B., Ayyat, H. and Al-Gharaibeh, F. (2023)
The Impacts of Lughati for Smart Education Initiative on Students’ Acquisition of

Arabic Language Skills at the Kindergarten Stage. Information Sciences Letters, 12,
513-527. https://doi.org/10.18576/is1/120140

Misnawati, M., Poerwadi, P., Veniaty, S., Nurachmana, A. and Cuesdeyeni, P.
(2022) The Indonesian Language Learning Based on Personal Design in Improving
the Language Skills for Elementary School Students. Multicultural Education, 8,
31-39.

Alkaaf, F. (2017) Perspectives of Learners and Teachers on Implementing the Sto-
rytelling Strategy as a Way to Develop Story Writing Skills among Middle School
Students. Cogent Education, 4, Article ID: 1348315.
https://doi.org/10.1080/2331186X.2017.1348315

Basri, H., Hashim, H. and Yunus, M.M. (2019) Using Google Apps as Learning
Strategy to Enhance ESL Writing. Creative Education, 10, 2649-2657.

Murtadho, F. (2021) Metacognitive and Critical Thinking Practices in Developing
EFL Students’ Argumentative Writing Skills. Indonesian Journal of Applied Lin-
guistics, 10, 656-666. https://doi.org/10.17509/ijal.v10i3.31752

Selvi, M.T. and Saranya, P. (2022) Implementing Error Correction Strategies to En-
hance Arts & Science College Students’ Writing Skills. Journal of Language and
Linguistics in Society, 2, 1-20. https://doi.org/10.55529/jlls.24.1.20

Mahamod, A., Akup, A.A. and Hassan, H. (2019) The Effectiveness of Using
I-THINK Thinking Map in Enhancing the Mastery of Malay Language Essay Writ-
ing Skills of Form 6 in Mukah District. International Journal of Academic Research
in Progressive Education and Development, 8, 386-401.
https://doi.org/10.6007/ITARPED/v8-i4/6543

Sharif, S.R., Singh, C.K.S., Ong, E.T., Mulyadi, D., Rahmayanti, H. and Kiong, T.T.
(2023) The Use of i-THINK Mapping in Teaching Reading Comprehension among
ESL Teachers. Studjes in English Language and Education, 10, 79-95.
https://doi.org/10.24815/siele.v10i1.24271

Hyerle, D. (2008) Thinking Maps®: A Visual Language for Learning. In: Okada, A,
Shum, S.B. and Sherborne, T., Eds., Knowledge Cartography. Advanced Informa-
tion and Knowledge Processing, Springer, Berlin, 73-88.

DOI: 10.4236/0alib.1110708

14 Open Access Library Journal


https://doi.org/10.4236/oalib.1110708
https://doi.org/10.1111/emre.12519
https://doi.org/10.1080/1350293X.2022.2046831
https://doi.org/10.1037/edu0000321
https://doi.org/10.1016/j.ecresq.2023.01.006
https://doi.org/10.18576/isl/120140
https://doi.org/10.1080/2331186X.2017.1348315
https://doi.org/10.17509/ijal.v10i3.31752
https://doi.org/10.55529/jlls.24.1.20
https://doi.org/10.6007/IJARPED/v8-i4/6543
https://doi.org/10.24815/siele.v10i1.24271

I. Moyo et al.

(23]

[24]

(25]

(26]

(27]

(28]

[29]

(30]

(31]

(32]

(33]

(34]

(35]

https://doi.org/10.1007/978-1-84800-149-7 4

Kiigtikiinal, I.S., et al (2020) Teachers’ Opinions Regarding the Symptoms of Cen-
tral Auditory Processing Disorder in Children with Reading and Writing Difficul-
ties. South African Journal of Education, 40, 1-9.
https://doi.org/10.15700/saje.v40n2al1640

Bowcher, W.L. and Zhang, Z.Z. (2020) Pointing at Words: Gestures, Language and
Pedagogy in Elementary Literacy Classrooms in China. Linguistics and Education,
55, Article ID: 100779. https://doi.org/10.1016/j.linged.2019.100779

Batool, S. and Sheila, W. (2019) Mapping the State of Information Literacy Educa-
tion in Primary Schools: The Case of Pakistan. Library & Information Science Re-
search, 41, 123-130. https://doi.org/10.1016/].lisr.2019.04.006

Halimatussakdiah, S., Sumarwati, S. and Wardhani, N. (2023) Utilization of Literacy
Workshop to Improve Reading Ability of Elementary School Students. International
Journal of Instruction, 16, 897-918. https://doi.org/10.29333/iji.2023.16150a

Sukmana, N., Koamriah, A., Bazarov, B., Patra, I., Hashim Alghazali, T.A., Ali Hus-
sein Al-Khafaji, F. and Farhangi, F. (2023) Examining the Effects of Cue Cards on
EFL Learners’ Speaking Fluency, Accuracy, and Speaking Anxiety. Education Re-
search International, 2023, Article ID: 8428325.
https://doi.org/10.1155/2023/8428325

Shojaei, S., Ashofteh, P. and Dwijendra, N.K.A. (2022) Impacts on Global Temper-
ature during the First Part of 2020 Due to the Reduction in Human Activities by
COVID-19. Air, Soil and Water Research, 15, 71-85.
https://doi.org/10.1177/11786221221101901

Diep, L.T.N., Zainal, A.G., Hassan, 1., Sunarti, Al-Sudani, A.Q.A.S. and Assefa, Y.
(2022) Cultural Familiarity, Foreign Language Speaking Skill, and Foreign Language

Anxiety: The Case of Indonesian EFL Learners. Education Research International,
2022, Article ID: 3910411.

Dolatabad, M.]., Azhdarifard, M., Acwin Dwijendra, N.K. and Ali Sharhan Al-Sudani,
A.Q. (2022) Evaluating Agile Practices in Green Supply Chain Management Using a
Fuzzy Multicriteria Approach. Discrete Dynamics in Nature and Society, 2022, Ar-
ticle ID: 4290848. https://doi.org/10.1155/2022/4290848

Juliarto, F.F., Oktavianti, I. and Purbasari, I. (2020) Implementasi Media Utangklek
Terhadap Peningkatan Hasil Belajar Siswa Sekolah Dasar. Wasis: Jurnal Ilmiah
Pendidikan, 1, 36-43. https://doi.org/10.24176/wasis.v1i1.4710

Utami, N.C.M., Azzahra, S.F. and Nuryani, N. (2023) Analysis of Speaking Skills
with Storytelling Method in Indonesian Language Learning in Elementary Schools.
Edunesia: Jurnal [Imiah Pendidikan, 4, 358-371.
https://doi.org/10.51276/edu.v4i1.303

Margareta, N. (2020) Analisis Keterampilan Berbicara Siswa pada Tema 6 Energi
dan Perubahannya Subtema 1 Sumber Energi Kelas 3 SD Negeri 2 Bangoan.
E-Journal Pembelajaran Inovasi, Jurnal Ilmiah Pendidikan Dasar, 8, 121-131.
https://doi.org/10.24036/e-jipsd.v10i1.10446

Wijayanti, T., Suhartono, S. and Juhana, J. (2021) Pengaruh Kecerdasan Emosional
dan Kemandirian Belajar terhadap Keterampilan Berbicara Siswa di Sekolah Dasar.
Edukatif Jurnal Ilmu Pendidikan, 3, 1953-1961.

https://doi.org/10.31004/edukatif.v3i4.1048

Asrul, N. and Rahmawati, R. (2022) Pelatihan Membaca Bahasa Inggris dengan
Metode Storytelling Bagi Siswa Kelas 4 SD Muhammadiyah 1 Medan. Journal of
Human and Education (JAHE), 2, 43-49. https://doi.org/10.31004/jh.v2i1.39

DOI: 10.4236/0alib.1110708

15 Open Access Library Journal


https://doi.org/10.4236/oalib.1110708
https://doi.org/10.1007/978-1-84800-149-7_4
https://doi.org/10.15700/saje.v40n2a1640
https://doi.org/10.1016/j.linged.2019.100779
https://doi.org/10.1016/j.lisr.2019.04.006
https://doi.org/10.29333/iji.2023.16150a
https://doi.org/10.1155/2023/8428325
https://doi.org/10.1177/11786221221101901
https://doi.org/10.1155/2022/4290848
https://doi.org/10.24176/wasis.v1i1.4710
https://doi.org/10.51276/edu.v4i1.303
https://doi.org/10.24036/e-jipsd.v10i1.10446
https://doi.org/10.31004/edukatif.v3i4.1048
https://doi.org/10.31004/jh.v2i1.39

I. Moyo et al.

(36]

(37]

(38]

(39]

[40]

[41]

(42]

(43]

(44]

(45]

Wahyuni, W.D., Suhartono, E. and Al Atok, A.R. (2022) Peningkatan Kemampuan
Berbicara di Depan Kelas Melalui Model Pembelajaran Storytelling. Jurnal Ilmiah
Pendidikan Pancasila dan Kewarganegaraan, 6, 538-544.

Cahyono, T.A., Ulya, H. and Ristiyani, R. (2020) Media Konkret Sebagai Upaya
Meningkatkan Kemampuan Mengungkapkan Kalimat Permintaan Maaf pada Kelas
11 SD. Jurnal Prakarsa Paedagogia, 3, 183-189.
https://doi.org/10.24176/jpp.v3i2.5858

Gulbahor, A., Rayxon, O. and Laylo, S. (2023) Methods of Formation of Listening
Comprehension Skills in Foreign Language Teaching. Proceedings of Scientific Con-
ference on Multidisciplinary Studjes, 2, 216-219.

Salape, R.L., Maming, J.B. and Maravilla, W.H.G. (2023) Content-Based Approach
in Developing Listening Comprehension in English Language: Basis for Proposed
Listening Activities. International Journal of Multidisciplinary: Applied Business
and Education Research, 4, 250-255. https://doi.org/10.11594/ijmaber.04.01.22

Romiszowski, A. (2009) Fostering Skill Development Outcomes. In: Reigeluth, C.M.,
Ed., Instructional Design Theories and Models, Routledge, London, 199-224.

Creswell, JJW. (1998) Qualitative Inquiry and Research Design: Choosing among
Five Traditions. Sage Publications, London.

Denzin, N.K. and Lincoln, Y.S. (2011) The Sage Handbook of Qualitative Research.
Sage Publications, London.

Lanka, E., Lanka, S., Rostron, A. and Singh, P. (2021) Why We Need Qualitative
Research in Management Studies. Journal of Contemporary Administration, 25,
€200297. https://doi.org/10.1590/1982-7849rac2021200297.en

Creswell, J.W. (1994) Research Design: Qualitative & Quantitative Approaches. Sage
Publications, London.

Yilmaz, K. (2013) Comparison of Quantitative and Qualitative Research Traditions:
Epistemological, Theoretical, and Methodological Differences. European Journal of
Education, 48, 311-325. https://doi.org/10.1111/ejed.12014

DOI: 10.4236/0alib.1110708

16 Open Access Library Journal


https://doi.org/10.4236/oalib.1110708
https://doi.org/10.24176/jpp.v3i2.5858
https://doi.org/10.11594/ijmaber.04.01.22
https://doi.org/10.1590/1982-7849rac2021200297.en
https://doi.org/10.1111/ejed.12014

	Developing the Four Macro-Communication Language Skills amongst Rumanyo Learners: Perspectives of Rumanyo Teachers in Namibia
	Abstract
	Subject Areas
	Keywords
	1. Introduction
	1.1. Strategies to Develop the Four Language Skills (Listening, Speaking, Reading, and Writing) amongst Learners
	1.1.1. Writing Skill Strategies
	1.1.2. Reading Skill Strategies
	1.1.3. Speaking Skill Strategies
	1.1.4. Listening Skill Strategies

	1.2. Theoretical Framework

	2. Materials and Methods
	3. Results and Discussion
	3.1. Biographical Data
	Age Group Categories of Participants

	3.2. Gender of Participants
	3.3. Pseudo Names of Participants and Their Highest Qualifications
	3.4. Strategies to Develop the Four Macro-Communication Skills in Grade 6 Rumanyo Learners

	4. Conclusions
	Conflicts of Interest
	References

