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Abstract 
This research aims to address the gap in knowledge concerning the impact of 
feedback on English language learning outcomes. Feedback is a critical compo-
nent in the process of language learning, influencing students’ motivation, 
comprehension, and language proficiency. Particularly within EFL settings, 
and to identify optimal feedback strategies to enhance language acquisition. 
The study explores the critical role of feedback in the English as a Foreign Lan-
guage (EFL) classroom, examining its impact on student motivation, compre-
hension, and language proficiency. The study was conducted with 70 EFL stu-
dents from four classes in the Department of English Language and Literature 
at the Education Faculty of Helmand University. Data was collected through a 
structured questionnaire and analyzed using Excel. The results highlight the 
importance of tailoring feedback to individual student needs, as well as the di-
verse ways in which different types of feedback, including corrective, positive, 
and peer feedback, can enhance language acquisition. The integration of tech-
nology-mediated feedback tools also presents promising opportunities for per-
sonalized and timely feedback delivery. However, the research emphasizes the 
need for educators to carefully consider individual learner needs, cultural dif-
ferences, and pedagogical contexts when implementing effective feedback prac-
tices. By refining their feedback strategies, educators can unlock the full poten-
tial of their students’ language proficiency and foster a culture of continuous 
improvement in the EFL classroom. 
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1. Introduction 

Feedback is an essential component of the learning process, providing students 
with valuable information on their performance and progress in a particular sub-
ject or course. According to [1]. Feedback is defined as information provided by 
an agent (e.g., teacher, peer, book, parent, self, experience) regarding aspects of 
one’s performance or understanding. In the classroom setting, feedback can take 
various forms, including written comments on assignments, verbal discussions 
during class, and assessments of student work. Effective feedback should be spe-
cific, timely, and constructive, focusing on areas of improvement and providing 
guidance on how to enhance learning outcomes. Moreover, feedback plays a cru-
cial role in promoting student engagement and motivation, as it helps students 
understand their strengths and weaknesses and encourages them to reflect on 
their learning experiences. By incorporating feedback into the teaching process, 
educators can support student growth and development, ultimately leading to im-
proved academic performance 

The role of feedback has been well established in general educational terms 
drawing on the argument that students’ different learning behaviors, including 
their perceptions of and engagement with feedback, could have roots in learners’ 
fundamental motivational characteristics for several decades, researchers in edu-
cational psychology and assessment have considered feedback as an important 
component in student learning and developmental progress. Feedback has been 
recognized among researchers to be a potential powerful tool for improving stu-
dents’ learning and reducing the gap between where students are and where they 
need to be as feedback enables students to evaluate their own work and thereby 
enhancing their self-regulation [2]. 

Feedback in English as a Foreign Language (EFL) classes has several impacts, 
including enhancing language proficiency, improving motivation, and fostering 
learner autonomy [3]. Timely and constructive feedback helps students identify 
their strengths and areas for improvement, leading to more effective language 
learning [2]. Additionally, feedback tailored to individual learners’ needs can in-
crease their engagement and confidence in using English [4]. Moreover, feedback 
that focuses on specific language errors can facilitate error correction and lan-
guage acquisition. Overall, feedback plays a crucial role in optimizing the learning 
outcomes of EFL students [5]. 

It is general agreement on the point that the best teaching includes effective 
communication between teachers and learners and among students. Useful learn-
ing occurs in the classroom through effective cooperation among learners. Hence, 
the teacher’s role can be pivotal in creating effectiveness for the language learning 
environment [6]. Especially, when the learners are taught with positive emotional 
stimuli, they may recall their newly learned information in a better way [7]. In this 
supportive environment, the learners can be stimulated and motivated for learn-
ing and actively collaborate with their teachers in the classroom [8]. The learners 
are largely mobilized by their inquisitiveness and motivated by an extreme need 
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to interact with and explore their conducive environment. Therefore, understand-
ing the importance of providing feedback in cooperative strategies gives motiva-
tion the learners [9]. 

One particularly key area of intensive, in-depth investigation has been the long-
term, lasting effects of detailed, thorough written corrective feedback, which is an 
incredibly common, widely-utilized instructional practice employed in EFL class-
rooms all around the world. Groundbreaking studies conducted by pioneering re-
searchers like have examined this critical issue with advanced EFL learners en-
rolled in prestigious, top-tier university-level English courses in places like New 
Zealand. Their path-breaking findings have suggested that focused, targeted writ-
ten feedback, such as the provision of explicit, crystal-clear corrections accompa-
nied by rich, insightful metalinguistic explanations, can lead to sustained, endur-
ing improvements in grammatical accuracy over an extended, lengthy 10-month 
period. This indicates that certain types of meticulously-designed, painstakingly-
crafted targeted, explicit feedback may have a profound, lasting impact on lan-
guage proficiency, rather than merely producing short-term, fleeting gains that 
inevitably fade away over time. These revolutionary results have monumental, 
earth-shattering implications for EFL educators around the world, as they power-
fully highlight the tremendous potential of well-conceived, expertly-constructed 
written corrective feedback to facilitate durable, long-lasting language develop-
ment in learners [10]. 

1.1. Significance of the Study 

The significance of this study lies in its potential to contribute valuable insights 
into the role of feedback in the English as a foreign language (EFL) learning pro-
cess by exploring how different types of feedback (e.g., written, oral, corrective, 
and formative) impact language Acquisition, this study aims to enhance the un-
derstanding of Effective teaching practice in EFL settings. The research finding 
will offer practical implications for educators enabling them to tailor their feed-
back strategies to student learning engagement and language proficiency Addi-
tionally, this study will contribute to the existing body of knowledge on language 
learning, specifically in terms of how or hinder the Acquisition of English lan-
guage skill. By investigating the effects of feedback on learning, motivation, self-
confidence, and language retention, the study will also inform future research and 
help shape policy decisions in educational institutions where EFL is a core focus 
ultimately, this research aims to bridge the gap between theoretical perspectives 
and classroom practices. Providing evidence-based recommendations for improv-
ing the Quality of EFL instruction. This significance outlines the key propose of 
the study its potential benefits to EFL teachers and learners and how it may con-
tribute to the field of language education. 

1.2. Scope of the Study 

The scope of this study focuses on examining the effects of different types of feed-
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back (e.g., written, oral, corrective, and formative) on the English as a foreign lan-
guage (EFL) learning process this research limited to EFL learners in secondary and 
tertiary educational settings, with date collocated from classroom in various regions 
including both public and private institutions. The study primarily concentrates on 
learner’s perceptions of feedback and its impact on their language skills. Including 
speaking, writing, listening, and reading. The timeframe for this study spans one 
academic year, and it involves both qualitative and quantitative methods for data 
collection. The study will not explore the effects of feedback on learners of other 
languages or in different educational contexts nor will it examine feedback from 
outside the classroom setting, such as peer feedback or online learning environ-
ments.by focusing on specific feedback strategies within formal EFL instruction, this 
study aims to provide insights into how feedback influence learner motivation, self-
correction, and overall language acquisition in the context of a structured classroom 
environment. This scope of the study defines the boundaries of the research, includ-
ing its focus on feedback types, target group (EFL learners), educational context 
(secondary and tertiary), and the study’s time and scope limitations.     

2. Methodology 
2.1. Research Design 

The present study aims to investigate the EFL learners’ perceptions towards the 
effects of Feedbacks on their EFL learning process, Faculty of Education, Depart-
ment of English Language Literature at Helmand University. The study was pri-
mary research based on quantitative approach. The researcher has used the Survey 
method to reliably and quickly explore the research questions from the respond-
ents’ points of view, and to understand the perception of participants on the ef-
fects of feedback on learning process. 

2.2. Participants 

This study was conducted at Faculty of Education, Department of English lan-
guage literature at Helmand University a sample of (n = 70) learners were chosen 
for the study. All the respondents (n = 70) males who were doing their bachelor 
degree in English. The researcher collected data from freshmen, sophomores, jun-
iors and senior learners. They were selected as a sample because they have expe-
rience through using Technology to learn English language. (See Table 1) 

 
Table 1. Demographic information of participants. 

Age 

 Frequency Percent Valid Percent 
Cumulative 

Percent 

Valid 

18 - 20 14 20.0 20.0 20.0 
21 - 25 43 61.4 61.4 81.4 

26 - 30 above 13 18.6 18.6 100.0 
Total 70 100.0 100.0  
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2.3. Data Collection Instrument 

In order to gain reliable data from learners the survey method was used. The data 
collection instrument used in this study includes questionnaire. The study was 
conducted on hard copy questionnaire which used to collect reliable data. After 
the necessary permissions were taken from the administration of Faculty of Lan-
guages and Literature in Helmand University. The questionnaire was shared with 
learners in classroom. The questionnaire was carried out to analyze the EFL learn-
ers’ perceptions towards The Effects of Feedback in EFL learning process. At Hel-
mand university. The questionnaire contains three main parts. Part one contained 
demographic information such as age, gender, grade level and faculty of majoring. 
Part two deals with the use of Technology of on learners English learning process. 
This part consisted of Five-Point Liker Scale anchored from 1-strongly agree to 5-
strongly disagree. The third part contained two items on students’ impact and 
experience about Roles of Feedbacks. The study was conducted on classroom. Stu-
dents were informed of the nature of the study and they were assured that their 
participation is voluntary and their identities would not be revealed in the publi-
cation of this research. (See Table 2) 

2.4. Data Analysis Procedure 

The data of the current study was analyzed by using Microsoft Excel in SPSS. The 
result obtained from the students of Helmand University, Faculty of Education, 
and Department of English Language Literature to determine the Effects of Feed-
back in EFL learning process. 

3. Results 

Reliability Test  
Since our research is limited, we use Cronbach’s alpha coefficient to assess the 

reliability of our study. This statistical test provides a numerical representation of 
the study’s reliability.  Based on Table 2, the overall Cronbach’s alpha for our study 
is 0.64 indicating that the research questionnaire possesses a considerable degree 
of reliability. 

 
Table 2. Reliability test. 

Reliability Statistics 

Cronbach’s Alpha 
Cronbach’s Alpha Based on 

Standardized Items 
N of Items 

0.642 0.641 20 

 
Table 1 demonstrates (20%) of the respondents were in the range of 18 - 20. 

(61.4%) of the respondents were at the age of 21 - 25. (3%) of the respondents 
were at the age of 26 - 30 and (18.6%) of the respondents were above 30 years. The 
demographic data indicates that high percent of the respondents are in the range 
of 21 - 25. 
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The Impact of Feedback in EFL Classes through English  
Language Acquisition 

Feedback plays a crucial role in English as a Foreign Language (EFL) classes, sig-
nificantly impacting language acquisition. It serves as a guide, helping learners 
recognize their mistakes, understand their strengths, and ultimately improve their 
language skills. Effective feedback provides learners with clear, specific infor-
mation on their performance, allowing them to see what they are doing right and 
where they need improvement [2], this targeted information can boost learners’ 
confidence, motivation, and engagement, which are essential for language learn-
ing. Furthermore, timely and constructive feedback helps learners internalize cor-
rect language usage, fosters self-correction, and enhances their ability to apply 
language rules in various contexts. Overall, feedback acts as a bridge between 
teaching and learning, making it an indispensable tool for successful EFL instruc-
tion [11]. 

 

 
Figure 1. Summary of data from participants survey. 

 
Figure 1 illustrates the EFL learners’ perceptions towards the effects of feedback 

in the process of English language learning. The above figure is divided into two 
variables: EFL learners’ perception towards the effects of Feedback in English lan-
guage learning and how do feedbacks impacts in EFL classes? Using in the class-
room can make learning easy, develop four skills of English language, engage stu-
dents and teachers in learning process, and provide facilities and opportunities for 
meaningful learning materials. From (Figure 1) represents The Effects of Feed-
back in the process of learning English language and Perceptions of EFL Learners 
towards the Role of Technology in EFL classes. Participant’s views were rated by 
using five point Liker scales from (Strongly Agree) to (Strongly Disagree). The 
figure clearly shows that most of the items in the above figure revealed “agree” 
response. Respondents agreed that using feedback is more beneficial for learning 
English in the classroom. Merely over (87.1%) of the respondents believed that 
Technology plays vital roles in the process of learning English language. (67.1%) 
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of the students were agreed that feedback helped them become more confident in 
learning process. Finally, it clearly recounts that high percent of the students 
viewed that feedback provides feedback is really important in the classroom it 
helps students learn and do better in school when teachers give feedback they tell 
students how they are doing and what they need to work on third helps students 
understand what they are good at and what they need to improve. Feedback also 
makes students feel motivation to keep learning and get better at their work. 

4. Discussion 

According to questionnaire results, the EFL participants showed positive opinions 
toward the effects of feedback in the process learning. The aim of the present study 
is the EFL students’ perception’s attitudes towards the effects of feedback in learn-
ing process. It investigates the use of feedback inside EFL classrooms may improve 
or impact the EFL learners’ enhance learner’s confidence, reflection on learning 
language strategies, motivate students, and make the learning more enjoyable and 
interesting. Based on the results described above that feedback in EFL classes is an 
essential tool for promoting student engagement, motivation, and language de-
velopment. 

Results of the current study are in line with the findings [12]. It indicated that 
any kind which can promote personal and professional of an individual and help 
students identify and realize strength and weakness assets and limitation can lead 
better, providing constructive feedback can contribute to student’s motivation to 
work on development of them language skills regularly. Additionally, in Research, 
the students reported positively on the effectiveness of feedbacks in their classes. 
In fact, the findings demonstrated that using feedbacks in learning was appropri-
ate. Feedback provides students with specific information about their perfor-
mance [13]. Research contains similar purpose as above both researchers figure 
out the same results, but different in many points like student’s amount, places, 
genders and researchers according to the studies [14].   

In this study, the researcher investigates the EFL learners’ perception’s towards 
the effects of feedback in the process of learning in Faculty of Education, Depart-
ment of English Language Literature at Helmand University. Thus, The subse-
quent discussion presents the themes that emerged from the study: Positive feed-
back with three subthemes; negative feedback with two subthemes; feedback could 
either make or break the students; non-understanding of feedback affects learn-
ing; feedback should be kind; feedback should be sincere; feedback should build 
self-confidence; to improve students’ performance and nurture students learning; 
to make feedback direct and comprehensible to students and to make students feel 
empowered and not defeated which is always important for all those students. 1: 
The two articles differ significantly in their focus, scope, and academic orienta-
tion, though both explore the role of feedback in EFL (English as a Foreign Lan-
guage) learning. The first article offers a broad, theoretical discussion on the im-
portance of feedback in language learning [15]. Emphasizing its role in enhancing 
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student motivation, engagement, self-regulation, and academic performance. It 
presents feedback in multiple forms—teacher, peer, written corrective—and high-
lights its long-term impact on learner development, especially in emotionally sup-
portive environments. Hyland and Hyland, 2006. In contrast, the second article 
adopts a narrower [16]. Research-driven perspective, focusing specifically on the 
interaction between different feedback types (teacher, peer, self-feedback) and the 
use of corpora (data-driven learning) in correcting L2 writing errors. Unlike the 
first, which is conceptual and literature-based, the second article is hypothesis-
driven, aiming to investigate the comparative effectiveness of feedback types when 
used alongside corpus tools. Thus, while the first article provides a general peda-
gogical framework, the second emphasizes empirical research and technological 
integration in language instruction [17]. 

The first article presents a comprehensive and theory-driven overview of feed-
back in English as a Foreign Language (EFL) classrooms, outlining various types 
such as teacher, peer, self, and written corrective feedback (WCF). Drawing on 
global research it emphasizes the pedagogical, emotional, and cognitive benefits 
of feedback in promoting learner motivation, language proficiency, collaboration, 
and long-term development. Feedback is portrayed as a vital tool in fostering sup-
portive and cooperative learning environments. In contrast, the second article 
adopts a narrower, empirical lens, examining Peer Review Circles (PRCs) within 
Myanmar university contexts. It explores under-researched aspects such as group 
dynamics, oral peer feedback, and teacher perceptions, thus contributing a local-
ized and innovative pedagogical model to the broader discourse on peer feedback 
practices [18]. 

The first article in the second pair continues to advocate for the broad utility of 
feedback by emphasizing its role in shaping learner autonomy and academic pro-
gression across diverse EFL settings [19]. It particularly highlights the long-term 
influence of WCF on grammatical accuracy, referencing global studies such as 
those conducted in New Zealand. Conversely, the second article in this compari-
son narrows its scope to the Saudi Arabian context, investigating how EFL learn-
ers respond to WCF. It offers a learner-centered, empirical approach, examining 
individual and contextual factors that mediate feedback engagement. Together, 
these articles juxtapose theoretical generalization with context-specific inquiry, il-
lustrating the multifaceted nature of feedback in language acquisition [20]. 

The discussion deepens in the third comparison, where the first article reaffirms 
its theoretical orientation, focusing on feedback’s role in enhancing motivation, 
learner autonomy, and self-regulated learning within both general educational 
and EFL contexts It maintains a positive, advocacy-oriented tone, portraying feed-
back as an emotionally and cognitively enriching tool In contrast, the second ar-
ticle presents a more critical stance, dissecting theoretical debates around feed-
back types—implicit vs. explicit—and timing—online vs. offline—while acknowl-
edging opposing viewpoints, such as those by Truscott. It also highlights cultural, 
individual, and contextual variables that influence learners’ reception and pro-
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cessing of feedback, supported by empirical studies from Indonesia and Iran. This 
critical analysis offers a nuanced view that complements and challenges the opti-
mistic narrative of the first article [4]. 

This article comparison delineates the divergence between practical and theo-
retical approaches to feedback. The first article offers a pedagogically motivated, 
descriptive account of feedback’s benefits, particularly in promoting motivation 
and positive learning environments However, its treatment of WCF remains sur-
face-level and lacks theoretical depth The second article, by contrast, adopts a re-
search-intensive framework grounded in SLA theory, particularly emphasizing 
learner engagement—cognitive, affective, and behavioral—as essential to the ef-
fectiveness of corrective feedback. It critically addresses existing gaps in the liter-
ature and offers a more sophisticated understanding of how learners internalize 
and act upon feedback, thereby enriching pedagogical and theoretical insights 
[21]. 

This distinction is further explored in the fifth comparison, where the first ar-
ticle continues its broad, pedagogical discussion of feedback in EFL settings, un-
derscoring its general benefits for learner motivation, autonomy, and academic 
success. It adopts a practical, educator-oriented tone, citing multiple studies that 
validate feedback’s transformative potential in collaborative learning environ-
ments. In contrast, the second article delves into a highly specific variable—feed-
back timing—within the SLA framework. Grounded in cognitive psychology, it 
critically examines the differential effects of immediate and delayed feedback on 
second language writing, uncovering methodological gaps and inconsistencies in 
prior research. Thus, while the first article offers generalizable insights, the second 
contributes to a more precise, scientifically grounded understanding of feedback 
timing and its pedagogical implications [22]. 

Where the first article again emphasizes feedback’s practical value in EFL class-
rooms, highlighting its impact on learner motivation, autonomy, and grammatical 
development through various forms, including WCF However, its descriptive na-
ture limits theoretical depth. In contrast, the second article presents a rigorous 
examination of corrective feedback timing through multiple theoretical lenses, in-
cluding Behaviorism, the Interaction Hypothesis, Sociocultural Theory, and Skill 
Acquisition Theory. It seeks to clarify conceptual definitions and resolve method-
ological ambiguities surrounding feedback timing, offering a more refined and 
research-driven contribution to SLA theory and practice [23]. 

The first article adopts an enthusiastic tone, portraying feedback as a universally 
beneficial instructional tool with transformative power, supported by studies like 
[1]. It maintains a teacher-centered perspective, emphasizing feedback’s motiva-
tional and developmental advantages. Conversely, the second article adopts a re-
flective and learner-centered stance, grounded in SLA theory. It engages critically 
with earlier skepticism, focusing on teacher-student interaction, learner percep-
tion, and the context-sensitive nature of corrective feedback. While both articles 
affirm the importance of feedback in EFL learning, their differing emphases—
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broad pedagogical advocacy versus critical, theory-oriented analysis—offer com-
plementary insights into the complexities of feedback implementation and effec-
tiveness in second language education [11]. 

5. Conclusion 

This research has explored the multifaceted role of feedback in the EFL classroom, 
shedding light on its significance in facilitating language learning and promoting 
student engagement. By examining various types of feedback, including correc-
tive, positive, and peer feedback, we have uncovered the diverse ways in which it 
can enhance language acquisition and foster a supportive learning environment. 
Moreover, the integration of technology-mediated feedback tools presents excit-
ing opportunities for personalized and timely feedback delivery. However, it is 
essential to recognize that effective feedback practices require careful considera-
tion of individual learner needs, cultural differences, and pedagogical contexts. As 
educators continue to refine their feedback strategies, they hold the key to unlock-
ing the full potential of their students’ language proficiency and fostering a culture 
of continuous improvement in the EFL classroom. 

Recommendations for Future Studies  

A number of recommendations that are specifically derived from this study will 
be made here. It is hoped that these will be of value to those concerned with the 
implementations and applications of EFL learners toward classrooms in particu-
lar. 
• Students should use feedback in EFL classes for butter understanding.  
• Feedback can improve four skill of English language; they should use feedback 

to bring changes in their mind. 
• Teachers should use feedback in EFL classes. 
• Teachers should give information about feedback to students.  

By feedback we can bring changes in our teaching process. 
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