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Abstract

The global labor market is rapidly evolving under the influence of technologi-
cal innovation and globalization, prompting significant changes in English for
Specific Purposes (ESP) pedagogy. Traditionally conceptualized through the
didactic triangle of teacher, learner, and content, ESP now requires a closer align-
ment with industry needs. This paper advocates a reconceptualization of this
model into a dynamic pyramid, positioning industry at the apex as the primary
driver of employability skills. While the teacher, learner, and content remain
essential components, their roles must be redefined through systematic needs
analysis and adaptive course design. Drawing on a review of relevant literature
and data from an online survey of Tunisian ESP practitioners, the study under-
scores the importance of continuous professional development to help teachers
incorporate industry input and design market-responsive curricula. The find-
ings highlight a shift toward teachers as facilitators and learners as active par-
ticipants, with a strong emphasis on aligning ESP instruction with employer
expectations to prepare graduates with relevant, future-oriented competen-
cies.

Keywords
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1. Introduction

The evolving global job market, shaped by technological advancement and glob-
alization, has prompted a necessary transformation in the teaching of English for
Specific Purposes (ESP) (Basturkmen, 2010; Belcher, 2009; Swales, 2000; Robin-

son, 1991). Shifts in employment patterns now prioritize flexibility, remote col-
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laboration, and new skill-sets (eSoft Skills, 2023; IZA World of Labor, 2022). Tra-
ditionally framed as a didactic triangle of teacher, learner, and content, ESP must
now realign its pedagogical model to meet the competencies demanded by mod-
ern industries. As a branch of Language for Specific Purposes (LSP), ESP empha-
sizes tailoring instruction to learners’ academic and professional needs (Basturk-
men, 2010). This paper proposes transitioning from the static triangle to a dy-
namic pyramid model, placing industry at the apex as the principal driver of em-
ployability. Such alignment reflects the global trend toward industry-informed
education, where curricula are shaped by real-world demands (Evans & Green,
2007; Kumaravadivelu, 2006). While teacher, content, and learner remain foun-
dational at the pyramid’s base, they must evolve through systematic needs analysis
and adaptive course design—both critical to ensuring ESP instruction meets oc-
cupational relevance (Hutchinson & Waters, 1987; Basturkmen, 2010).

In light of these considerations, the study is guided by the following research
questions:

1) What challenges do ESP practitioners and learners face within the traditional
didactic triangle model in the Tunisian higher education context?

2) To what extent do current ESP practices address employability skills and la-
bor-market needs?

3) How do ESP practitioners perceive the role of industry engagement in en-
hancing course design, content relevance, and learner preparedness?

4) How can an industry-driven pedagogical pyramid be operationalized to sup-

port a market-responsive ESP curriculum?

2. Challenges Faced by ESP Practitioners in Relation to the
Didactic Triangle

2.1. Inadequate Training and Professional Development

A central challenge for English for Specific Purposes (ESP) practitioners—both
globally and in Tunisia—is the lack of specialized training aligned with industry-
specific needs. Teachers are often expected to deliver ESP instruction without suf-
ficient knowledge of learners’ professional domains, resulting in content that may
not fully meet student or industry expectations (Basturkmen, 2010; Bougues, 2018;
Daoud, 1998). In Tunisia, this issue is particularly pronounced due to the absence
of formal programs integrating language pedagogy with domain expertise. Conse-
quently, many practitioners rely on general English teaching backgrounds, with
limited familiarity in fields such as engineering, healthcare, or business (Ben Abdal-
lah & Bouzidi, 2018; Labassi, 2010). This gap compromises instructional effective-
ness and underscores the persistent disconnect between educational institutions

and industry in teacher preparation (Daoud, 1998; Labassi, 2010).

2.2. Limited Industry Collaboration

ESP practitioners in Tunisia also face minimal collaboration with industry stake-

holders. Without direct input from professionals, educators often lack access to
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up-to-date information on language use and skills required by employers. Despite
efforts to modernize the educational system, coordination between ESP programs
and local industries remains limited (Ben Abdallah & Bouzidi, 2018; Daoud,
1998). This disconnect results in curricula that inadequately reflect current indus-
try practices, particularly in technology, healthcare, and business sectors, and ham-
pers the ability of teachers to deliver relevant, field-specific instruction (Daoud,
1998; Labassi, 2010).

2.3. Pressure to Teach General English

In many cases, ESP practitioners are compelled to teach general English instead
of industry-specific language, due to institutional curriculum requirements or
limited understanding of ESP’s importance. In Tunisian public universities, gen-
eral language proficiency is often prioritized over specialized instruction (Farah
& Ayed, 2017; Daoud, 1998). The scarcity of programs targeting sectors such as
engineering, healthcare, or tourism results in generic curricula that fail to meet
learners’ professional needs (Ben Abdallah & Bouzidi, 2018; Daoud, 1998). This
situation restricts the potential impact of ESP instruction on employability, as
practitioners struggle to shift from general to industry-focused teaching (Farah &
Ayed, 2017; Daoud, 1998).

3. Challenges Faced by Learners in Relation to the Didactic
Triangle

3.1. Lack of Relevance to Real-World Needs

ESP learners in Tunisia frequently encounter courses that are not directly relevant
to their future professions. Generic language instruction often overlooks special-
ized skills required in engineering, business, or medical fields, leading to disen-
gagement and diminished motivation (Farah & Ayed, 2017; Ayadi, 2011; Daoud,
1998; Ben Abdallah & Bouzidi, 2018). This misalignment between curriculum and
workplace demands limits learners’ ability to develop competencies essential for
professional success.

3.2. Limited Opportunities for Active Learning

Traditional ESP pedagogy in Tunisia is predominantly lecture-based and teacher-
centered, offering few interactive or experiential learning opportunities. Methods
such as role-playing, case studies, or project-based activities—critical for applying
language skills in real-world contexts—are underutilized (Knapp & Seidlhofer,
2009; Suherman, 2021). The lack of active engagement exacerbates the disconnect
between classroom learning and professional demands, limiting students’ practi-
cal language development.

3.3. Diverse Language Proficiency Levels

ESP classrooms in Tunisia often comprise students with widely varying proficiency

levels, from strong English foundations to basic communication skills (Basturkmen,
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2010; Daoud, 1998). The traditional didactic triangle assumes a more homogene-
ous learner base, making it difficult for practitioners to address all learners’ needs
simultaneously (Tahririan & Chalak, 2019; Bougues, 2018; Hewings, 2002). Con-
sequently, students requiring more individualized support may experience less ef-

fective learning outcomes (Hedge, 2000; Helate et al., 2022).

4. Challenges Related to ESP Content
4.1. Outdated or Rigid Content

ESP content often becomes outdated and fails to reflect rapid industry changes. In
Tunisia, where sectors are modernizing, course materials may not keep pace with
evolving industry practices, leaving learners ill-prepared for workplace demands
(Belcher, 2009; Daoud, 1998; Jouini, 2013). Curriculum rigidity compounds this
problem, limiting timely updates and reducing employability alignment.

4.2. Inflexible Curricula

Many Tunisian ESP programs operate within rigid structures that hinder adapta-
tion to emerging industry needs or professional feedback. This is especially prob-
lematic in technology and business fields, where rapid developments necessitate
agile curricula (Ben Abdallah & Bouzidi, 2018; Vangohol Jande & Ibrahim, 2021;
Daoud, 1998; Khelifi, 2020). Inflexible programs fail to reflect the dynamic nature

of the labor market, compromising ESP’s practical relevance.

4.3. Lack of Systematic Needs Analysis

A critical shortcoming in ESP content design is the infrequent use of systematic
needs analysis. Needs analysis ensures courses align with industry requirements,
yet in Tunisia, its implementation remains limited, particularly in public institu-
tions. Without structured industry feedback, curricula risk becoming disconnected
from professional competencies, undermining graduate employability (Donadio,
2019; Daoud, 1998).

5. Gaps in Current Literature

Despite extensive documentation of ESP challenges—including inadequate train-
ing, limited industry collaboration, learner disengagement, and outdated con-
tent—current literature is largely descriptive and fragmented. Constructs such as
industry engagement, employability skills, and market-responsive curricula are
rarely operationalized, and links between needs analysis and curriculum design,
materials, and assessment remain underexplored. Moreover, the didactic triangle
is seldom reconceptualized to account for labor-market demands, leaving a gap in
actionable, industry-informed pedagogical models.

Addressing these gaps, the present study investigates Tunisian ESP practition-
ers’ perceptions of curriculum relevance, employability alignment, and industry
collaboration, providing empirical evidence to inform the design of an industry-

driven pedagogical pyramid. The following methodology details the survey-based
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approach used to capture these insights and operationalize key constructs for

practical application in market-responsive ESP programs.

6. Methodology
6.1. Research Design

This study employed a cross-sectional survey design to investigate Tunisian ESP
practitioners’ perceptions of curriculum relevance, industry engagement, and em-
ployability alignment. A structured online questionnaire was developed based on
a literature review and piloted with three ESP instructors to ensure clarity and
content validity. The survey included both quantitative Likert-scale items and

open-ended qualitative questions to capture nuanced practitioner insights.

6.2. Participants

A total of 39 Tunisian ESP practitioners participated in the study. Inclusion crite-
ria required that participants 1) hold at least a Bachelor’s degree in English or a
related field, 2) have current or recent experience teaching ESP courses in a higher
education or vocational context in Tunisia, and 3) be able to provide informed
reflections on curriculum design and industry alignment.

Participants were recruited through professional ESP networks, academic mail-
ing lists, and social media groups relevant to higher education language teaching.
The survey was distributed across five active online groups and three institutional
mailing lists, reaching an estimated 150 potential participants. Of these, 39 com-
pleted responses were returned, yielding a response rate of approximately 26%.
While self-selection may influence representativeness, the participants’ extensive
experience and disciplinary diversity mitigate this concern.

The sample demonstrated high academic attainment, with 82.1% holding a
Master’s degree and the remaining participants possessing Bachelor’s qualifica-

tions (see Figure 1).

What is your highest level of education?
39 réponses

@ Bachelor’s degree
@ Master's degree
PhD

Figure 1. Participants’ educational background.

This suggests that respondents are well-qualified to deliver specialized English
instruction and are likely familiar with relevant pedagogical theories. In terms of
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professional experience, participants reported an average of 15 years teaching
ESP, indicating considerable practical insight into pedagogical challenges in Tu-

nisia (Figure 2).

How many years of experience do you have in teaching ESP?
39 réponses

@ Less than 5 year
@ 5-10 years

© 10-15 years

@ more than 15 years

Figure 2. Participants’ professional experience.

Additionally, the practitioners represented a broad spectrum of academic de-
partments, including engineering, business, law, information technology, and
healthcare (Figure 3). This diversity enhances the study’s depth by capturing per-

spectives from multiple disciplines with distinct linguistic and industry demands.

In which department you are currently teaching ESP?
39 réponses

@ Mathematics

12.8% @ Physics

© Engineering (e.g., Mechanical, Electri...
12.8% @ Biology

@ Chemistry
— ® Economics

@ Computer Science
@ Environmental Science

12V

Figure 3. Distribution of ESP practitioners across academic departments.

6.3. Data Collection Instruments

Data were collected through a structured online survey designed to gather both
quantitative and qualitative insights into the challenges faced by ESP practitioners
in Tunisia. The survey was distributed via Facebook groups dedicated to Tunisian
ESP practitioners and English language teachers, which function as active profes-
sional communities and provide effective access to a relevant participant pool
(Dulffy et al., 2019; Kosinski et al., 2015). An online format was selected for its
efficiency, cost-effectiveness, and ability to reach participants across different re-
gions of Tunisia (Wright, 2005), particularly those not easily accessible through
institutional channels (Roberts & Allen, 2015).

The survey included closed-ended items addressing demographic and profes-
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sional characteristics, as well as open-ended questions capturing practitioners’
perceptions of curriculum relevance, needs analysis practices, and industry col-
laboration (Creswell & Creswell, 2018). Participation was voluntary, and anonym-
ity and confidentiality were ensured in accordance with ethical research guidelines
(British Educational Research Association [BERA], 2018). The instrument was
developed by the researcher and administered via Google Forms, enabling broad
accessibility and real-time data collection while encouraging honest responses
(Evans & Mathur, 2005; Wright, 2005).

To enhance methodological transparency, the survey was structured around
clearly defined constructs derived from the literature. Table 1 below summarizes
the survey constructs, item counts, response scales, representative items, and reli-
ability indices. All multi-item scales demonstrated satisfactory internal consistency
(Cronbach’s a = 0.76), while single-item measures were limited to objective de-

mographic and professional background variables.

Table 1. Survey constructs, item characteristics, and reliability.

Construct Purpose Number of Items Response Scale Example Item Reliability

Measures the extent of

Industry collaboration between ESP 5-point Likert (1 = Strongly Disagree to Cronbach’s
Engagement  practitioners and industry scale

stakeholders

5 = Strongly Agree) a=0.82

Assesses perceived
li t bet ESP “ESP help students devel
alignment between courses help students develop . ~ " .

Employability Skills 5-point Likert

N . instruction and
ignmen employability-related

competencies

Evaluates curriculum

skills relevant to their future
scale . » a=0.79
professional roles.

“The ESP curriculum can be

Market-Responsive flexibility and 5-point Likert . Cronbach’s
. . 4 adapted to emerging industry
Curriculum responsiveness to scale . > a=0.76
requirements.
labor-market needs
Demographic and
g P Collects participant profile Multiple choice “Years of ESP teaching Single-item
Professional ] . 6 ) . >
information / short answer experience (objective)
Background
Captures qualitative “Describe the main challenges you
Open-Ended o P . d . . & y Not
. insights into challenges 3 Open-ended face in aligning ESP teaching with .
Reflections applicable

and practices

industry needs.”

6.4. Procedure

Data collection was conducted over a six-week period (15 February-30 March
2025). The research process began with the development and pilot testing of the
online survey using Google Forms. The initial version was reviewed by five ESP
practitioners to assess clarity, content relevance, and technical functionality. Feed-
back from this pilot phase informed revisions to the survey items, enhancing in-

strument validity (Dornyei & Taguchi, 2010).
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The finalized survey was distributed through selected Facebook groups for Tu-
nisian ESP practitioners and English language teachers with active membership
and engagement. Participation was voluntary, the study purpose was clearly stated,
and informed consent was obtained electronically prior to survey completion.
Weekly reminder posts were used to increase response rates. Anonymity and con-
fidentiality were assured, and no personally identifiable data were collected. Using
social media as the primary dissemination platform enabled access to a geograph-
ically diverse sample of ESP practitioners and proved effective given logistical con-
straints and the widespread use of Facebook among Tunisian educators (Roberts
& Allen, 2015; Kosinski et al., 2015).

6.5. Data Analysis

The data collected through the online survey were analyzed using quantitative
methods to better understand the challenges faced by ESP practitioners in Tunisia.
Closed-ended questions, including multiple-choice and Likert-scale items, were
examined using descriptive statistics to explore respondents’ demographic pro-
files (e.g., qualifications, experience, and departmental affiliations) and their views
on curriculum relevance, needs analysis, and flexibility (Creswell & Creswell,
2018). Frequencies, percentages, and mean scores were calculated using SPSS, en-
abling efficient data processing and the identification of key patterns and trends
(Field, 2013).

6.6. Ethical Considerations

Ethical considerations were fundamental throughout the research process to pro-
tect participants’ rights and ensure the integrity of the study. Participants were
fully informed about the study’s purpose, procedures, and their role before com-
pleting the survey, with an explicit informed consent statement emphasizing vol-
untary participation and confidentiality (APA, 2017). No personal identifying in-
formation was collected, and demographic data was anonymized and securely
stored (BERA, 2018). Participation was voluntary, and respondents could skip
questions if they felt uncomfortable, respecting their autonomy (Robson, 2011).
Data were securely stored in password-protected files and analyzed in aggregate
form, ensuring no individual identification. Once analysis was complete, data
were deleted per institutional data protection policies (University of Oxford, 2017).
Efforts were made to minimize harm by allowing participants to skip distressing
questions, and the researcher was available to address any concerns during or after

participation.
7. Findings and Discussion

7.1. Challenges Faced by ESP Practitioners

The findings reveal that the most significant challenge faced by ESP practitioners
in Tunisia is course design, reported by 71.8% of participants (see Figure 4). This

reflects a wider issue in ESP contexts lacking standardized curricula and adequate
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teacher training (Ben Abdallah & Bouzidi, 2018; Faldus, 2017). Globally, this con-
cern is echoed by Basturkmen (2010), who notes that ESP course design requires
balancing general language instruction with specialized content—an area where

many educators lack both linguistic and subject-matter expertise.

What aspects of ESP teaching do you find most challenging? (Select all that apply)

39 réponses

24 (61.5 %)
28 (71.8 %)

Timetabling of the ESP sessions 6 (15.4 %)

Low status of ESP in the

13 (33.
department (33.3 %)

Lack of resources or materials —16 (41 %)
Other (please specify)|—0 (0 %)

0 10 20 30

Figure 4. Challenges faced by ESP practitioners.

Needs analysis emerged as the second most reported challenge (61.5%). Effec-
tive ESP teaching relies on systematic needs assessment to align course content
with learners’ future professional requirements (Dudley-Evans & St. John, 1998;
Hutchinson & Waters, 1987). In Tunisia, however, needs analysis is often infor-
mal or neglected, especially in public universities, resulting in poorly targeted in-
struction (Ben Abdallah & Bouzidi, 2018; Farah & Ayed, 2017).

The third challenge, cited by 41% of respondents, concerns resource limita-
tions, including outdated materials, inadequate access to technology, and insuffi-
cient teacher development. Enesi, Vrapi, and Trifoni (2021) emphasize that re-
source constraints negatively impact instructional quality, a situation particularly
acute in under-resourced Tunisian institutions (Bougues, 2018; Broken Chalk,
2023).

Finally, 33.3% of participants highlighted the low institutional status of ESP as
a barrier. This reflects a persistent perception of ESP as peripheral within aca-
demic departments, limiting its integration into core curricula and reducing mo-
tivation among educators (Daoud, 1998; Triki, 2020). As Belcher (2009) notes,
institutional recognition of ESP significantly influences its perceived value, affect-
ing both teaching quality and learner outcomes.

Although less frequently reported, the low status of ESP remains a critical issue.
It compounds other challenges, such as resource scarcity and curriculum stagna-
tion, and underscores the need for systemic reforms to elevate the role of ESP in

Tunisia’s higher education landscape (Figure 5).

7.2. Challenges Faced by ESP Learners

The findings revealed several persistent challenges faced by English for Specific
Purposes (ESP) learners, particularly in higher education contexts. One of the

most pressing issues reported by over 43% of the ESP practitioners’ (participants)
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was the presence of mixed-level ESP classes. Such heterogeneity in language pro-
ficiency levels often results in a learning environment that is difficult to manage
pedagogically, making it challenging for instructors to design tasks that cater ef-
fectively to all learners (Hyland, 2006). Learners at lower proficiency levels may
feel overwhelmed, while more advanced learners might experience a lack of chal-
lenge, leading to reduced engagement and motivation (Alharthi, 2020).

What challenges do you face in terms of your own professional development as an ESP teacher?
39 réponses

Lack of access to specialized

B o
training 32 (82.1 %)
Limited resmfrces for self- 14 (35.9 %)
improvement
Difficulty in staying updated with .
industry-specific language trends 23 (59 %)
Other (please specify) 2 (5.1 %)
0 10 20 30 40

Figure 5. Reasons attributed to the challenges encountered by the ESP practitioner.

Closely related to this issue is the lack of learner motivation and limited engage-
ment with ESP courses, also reported by a comparable percentage of respondents.
Motivation is a critical factor in second language acquisition (Dornyei, 2001), and
its absence can significantly hinder the learning process. In ESP settings, where
learners may not immediately see the relevance of course content to their specific
fields, the challenge of fostering motivation is compounded. Without a clear un-
derstanding of the utility of ESP courses, learners may fail to invest the necessary
effort and attention (Hutchinson & Waters, 1987).

Furthermore, the inability to effectively develop learners’ soft skills—such as
communication, teamwork, and problem-solving—was attributed to the insuffi-
cient time available for conducting a thorough needs analysis. ESP instruction re-
lies heavily on understanding the specific linguistic and professional needs of
learners (Dudley-Evans & St John, 1998). However, the lack of time for such anal-
ysis is often due to institutional constraints, including the misalignment between
ESP practitioners’ academic affiliations and departmental expectations. Practi-
tioners are frequently assigned to unrelated departments simply to meet required
teaching hours, which undermines the specialization and contextualization
needed in ESP teaching (Basturkmen, 2010).

Although a smaller proportion of participants (15.4%) cited it, another notable
challenge is the ESP practitioner’s inability to address diverse learning styles. While
not the most frequently reported issue, it nonetheless reflects an underlying ped-
agogical concern. The diversity of learners’ cognitive and learning preferences re-
quires adaptive teaching methods, which many ESP practitioners may not be trained
or resourced to implement (Reid, 1995). As such, even when this issue affects

fewer learners, its impact on learning outcomes can be significant.
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Overall, these findings highlight the multifaceted nature of the challenges in
ESP instruction, where institutional, pedagogical, and learner-related issues inter-
sect. Addressing these challenges requires both structural reforms at the institu-
tional level and targeted professional development for ESP instructors (Ghedamsi,
2013) (Figure 6).

What challenges do you face in understanding and addressing your learners’ needs? (Select all that
apply)

39 réponses

17 (43.6 %)
17 (43.6 %)

Diverse proficiency levels in th...
Lack of learner motivation
Limited learner engagement wit... 19 (48.7 %)
Difficulty in identifying learners’...
Lack of time to conduct thoroug... 12 (30.8 %)
Addressing different learning st... 6 (15.4 %)
Developing learners’ soft skills... 17 (43.6 %)
Other (please specify)|—0 (0 %)

0 5 10 15 20

Figure 6. Challenges faced by ESP learners.

These challenges might be further justified by the ESP learners’ neutral re-
sponses to the ESP course content, as illustrated in Figure 7 below. The prevalence
of neutral attitudes suggests a possible disconnect between the course materials
and the learners’ perceived needs or expectations. Neutral responses often indicate
indifference, which can stem from a lack of personalization or perceived relevance
in the curriculum (Hutchinson & Waters, 1987). This indifference may reinforce
the previously reported issues of low motivation and limited engagement with the

course.

How do learners typically respond to ESP content?
38 réponses

@ Very positively

@ Somewhat positively
2 Neutral

@ Somewhat negatively
@ Very negatively

o

Figure 7. ESP learners’ responses to the ESP content.

From a pedagogical standpoint, when learners do not find the course content
engaging or directly applicable to their field of study or future professional con-
texts, their investment in learning naturally diminishes (Dérnyei, 2001). Figure
7’s findings underscore the need for a more rigorous and systematic ESP needs

analysis process. Without aligning course content to learners’ specific goals and
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real-world applications, instructors risk delivering a curriculum that learners per-
ceive as generic and unhelpful.

This alignment issue is further complicated by institutional challenges, such as
time constraints and the frequent assignment of ESP practitioners to unrelated
departments, which can hinder both the customization of materials and the inte-
gration of soft skills development (Basturkmen, 2010). Hence, the neutral learner
responses serve as a quantifiable reflection of deeper structural and pedagogical
issues within the ESP context.

When it comes to ensuring the relevance of ESP course content to learners’ pro-
fessional fields, the findings presented in Figure 8 highlight a concerning trend.
A significant majority of participants (60.5%) reported that they do not prioritize
this aspect in their course design. This data point reinforces the previously dis-
cussed challenges, particularly the limited learner engagement, low motivation,
and the misalignment between course content and learners’ professional needs.
Despite these issues being well-documented in ESP literature (Hutchinson & Wa-
ters, 1987; Basturkmen, 2010), the findings indicate that many practitioners con-

tinue to neglect the core ESP principle of relevance.

How do you ensure the relevance of ESP content to your learners’ professional fields? (Select all
that apply)

38 réponses

Collaboration with industry
professionals

Use of authentic materials (e.g.,
case studies, reports)

Regular updates based on

7 (18.4 %)

10 (26.3 %)

learner feedback 1(26.9%)
Conducting needt:i:)nra:))(:‘lts(e ::t 10 (26.3 %)
| don't prioritize this aspect —23 (60.5 %)
Other (please specify)[—0 (0 %)
0 5 10 15 20 25

Figure 8. ESP practitioners’ strategies for ensuring the relevance of course content to learn-
ers’ professional fields.

Although some participants acknowledged implementing strategies such as col-
laborating with industry professionals (18.4%), using authentic materials—in-
cluding case studies and technical reports (26.3%)—conducting needs analysis
(26.3%), and relying on learner feedback for regular updates (28.9%), these prac-
tices appear to be inconsistently applied and are often constrained by institutional
or time limitations. More importantly, these strategies—while valuable—were
earlier identified as existing challenges due to a lack of institutional support, lim-
ited time, and inadequate training for ESP practitioners.

Therefore, while some individual efforts toward relevancy are evident, they do
not amount to a systematic or professionally tailored ESP syllabus. Without sus-
tained institutional support and structured frameworks for curriculum develop-
ment, these sporadic practices fall short of creating a needs-based, contextually

appropriate ESP program, as emphasized by Dudley-Evans and St John (1998).
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7.3. Challenges Faced with ESP Content

When it comes to the challenges associated with course and syllabus design in ESP
contexts, the participants emphasized two major issues: the lack of relevant mate-
rials and the lack of collaboration with industry professionals, each reported by
approximately 67% of the respondents, as illustrated in Figure 9 below. These two
challenges appear to be closely interconnected, as the absence of authentic, field-
specific input and collaboration significantly impedes the development of contex-
tually relevant course content.

One critical consequence of these challenges, also highlighted in Figure 9, is the
difficulty in aligning ESP content with current industry standards. Without col-
laboration with industry stakeholders or access to up-to-date professional mate-
rials, practitioners struggle to ensure that learners are acquiring the language and
skills necessary for real-world professional contexts (Dudley-Evans & St John,
1998; Basturkmen, 2010). This misalignment can result in courses that are overly
theoretical or outdated, failing to meet learners’ actual professional communica-

tion needs.

Lack of relevant materials 25 (69,8 %)
Difficulty in aligning content with

industry standards 21(25,3 %)

Limited time to develop
customized materials

Lack of collaboration with

25 (65,8 %
industry professionals (65,8%)

Other (please specify)

0 5 10 15 20 25

Figure 9. Challenges faced by ESP practitioners in selecting and developing appropriate
course content.

Moreover, this situation is further exacerbated by limited time available for the
development of customized materials. Time constraints—often due to high teach-
ing loads or administrative duties—limit the practitioner’s ability to research, adapt,
or create industry-specific resources. As a result, many ESP instructors are com-
pelled to rely on generic or non-specialized materials, which further detract from
the quality and relevance of the curriculum (Hyland, 2006; Hutchinson & Waters,
1987).

7.4. ESP Practioners’ Perception of the Role of the Industry in ESP
Teaching

The obtained data demonstrate a significant appreciation among ESP practition-
ers regarding the role of industry collaboration in the design of ESP courses. As
illustrated in Figure 10, nearly 72% of the participants indicated that industry in-
volvement is “very helpful” in addressing the challenges they face during course

and syllabus development. An additional 15.7% of respondents considered it to be
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“somewhat helpful”, further reinforcing the perceived value of industry input.
These results suggest a strong consensus on the importance of aligning ESP in-
struction with real-world professional practices, and they highlight the need for
stronger and more systematic partnerships between academic institutions and in-
dustry stakeholders. As Basturkmen (2010) and Dudley-Evans and St John (1998)
argue, such collaboration is essential for ensuring that ESP courses are relevant,
up-to-date, and effectively tailored to meet learners’ professional communication

needs.

To what extent do you believe industry collaboration could help address the challenges you face?
39 réponses

@ Very helpful

@ Somewhat helpful
Neutral

@ Not very helpful

@ Not helpful at all

Figure 10. ESP practitioners’ perceptions of the impact of industry collaboration on ad-
dressing course design challenges.

8. Industry-Driven ESP Framework

Based on the findings obtained through this research, we propose the adoption of
an industry-driven ESP framework to design more relevant, engaging, and moti-
vating content that aligns closely with current industrial demands. Unlike tradi-
tional ESP approaches rooted in the didactic triangle—where content was primar-
ily shaped by the interaction between teacher, learner, and subject matter—our
suggested model repositions the industry at the apex of a pyramid structure. In
this revised model, the industry’s evolving language needs guide curriculum de-
sign, while teachers and learners form the supportive base, responding dynami-
cally to industrial expectations. This shift reflects the necessity for ESP instruction
to not only teach language skills, but also foster workplace readiness and profes-
sional communication in line with real-world practices. This model is explained
in Figure 11 below.

As illustrated in Figure 12, the findings of this study emphasize the significance
of actively engaging the industry in the ESP teaching and learning process, a step
that could substantially enhance the effectiveness and relevance of ESP instruc-
tion. Notably, 61.5% of the participants indicated that such collaboration would
facilitate the provision of authentic materials, such as technical manuals, industry
reports, and real-life case studies. This aligns with Gatehouse (2001), who asserts
that authentic materials drawn directly from the professional context contribute
to greater learner motivation and contextualized learning.

Moreover, the dynamic and rapidly evolving nature of industrial sectors has led

to a corresponding shift in the language and communication needs of profession-
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als. As Hutchinson and Waters (1987) observe, ESP is a learner-centered approach
that must adapt to changing needs, and therefore, frequent updates to ESP course
content are essential. This could explain why approximately 80% of respondents
emphasized the importance of industry feedback to ensure the relevance of ESP
materials. Engaging industry stakeholders not only supports content alignment
with professional realities but also encourages responsive curriculum design (Dud-
ley-Evans & St John, 1998).

“YAY

INDUSTRY INDUSTRY

ESP L ESP P
>

INDUSTRY

Figure 11. The industry-driven ESP model.

What specific forms of industry support would be most beneficial for ESP teaching? (Select all that
apply)

39 réponses

Provision of authentic materials
(e.g., manuals, reports, case st...
Guest lectures or workshops by
industry professionals
Internship or job-shadowing
opportunities for teachers
Feedback on the relevance of|
ESP content

Funding or resources for ESP
program development

24 (61.5 %)

30 (76.9 %)

20 (51.3 %)

Other (please specify)|—0 (0 %)

0 10 20 30

Figure 12. Participants’ perceptions of the industry’s role in enhancing ESP teaching and
content relevance.

In addition to content-related benefits, 51.3% of participants believe that in-
volving industry can also facilitate funding opportunities for ESP program devel-
opment. This supports Belcher’s (2006) view that sustainable ESP programs often
require institutional support and external partnerships. Furthermore, while a
smaller proportion (28.2%) highlighted the value of guest lectures and workshops
by industry professionals, such initiatives can bridge the gap between classroom
knowledge and workplace communication, reinforcing content authenticity and
exposing learners to disciplinary discourse in practice.

Interestingly, although only 15.4% of respondents suggested it, the idea that in-
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dustry could offer internship or job-shadowing opportunities for ESP teachers
presents a valuable avenue. Such professional immersion could give educators
first-hand insight into hard and soft skill demands, reinforcing the grounding of
ESP programs in authentic, field-specific contexts. As Anthony (2018) suggests,
teacher awareness of real-world communicative practices is critical to designing
learner-relevant ESP instruction.

In sum, these findings reinforce the argument for a paradigm shift toward an
industry-driven ESP framework, in which the role of the industry is not peripheral

but central—informing, supporting, and continuously shaping ESP course design.

8.1. Reframing the Teacher-Content Dynamic through Industry
Engagement in ESP

Figure 13 illustrates that involving industry in ESP instruction can significantly
strengthen the relationship between practitioners and the content they deliver.
This supports Dudley-Evans and St John’s (1998) assertion that effective ESP re-
lies on content grounded in real workplace communication needs. In this study,
64.1% of respondents indicated that industry collaboration facilitates access to
current, field-specific materials, enhancing authenticity and relevance. The same
percentage noted that sharing up-to-date industry trends ensures content remains

aligned with rapidly evolving sectors, as emphasized by Basturkmen (2010).

How could the industry help improve the teacher-content relationship in ESP? (Select all that apply)
39 réponses

Providing access to up-to-date

industry-specific materials 25 (64.1 %)

Offering training for teachers on

o
how to use industry tools and t... 14 (35.9%)

Collaborating with teachers to
develop relevant ESP content

Sharing industry trends and
updates to keep content current

25 (64.1 %)

Other (please specify)|—0 (0 %)
0 5 10 15 20 25

Figure 13. Perceived impact of industry engagement on ESP content development and

teacher support.

Furthermore, 56.4% agreed that co-developing content with industry profes-
sionals improves instructional relevance. This aligns with Belcher’s (2006) view
that ESP materials are most effective when co-constructed with subject-matter ex-
perts, allowing for close integration of language and technical demands. Addition-
ally, nearly 40% of participants saw value in industry-supported teacher training,
particularly in familiarizing educators with professional tools and practices. As
Anthony (2018) notes, such exposure helps teachers deliver more targeted, field-
relevant instruction.

Overall, these findings reinforce the importance of industry-academic collabo-
ration in building responsive ESP programs that meet—and anticipate—the dy-

namic needs of the professional world.
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8.2.Reconfiguring the Teacher-Learner Dynamic through Industry
Engagement in ESP

The integration of industry into ESP teaching offers significant potential to re-
shape the traditional teacher-learner dynamic, fostering more collaborative, con-
text-aware, and professionally relevant instruction. According to the findings,
79.5% of participants believe that industry involvement would support teacher
training, equipping educators with both pedagogical and field-specific knowledge.
This aligns with Anthony’s (2018) view that ESP practitioners must possess ex-
pertise in both language and subject matter—an area often overlooked in standard
training programs.

A similar proportion of respondents emphasized that industry input provides
valuable insights into learners’ future workplace needs, enabling the design of
more learner-centered instruction. As Dudley-Evans and St John (1998) note, un-
derstanding the target professional context is essential for effective ESP. Direct
engagement with industry allows teachers to align their methods with real-world
expectations.

Additionally, 40% of participants reported that collaboration could support
real-world projects or simulations, encouraging a shift toward experiential, task-
based learning (Basturkmen, 2010). Another 30.8% highlighted the potential for
mentorship programs, giving learners direct access to professionals and up-to-
date industry practices. This approach promotes active learning, with teachers act-
ing as facilitators and students as engaged participants (Hyland, 2006).

Although only 23% acknowledged that industry input may help address learner
diversity, this highlights the need for adaptable pedagogy. As Belcher (2006) ar-
gues, ESP learners often have varied goals and backgrounds, requiring instruction
that is responsive and inclusive.

In summary, embedding industry perspectives into ESP strengthens the teacher-
learner relationship by making it more interactive and grounded in learners’ fu-
ture professional realities. This transformation not only enhances instructional
quality but also improves learner preparedness for workplace communication
(Figure 14).

How could the industry help improve the teacher-learner relationship in ESP? (Select all that apply)
39 réponses

Providing insights into learners’
future professional needs
Offering mentorship programs
connecting learners with indust...
Supporting teachers in
addressing diverse learning sty...
Facilitating real-world projects or
simulations for learners

Funding training programs for the
ESP teachers

29 (74.4 %)
12 (30.8 %)

9(23.1 %)

16 (41 %)

|31 (79.5 %)

Other (please specify)

0 10 20 30 40

Figure 14. Participants’ perceived impacts of industry engagement on the teacher-learner
relationship in ESP.
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Industry collaboration plays a vital role in increasing the authenticity and rele-
vance of ESP content, thereby deepening learner engagement. According to the
findings, 71.8% of respondents believe that industry partnerships help provide
real-world materials tailored to learners’ professional needs. This supports Gate-
house (2001), who emphasizes the value of authentic resources—such as manuals,
reports, and case studies—in developing workplace-relevant language skills and
boosting learner motivation.

Furthermore, 77% of participants highlighted the value of industry feedback in
aligning learning outcomes with actual job market expectations. Consistent with
Dudley-Evans and St John (1998), such feedback ensures ESP instruction remains
responsive to the target professional context. Through ongoing interaction with
industry experts, educators can better adapt their teaching to meet real commu-
nication demands.

Additionally, 46.2% of participants noted the importance of offering learners
practical opportunities to apply their ESP skills in real-world contexts. Whether
through internships, collaborative projects, or simulations, these experiences bridge
the gap between classroom learning and workplace application. As Basturkmen
(2010) argues, such experiential learning supports deeper comprehension and re-
tention, as learners engage with language in meaningful, professional settings.

In sum, industry collaboration enhances the learner-content connection by en-
suring ESP materials are both linguistically and contextually aligned with work-
place realities. This alignment fosters more purposeful learning experiences and

better prepares students for real-world communication challenges (Figure 15).

How could the industry help improve the learner-content relationship in ESP? (Select all that apply)
39 réponses

Providing authentic, real-world

Ly
materials that align with learner... 28 (71.8 %)

Offering opportunities for learners

L)
to apply ESP skills in industry s... 18 (46.2 %)

Creating interactive or gamified

9
content to increase learner eng... 6(154 %)

Providing feedback on learners’
performance from an industry p...

30 (76.9 %)
Other (please specify)|—0 (0 %)
0 10 20 30
Figure 15. Participants’ perceptions of the industry contributions to enhancing learner-
content interaction in ESP.

9. Implications

The findings point to several key implications for ESP curriculum design, teacher
development, and industry-academic collaboration. First, participants strongly
supported the involvement of industry in ESP education, highlighting the need
for formal partnerships with professional sectors. Such collaboration ensures that
course content remains relevant, authentic, and aligned with current workplace
demands. To achieve this, educational institutions should move beyond textbook-

based instruction and actively involve industry experts in syllabus design and ma-
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terial selection.

Second, the role of industry in supporting teacher training emerged as a signifi-
cant theme. ESP educators require continuous professional development that in-
corporates domain-specific knowledge and practical skills. Institutions should pri-
oritize training programs that help teachers effectively integrate linguistic and tech-
nical competencies. Additionally, industry mentorship and access to real-world
learning environments can provide students with valuable experiential learning
opportunities, enhancing both communicative competence and job readiness.

Finally, the study emphasizes the need for ESP curricula to be dynamic and
feedback-driven. Regular input from industry stakeholders should inform course
updates to ensure responsiveness to learners’ evolving needs. This approach fos-
ters a more relevant and effective learning experience, equipping students with
the language and professional skills necessary for success. Overall, the findings
advocate for a more integrated and collaborative ESP model, where educators,
learners, and industry work together to strengthen professional communication

and employability outcomes.

10. Recommendations for Overcoming Challenges in ESP
Education

1) From Didactic Triangle to Industry-Driven Pyramid

ESP should shift from the traditional teacher-learner-content model to an in-
dustry-centered pyramid, where industry defines competencies and shapes con-
tent to ensure graduates are job-ready (Paltridge & Starfield, 2013).

2) The Teacher’s Evolving Role

Teachers now act as facilitators, connecting academic content with industry
needs. This role requires ongoing training in technological tools, domain-specific
language, and industry-relevant skills (Hutchinson & Waters, 1987; Basturkmen,
2010). Teacher development must prioritize the ability to adapt curricula using
industry input.

3) The Learner’s Active Role

Learners are no longer passive recipients but active participants, expected to
take ownership of their learning and develop both technical and soft skills (Dud-
ley-Evans & St John, 1998). Methods such as project-based learning, internships,
and simulations bridge classroom learning with real-world application.

4) Content Relevance and Flexibility

ESP content must be flexible, dynamic, and industry-aligned. Fixed curricula
should give way to regular needs analysis to keep pace with evolving market de-
mands (Laaribi, 2015; Belcher, 2009; Swales, 2000). This ensures focus on special-

ized vocabulary, communication strategies, and employability skills.

11. Conclusion

In conclusion, the evolving demands of the global job market require a significant

shift in the approach to ESP education. Moving from the traditional didactic tri-
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angle to an industry-driven pyramid model, where the industry occupies the apex,
represents a necessary adaptation to the changing needs of the workplace. This
transition ensures that ESP programs remain relevant and responsive to the re-
quirements of employers, while also preparing students for the challenges and op-
portunities of the future.

By placing the industry at the center of the educational process, ESP programs
can ensure that their graduates are equipped with the language skills and compe-
tencies needed for success in the globalized workforce. The roles of the teacher,
learner, and content must evolve to support this model, with teachers becoming
facilitators, learners becoming active participants, and content remaining flexible
and responsive to industry needs. The result is an educational model that is not
only relevant to the job market but also capable of adapting to the rapidly chang-
ing demands of global industries.
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