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Abstract

Malian primary education has been suffering from funding inadequacies over
the past two decades, negatively affecting the school’s learning outcomes. At
the same time, several studies on school funding conducted in Mali continue
to drive the school stakeholders’ attention to the drawback of school funding
inadequacies on the quality of education. After a few decades, the percentage
of the country’s GDP allocated to the education sector continues to rise and
exceeds the state’s financial capacity and affects the quality of education in
public primary schools in Mali. Based on this fact, this study examines the
impact of these funding inadequacies on learning and teaching outcomes of
public primary school students. We used a secondary data collection tech-
nique to collect the data. We extracted data from government expenditure
from 1992 to 2020. World Bank and OECD report documents to answer four
fundamental questions related to the impact of school finance inadequacies
on the quality of public primary schools in Mali. First question: what are the
Malian public primary education main sources of funding? Second, what are
the financial discrepancies of the public primary schools in Mali? Third, what
are the effects of these financial discrepancies on the quality of education in
public primary schools in Mali? Fourth, is the current budget allocated to
primary education adequate to offer a mass and quality education? Our re-
sults indicated that: 1) The government is the leading funder of public pri-
mary education in Mali, followed by external donors and local funders. 2)
Insufficiency and mismanagement of funds are the main financial discrepan-
cies. 3) Those discrepancies have resulted in poor quality education (low
completion rate, high school dropout, poor performance, low learning out-
come.). 4) No. The current budget allocated to public primary schools is not
sufficient enough to have a mass and quality education.
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1. Introduction

In the drive to make education affordable and accessible for every child, the Ma-
lian government, through the Department of Basic and Secondary Education,
has embarked on massive educational reforms since independence in 1962 (Loua,
2017), where it has pledged to offer a mass and quality education to all its citi-
zens. To achieve this goal, the Malian government has ratified the Convention of
the Conference on Education for All (EFA) in Thailand (Jomtien) 1990, which
clearly states its opinions that “an expanded vision of primary education was
needed that would exceed the current resource levels, institutional structures,
curricula, and standard delivery systems while building on the best current prac-
tices” (WCEFA Declaration, 1990, a newspaper Adult Education and Develop-
ment (AED)). In 2000, the Millennium Development Goal (MDG) was launched
in Dakar, where 164 countries pledged to meet basic educational needs, univer-
salize access to education, and promote equity in education by 2015 (Wolfen-
sohn, 2000).

Following the educational reforms, the government of Mali, through the Min-
istry of Basic and Secondary Education, has engaged in massive recruitment of
school-going children from Age 7, which lead to a tremendous increase in the
enrolment rate. From 1999 to 2000 and 2015 to 2016, The gross register rate
(GER) rose from 1.7 percent to 4.4 percent in pre-school, from 57.4 percent to
77 percent in the primary, from 21.5 percent to 54.2 percent in lower secondary,
and from 7.4 percent to 17.7 percent in general secondary education (World
Bank, 2019a). In 2017, Mali allocated 19.9 percent of its budget to education. Per
capita spending dropped by 19 percent in 2013; it has been rising by 3 percent
per year since, but the total allocation has not yet reached its 22.4 percent high
point of 2012 (Turner et al., 2019).

Because of this dramatic situation, the existing school’s facilities and resources
became inadequate to cater to the growing school population (Pearce et al., 2009:
p. 7). While the quantitative expansion is impressive, the government of Mali
must cope with numerous obstacles in dealing with increased social pressure for
the development of primary education and the limited resources available to
improve quality and learning outcomes for its citizens (UNESCO, 2011: p. 8).
Therefore, the need to build new classroom facilities, recruitment and training of
new teachers became a more significant challenge in providing quality educational
services to society, especially those disadvantaged children living in the remote
corners of the country (Pearce et al., 2009: p. 8., UNICEF, 2017).

Against all expectations, the government of Mali is witnessing a flood of diffi-

culties, ranging from political, economic, technical, and mainly financial chal-
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lenges that have increasingly affected Mali’s education system (Pearce et al.,
2009). These include offering good living, working, and learning conditions,
leading to recurrent teacher strikes, the inadequacy of classroom space, the ina-
bility to recruit qualified teachers, and inadequate teaching materials. The fund-
ing inadequacies of public primary schools in Mali are accumulating at a rapid
pace. They affect the quality of the Malian education system, raising serious
questions about how the financial resources allocated to the education sector are
distributed and managed. The educationalists and the state authorities have al-
ways pointed to inadequate funding of education as one of the leading causes of
this low performance of primary education in Mali. Year after year, the cost of
primary education and the need to settle a solid financial system of funding has
rajsed a lot of interest from educational policymakers and the political authori-
ties of Mali.

This paper seeks to critically assess the underlying factors surrounding the is-
sues of school funding and distribution process of public primary schools’ re-
sources in Mali and examine the correlation between the resources spent in the
education sector and the quality of learning outcomes. The paper focuses on
four main components: the cost of public primary education in Mali, the nature
of primary education funding, the system of funding, the causes of the funding
discrepancies, and a comparison between the budget and the quality of educa-
tion outcomes. As the saying goes, it is one thing to ensure everyone has access
to school, but it is another thing to ensure the quality of the trained human re-

sources.

2. Literature Review and Theoretical Framework

Education funding has been and continues to be a general concern for all educa-
tion systems and the backbone of all educational planning. The government’s
potential to provide quality education and plan new priorities depends on the
abundance of adequate funding for education. The school funding management
mechanism, distribution, and monitoring play an essential role in ensuring that
resources are injected into their right portfolio (OECD, 2017). A flawed educa-
tion funding system has deprived many African children’s right to receive edu-
cation, especially in sub-Saharan African countries. Mali is not an exception,
which leads to many problems and shortcomings such as unclear funding sys-
tem, dysfunctional educational funding, poor quality graduates. This situation
has encountered considerable concern in literary analysis and assessment from
many scholars. A school system that deficiencies quality teachers and school
leaders, adequate infrastructure, and textbooks will have more difficulties pro-
moting quality education (OECD, 2012a).

Schultz (1987) applied Human Capital theory to frame the relationship be-
tween the investment in education and the quality of human resources. In to-
day’s world, education is considered an economical device that is human capital.

“The more we invest money in education, the more efficient labors will be got.”
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(Schultz, 1987). “Empirical microeconomic studies have simultaneously refined
and extended the base of evidence that the more educated individuals are, the
more income they receive and produce more output than the less educated in a
wide range of activities” (Schultz, 1987).

Similarly, Schultz (1987) revealed that good quality education in terms of
learning outcomes in literacy, numeracy, and life skills could increase work
productivity, higher individual income level, economic and social growth, health
improvement, and innovative ideas. Education systems should provide adequate
resources to ensure that all students have the opportunity to receive a high-quality
primary education (Berne & Stiefel, 1984). According to (UNESCO, 2011), pro-
viding quality education to an expanding student population requires resource
use efficiency, and an assessment of cost-efficiency requires reliable financial da-
ta. Good governance is also mentioned a lot through different researches (Tsang,
1988). Rajkumar & Swaroop (2008) noted that simply allocating public resources
for suitable goods and services may not lead to desired outcomes if good gover-
nance is lacking. The efficiency of education internally or externally can be
promoted by “technical” and “economic” means (Tsang, 1988). Others focus on
the proper financing of education, equity, and inadequacy by examining spend-
ing and resource distribution in education, policy, and programming related to
education finance mechanisms and equity-oriented resource redistribution, edu-
cation inequality, and the economy. At the same time, OECD (2017) states that
educational effectiveness refers to the potential of a particular combination of
school resources to provide desired outcomes.

The Human capital theory indicates that education increases people’s general
mental capabilities and technical skills, increasing their productive potential in
the labor force. High-quality education is required to make a significant contribu-
tion to economic growth and development (Almendarez, 2011). It follows that
school is an investment and that people are an essential reservoir of capital and
not merely a source of raw labor. Education contributes a tremendous and sub-
stantial role in the economic development of a nation. Thus educational expend-
itures constitute a form of investment. This augments an individual’s human
capital, leads to a greater output for society, and enhances earnings for the indi-
vidual worker. It increases their employment opportunities in the labor market,
allows them to reap pecuniary and non-pecuniary returns, and gives them a
chance for job mobility (Almendarez, 2011). A well-design school funding policy
is crucial to achieving quality, equity, and efficiency objectives in school educa-
tion (OECD, 2012b).

So, there is this relationship between the robust funding of education and the
quality of human capital. Over the years, the concept of human resources devel-
opment has evolved from solely focusing on heavy investment in human capital
development. The focus has been on how nation-states can produce quality hu-
man capital relevant to national development. Education exploits the skills and

knowledge of its citizens and contributes to the country’s socio-economic de-
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velopment.

Investment in education is an investment in human capital. Today sub-Saharan
African countries, especially Mali, are concerned with issues regarding educa-
tional funding.

My interest in assessing the funding source in public primary schools in Mali
arises because of the poor quality of students’ performance in different exams
and evaluations, the inadequate working conditions of both teachers and stu-
dents, the insufficiency of reading and learning material teaching building, and
teachers’ quantity. So given the above, I would like to take this opportunity to
critically assess and explore more about the funding of primary schools in Mali
and contribute to the existing literature. To identify the correlation between the
resources injected in education and the quality of education attained by the pri-
mary schools’ graduates, scrutinize the primary school funding governance, dis-

tribution, and monitoring mechanism.

3. Methodology

The data collection method explored for this study is a secondary data collection
technique, again called archival study. The practicality of utilizing existing data
for research is becoming more prevalent (Smith et al., 2011). The use of existing
data for research consists of reading and analyzing the contents of books, ar-
ticles, journals, reports. The data are from the statistics collected by govern-
ments, international organizations (World Bank, UNESCO, UNICEF, OECD).
We used ongoing inductive and interpretive strategies to identify and analyze
documents.

The study embraces the interpretivist views. Its interpretivist view considers
that reality is influenced by the social environment, open to manipulation. Docu-

ments must be seen in their social context and attempt to make sense of that.

4. Eligibility

The documents explored and scrutinized for this study are mainly on Malian
government funding mechanism on primary education from 1992 to 2020. The
materials used in answering our research questions were drawn from scholarly
materials written on school funding between the period of 1992 to 2020. Simi-
larly, other international documents, articles and scholarly materials written on
school funding were also explored concomitantly.

Table 1 below illustrates the name of the authors, year of applications, me-

thods of research design, and data source.

5. Source and Process of Research

During the study, google, google scholar, ] store, ResearchGate, Eric’s website
was explored as my primary search engine for the reading materials. I have
screened over one hundred (100) documents on board. Out of this, only fifty

(50) documents were related to my topic. The most relevant of these fifty
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Table 1. Literature review assessment table.

Year of Methods of
Name of Authors L . Data Source
Publication Research Design

https://documentsl.worldbank.org/curated/en/1593715513
63122855/pdf/Concept-Project-Information-Document-PI

Loua, S. 2017 Documentary . N . . N
D-Mali-Education-Quality-for-Improved-Learning-Project
-P168786.pdf

Almendarez, L. 2011 Documentary studies https://doi.org/10.1080/00086495.2013.11672495

Ministry of economics )

. . https://budget.gouv.ml/sites/default/files/DPPD-PAP%202

and finance Mali: Annex 2019 Finance program
020-2022.pdf

to the finance law 2020.

Diarra, M. C. 1992 Syntll'lesis of three Case https:// digitalcommons.lsu.edlillcgilviewcontent.cgi?article

Studies =7477&context=gradschool_disstheses

https://documentsl.worldbank.org/curated/en/1593715513
63122855/pdf/Concept-Project-Information-Document-PI

World Bank 2019. Report . , 3 3 3
D-Mali-Education-Quality-for-Improved-Learning-Project
-P168786.pdf

OECD 2017 Study http://dx.doi.org/10.1787/9789264276147-en
https://www-cdn.oxfam.org/s3fs-public/file_attachments/d

Pearce et al. 2009 Report S - -
elivering-education-for-all-mali-report-07-06-09_4.pdf
https://data. ldbank.org/indicator/SE.PRM.CMPT.FE.Z

World Bank 2020 Empirical studies ps : Aot algndelol
S?locations=ML
https://www.globalpartnership.org/sites/default/files/docu

Turner et al. 2019 Report ment/file/2020-04-country-level-prospective-evaluations-m
ali.pdf
http://uis.unesco.org/sites/default/files/documents/financin

UNESCO 2011 Report g-education-in-sub-saharan-africameeting-the-challenges-
of-expansion-equity-and-quality-en_0.pdf

UNESCO 2017 Report https://unesdoc.unesco.org/ark:/48223/pf0000367169/PDF/

367169fre.pdf.multi

documents on the funding and quality of primary education in Mali totaled

twenty-five (25) documents. The sources of these materials were obtained from
the World Bank, UNESCO, The Department of Education of Mali, The Budget

Speech of the Republic of Mali, and several other journals, articles, and publica-

tions related to the funding and quality of the education system in Mali.

6. Results

Through an intensive thorough review of several documents such as articles,

journals, and publications written on the funding mechanism and the quality of

primary education in Mali and Sub-Saharan African countries, our following re-

search questions were answered as follow:

Question: No. 1

What are the main sources of funding for the Malian public primary educa-
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tion system?

After a rigorous analysis of various documents on education funding, our
findings indicate three main sources of financing of Malian primary education:
The Government, External funders, and the local funders.

Among the three primary funding sources for education in Mali, the most
important is the central government financing through national and regional al-
locations.

Table 2 shows that the spending on primary education has skyrocketed from
2012 to 2017, although it experienced some fluctuation between 2014, 2015, and
2016.

Secondly, the second funding source is external assistance through bilateral
and multilateral cooperation, consisting of loans, grants, technical assistance, and
scholarships for studies or training abroad provided by foreign governments, in-
ternational governmental organizations, and non-governmental organizations
(NGOs). According to the International Development Cooperation of Japan
(IDCJ, 2012), the amount of aid in the education sector by other FTPs (Financial,
technical partners) was €12,904,977 in 2011, and €10,394,599. The share of sec-
toral financial aid in all FTPs aid in 2012 is around 30%, and that of other assis-
tance, including project aid, occupies 70%. Table 3 shows some of the different
donors and the percentage of their education aid.

Table 3 details the external donors for the action plan budget displayed by the
Technical and financial monitoring report for the year 2016. The table shows the
execution rate of the funds allocated. See the definition of the abbreviations used
in the table in the appendix.

The third source of funding is local tax money, such as the “Local and Re-
gional Development Fund”, local communities, and tax revenues from the Asso-
ciation des Parents d “Eleves (APE) parents” association’s tax (school manage-
ment committee). The APE tax rate represented 3000 CFA francs per student in
urban areas and 2000 CFA francs in rural areas. The school uses this fund to buy
chalks, erasers, and textbooks for teachers to repair some broken chairs and
desks. In some cases, the local tax is used to pay the salary of some teachers in
the community’s count.

Question No. 2

What are the financial discrepancies of the public primary schools in Mali?

Parallel to the increase of current public expenditures on the national educa-
tion sector up to 36.5 percent of Mali’s state budget, it was difficult for the pre-
vious governments of Mali from 2000 to 2018 to implement adequate funding
for primary education (See first World Bank, 2019a). Considerable demand from
other public services on the limited, scarce resources of the country, macroeco-
nomic conditions such as the decline in export revenues, the slower rate of eco-
nomic growth, budget deficit, inflation, and the increasing debt service have
been significant factors that have significantly restricted the availability of finan-

cial resources.
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Table 2. Expenditure on primary education (% of government expenditure on educa-
tion).

Years 2010 2011 2012 2013 2014 2015 2016 2017
expenditure 25281 3846 3831 3945 43.188 45.13 39.57% 44.67%

Source: World Bank, 2020.

Table 3. Sources of financing with execution rates for action plans for 2016 (CFA mil-
lions).

SOURCE ALLOCATION EXECUTION EXECUTION RATE
ABS 5955 4662 78 percent
BUDGET NATIONAL 44,360 27,259 61 percent
BSI EXT 11,053 1262 11 percent
BSIINT 8524 6319 74 percent
TOTAL INTERNAL 69,892 39,502 56 percent
GPE 1555 6905 444 percent
FONGIM 50,162 48,924 98 percent
AFD 1994 1865 94 percent
UNICEF 3248 3247 100 percent
USAID 9684 9840 102 percent
PAM 4489 3146 70 percent
EU 10,167 99 1.5 percent

BID 375

TOTAL EXTERNAL 81,300 74,401 92 percent
TOTAL 151,190 113,904 75 percent

Source: GPE 2020 (Turner, 2019).

In addition to the above mentioned, financial mismanagement was reported
as one of the significant financial discrepancies handicapping the quality of edu-
cation. The Auditor General’s report in 2006 found that overall government de-
partment nearly $200 m (FCFA 103 bn, €157 m) of government capital had gone
missing. Almost 70 percent of which include outstanding or ungathered taxes,
including cases involving swindling by private companies and by local or junior
officials. A considerable amount of money went missing in the education sector:
more than $6 m (FCFA 3.2 bn, €5 m, or nearly 3 percent of the total cash unac-
counted for) was lost through missing school textbooks were purchased but
never delivered (Bureau du vérificateur General, 2006).

Question No. 3

What are the effects of these financial discrepancies on the quality of the pub-
lic primary education in Mali?

There are critical concerns about the quality of the education system in Mali,
ranging from low access rates, inadequate infrastructure facilities, insufficient

equity, familiar unqualified teachers, and weak learning outcomes.
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60
58
56
54
]

2006

1) Low Access Rate

The dream of achieving universal primary education for all Malian children
by 2015 is still a far-fetch reality; despite definite improvements in the delivery of
educational services since 1990, Mali still has one of the lowest enrolment rates
in the world. According to official figures, more than 890,000 Malian children
aged seven, 7 - 12—four in ten of the children of this age—are currently out of
school. In 2018, approximately 1.9 million primary school-age children are out
of school, which represent nearly 40 percent of the primary school-age popula-
tion (World Bank, 2021), more than two (2) million children aged between 5 to
17 still do not attend school, and over half of Mali’s young people aged 15 to 24
are not literate (UNICEF, 2020).

2) low completion rate

According to the ministry of education statistics 2016-2017, the gross admis-
sion rate to the second cycle is 39.9%, the national completion rate second cycle
to senior high school is 30%. The completion rate of the first cycle is schema-
tized in Figure 2. In Mali, nearly three out of ten children never enter school
and a quarter of those who have accessed it will end their studies before com-
pleting the first cycle of the basics schools.

Figure 1 and Figure 2 show the trend of the completion rate of primary
school children in Mali. It is noticeable that from 2006 to 2018, the completion
of both female and male children in primary school in Mali is drastically low

compared to the international norm of 100%.

2008 2010 2012 2014 2016 2018
WORLDBANK | TRADINGECONOMICS.COM

Figure 1. Mali—primary completion rate, male. Source: World Bank, 2020.

2006

55

S
@

IS
o

w
(5]

2008 2010 2012 2014 2016 2018 0

WORLDBANK | TRADINGECONOMICS.COM

Figure 2. Mali—primary completion rate, female. Source: World Bank, 2020.
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3) Poor Learning Outcomes (Low performance)

After attesting the low completion rate, hundreds of pupils drop out of school
before completing primary school. Among those who do complete, a large pro-
portion fails to acquire desired levels of knowledge and skills, especially in the
country’s most impoverished areas.

According to the results from national and international assessments, for ex-
ample, only 41 and 38 percent of second-grade students in Mali perform satis-
factorily in reading comprehension and math’s respectively, while the results of
sixth-grade students are 48 percent in French and 31 percent in Math’s, respec-
tively. (PASEC assessments 2011-12 cited in World Bank, 2019a). Also, more
than half of second-grade students and nearly 90 percent of fifth-grade students
do not acquire the expected skills for their levels. One in every five Malian stu-
dents in grade 2 cannot understand a series of simple sentences in writing and
speaking. Two-thirds cannot perform several complex reading and writing tasks,
and only a third of the students meet grade requirements (World Bank, 2019a).
After two years of primary schooling, 61% of pupils had not yet developed mi-
nimal skills in sciences, math, and technology, and 51% of them had not ac-
quired the minimum standards of reading and communication skills. (Thunnis-
sen, 2009). In 2015, 70 percent of students from age group 6 - 14 were incapable
of reading one word of a short story. In Mathematics, 10 percent did not answer
any questions, 56.5 percent did not reach average proficiency (Turner et al., 2019)

4) Inadequate school facilities

Teaching and learning success is likely to be strongly influenced by the availa-
ble resources to support the process and how these resources are properly uti-
lized and managed. Key enabling inputs can be divided into material resources,
human resources, and enabling administration or governance systems.

These grassroots assessments stipulate that children were sitting on the floor
in about 12 percent of the classes observed on the day of the evaluation. In 18
percent of the classrooms, the capacity of the desks was holding more children
than they are designed for. In 11 percent of the classrooms, the desks were bro-
ken or in disrepair, and in one out of every five classrooms. In 2014-15 all class-
rooms, only 73% of the 1st cycle of the fundamental cycle and 88% of the 2nd
cycle establishments were in good condition (UNICEF, 2017).

5) Low qualified teachers

Table 4 shows the statistics of qualified teachers in basic schools in Mali from
2015-2018. It reveals that basic schools in Mali have a crisis of qualified teachers.
In large part, this dates back to the World Bank and IMF structural adjustment
reforms of the 1980s. Attempts to reduce the size of the civil service led to the res-
ignation of around 1000 qualified teachers, or 12.5 percent of the teaching work-
force. Reforms’ to limit public spending saw five out of eight teacher training in-
stitutes (Institute pédagogique d’enseignement général) closed, leaving just three
in the whole country. The combined effect—at a time when the aim was to ex-
pand universal primary education—was catastrophic. The challenge of restoring

the teaching force and the sacrifices in teacher quality that it has entailed are
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Table 4. Statistics of qualified teachers in terms of quality, primary-level education is
constrained by a lack of qualified teaching staff.

Qualified teachers in basic schools in Mali
Years 2015 2016 2017 2018
Percentage 25.3 30.6 359 41.2

Source: Annexe au projet de loi de finances, 2020.

severe, and Mali is still feeling the effects of these disastrous structural adjust-
ment programs (Maiga et al., 1995).

The pupil/teacher ratio remains high. On average, there is one teacher to
every 51 pupils, although this rises to one to 64 in public schools, one to 76 in
Bamako’s public schools, and one to 100 in some schools (Pearce et al., 2009).

Question No. 4

Is the current budget allocated to primary education adequate to offer a mass
and quality education in Mali?

When we compare the allocation of public funding in Mali to the correspond-
ing average values in the countries of the sub-region, we note that the share at-
tributed to primary education is low (35% in Mali versus 50% in the sub-region).
With regards to the quality of education, the answer to the question is no. The
current budget allocated to primary education is not adequate to provide mass
and quality education. Looking at the nature of funding of primary education in
Mali, we notice that the current budget is not adequate to provide mass and
quality education for primary school children in Mali. Financial discrepancies
are not the only issues affecting the quality of Malian primary schools” education.
The challenges range from funds allocation and distribution process, monitoring
and evaluation mechanism, and mismanagement of financial resources (World
Bank, 2019b).

7. Recommendations

Even though the basic education of Mali continues to be the government’s top
priority, the performance in Malian public primary schools is generally deficient.
In line with the 2030 education plan, all Malian girls and boys can have access to
school and achieve the skills expected at the end of their schooling. This requires
providing the minimum conditions for learning in all Malian primary schools, as
recommended by the country’s self-recommended quality repository. But this
should not obscure the other dimensions that are more qualitative such as the
ability to transform means into results must be seriously considered.

1) Governments must make difficult decisions about mobilizing and allocat-
ing resources in the current economic context, especially in light of rising de-
mands from other public service sectors, such as infrastructure or health care.

2) The government should work to ensure that there is maximum transpa-
rency in the management of funding to the education sector. Strengthen gover-

nance across the industry at the central and decentralized levels to effectively
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transform resources into results.

3) The government should also create a central data-based system that will
document all inflows of governments funds allocated to the education sector, to
maintain an accurate account of all funds disbursed to public primary schools in
Mali.

4) From this perspective, the procedures and mechanisms for allocating re-
sources to schools and their applicability should be questioned to ensure that
resources are adequately utilized. And they have reached where they need to be.

5) Current quality control devices should also be questioned to make them
operational and effective at both the central and decentralized levels from a re-
sults-oriented management perspective. In general, the culture of results-led
management should be inscribed in the habits at different levels of the chain of
control accountability.

6) NGO education programs must be rooted in the priorities of government
plans for education and implemented in partnership with and support decentra-
lized authorities, helping them carry out their development plans and strengthen

their ability to do this themselves.

8. Conclusion

The purpose of this study was to assess the funding and quality of education in
public primary schools in Mali. Based on our findings, we conclude that Mali
has experienced rapid enrollment at all education levels during the past decade.
This mass intake raised particular challenges in meeting education for all (EFA)
goals and ensuring sustainable educational development because of various ex-
ternal factors, including economic growth, resource mobilization, and gover-
nance. As a result of demographic pressure and steady increases in enrolment at
primary and post-primary education levels, the demand for education continues
to grow. In a context of persistent external constraints and a surging need for
education, Mali faces financial limitations in providing quality education for all.

So, the need for better quality education also requires the allocation of more
resources to the education sector, and financial constraints are likely to persist.
However, the poor performance of Mali’s education sector continues to directly
relate to funding shortages and weaknesses in public management, mismanage-
ment of the funds allocated to the industry of education. Mali needs more schools,
more qualified teachers, and updated teaching materials. The satisfaction of these
needs is linked to the availability of robust and sustainable funding.

Due to a lack of proper data recording and management system in place, it
was difficult for the researcher to lay his hands on the first-hand statistics of the
total funds and expenditure allocated to the sector. Therefore, the views ex-
pressed in this paper do not account for all the current challenges of funding and
quality education in primary schools in Mali. Moreover, the use of a secondary
data collection method may not have profound and detailed information through
the experiences of those in charge of voting, distributing, and managing the funds

allocated to the primary education sector in Mali.
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Appendix

ABS: Sectoral Budget Support

BSI: Sectoral Investment Budget

GPE: Global Partnership for Education

FONGIM: International NGO Forum in Mali

AFD: French Development agency

USAID: United States Agency for International Development
PAM: World Food Program

BID: Islamic Development Bank
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