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Abstract

Purpose: This study aims to enhance graduate curriculum education by ad-
dressing challenges and proposing reforms under the “Three-All Education”
concept, which emphasizes all-staff, whole-process, and all-round education to
cultivate well-rounded, high-level talent. Approach: The study explores the
significance of integrating educational principles into graduate curricula. Us-
ing literature review and questionnaire-based surveys, it analyzes the chal-
lenges currently faced in building graduate curriculum systems. Jiangsu Uni-
versity serves as a case study to propose practical strategies. Findings: The
study identifies critical pathways for reform, including interdisciplinary cur-
riculum integration, innovative teaching methods, practical skill development,
and holistic assessment systems. These reforms address existing shortcomings
and align graduate education with the broader objectives of fostering intellec-
tual growth, professional expertise, and social responsibility. Value: This study
contributes to the evolving discourse on higher education reform in China, of-
fering actionable strategies to align graduate education with the “Three-All Ed-
ucation” framework. The findings provide valuable insights for policymakers
and educators seeking to enhance curriculum effectiveness and support na-
tional development goals.

Keywords

Three-All Education, Graduate Education, Curriculum Reform, Ideological
and Political Education

1. Problem Statement and Background

The “Three-All Education” approach—encompassing all staff, all processes, and all

dimensions—is an innovative platform for enhancing ideological and political ed-
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ucation (IPE) in universities while imparting knowledge. Dong and Li (2020) em-
phasized the importance of “Three-All Education” in adhering to the fundamental
task of moral education, advancing postgraduate education reform, and improving
students’ comprehensive qualities. This article adopts the “Three-All Education”
philosophy as a comprehensive framework for graduate curriculum reform, a meas-
ure of profound significance. It emphasizes an education approach that is inclusive
of all participants, processes, and dimensions, aiming to achieve the fundamental
educational objective of fostering virtue and character. Although other educational
theories, such as constructivist education theory, multiple intelligences theory, life-
long learning theory, and holistic education theory, could further enrich and refine
the content and implementation strategies of curriculum reform, they are not the
focus of this discussion and are therefore not elaborated upon in this article.

In December 2017, the Ministry of Education issued the Guidelines for Improv-
ing the Quality of Ideological and Political Work in Higher FEducation Institu-
tions, which explicitly emphasized the importance of curriculum-based moral ed-
ucation: “It is necessary to fully utilize the educational functions of curricula, re-
search, practice, and culture; identify educational elements; refine mechanisms;
and comprehensively promote curriculum-based moral education” (Ministry of
Education, 2017). Among the ten systems of the “Three-All Education” frame-
work, curriculum-based moral education ranks first, highlighting its pioneering
role. The first principle outlined in the guidelines states: “Adhere to an education-
oriented approach and highlight value guidance. Fully integrate educational re-
sources across all aspects of university governance, teaching processes, and talent
cultivation to combine knowledge transmission, skill development, and the incul-
cation of ideals, values, and ethics into a systematic and sustainable framework”
(Ministry of Education, 2017). As a cornerstone of the “Three-All Education”
framework, curriculum-based moral education addresses two major needs. First,
it is a necessary response to the developmental challenges faced by university stu-
dents. As the primary platform for talent cultivation, curricula play a vital role in
students’ holistic development. Second, it aligns with the mission of higher edu-
cation in the new era. University curricula are instrumental in implementing the
mission of moral education, safeguarding national ideological security, fostering
innovative talent, and promoting cultural inheritance and innovation.

In recent years, domestic universities have increasingly prioritized curriculum-
based moral education. Shanghai was an early adopter of the “curriculum ideo-
logical and political education” concept. In 2014, the Shanghai municipal govern-
ment issued the Shanghai Education Comprehensive Reform Plan (2014-2020),
which incorporated moral education, including IPE, into the broader education
reform goals. Guided by this framework, Shanghai universities have integrated IPE
elements into various courses since 2016. For example, in addition to strengthening
traditional IPE courses, universities developed innovative curricula like “Grand
Strategy” to explore ideological resources within other disciplines. This initiative

significantly influenced the study and practice of curriculum-based moral educa-
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tion. Qi (2020) and Wang (2019) gave examples including Fudan University’s
“Theories and Practices of the CPC’s Governance,” East China University of Po-

> L«

litical Science and Law’s “Rule of Law in China,” and Shanghai International Stud-

> L«

ies University’s “Selected Readings of Contemporary Texts,” which combines for-
eign language studies with IPE [3] [4]. Despite varied approaches, these programs
share a common emphasis on integrating explicit and implicit education to build
a comprehensive IPE framework in higher education. This concept has since ex-
panded nationwide.

Some scholars have emphasized the need to align curriculum-based moral edu-
cation more closely with the demands of the era. For example, Feng (2017) pro-
posed, “Curriculum-based moral education should arm teachers and students with
the latest theoretical achievements in the sinicization of Marxism”. Hao (2019) ar-
gued, “It is essential to highlight the main channel role of the classroom in cultivat-
ing well-rounded socialist builders and successors, embedding moral education ob-
jectives into professional course teaching, and integrating these goals throughout
the education process to instill the ‘Four Consciousnesses’ and strengthen the
‘Four Confidences™. However, a survey of several universities in China revealed
that challenges persist in implementing curriculum-based education. These chal-
lenges include the absence of comprehensive systems and mechanisms that inte-
grate all participants, processes, and dimensions of education, with the phenom-
enon of “disconnection” being relatively common. There is often a misalignment
between the goals and practices of curriculum-based education, where the educa-
tional functions of courses are constrained by their content and format, making it
difficult to fully meet the diverse needs of cultivating character and virtue. Addi-
tionally, the exploration of diverse pathways for curriculum-based education re-
mains insufficient, with a lack of interdisciplinary and cross-domain integration
and innovation. Many teachers face challenges in developing their capabilities for
curriculum design and implementation, often focusing too heavily on knowledge
transmission while neglecting the broader educational functions of their courses.
Some educators emphasize workforce preparation over holistic education and
lack the awareness and ability to transform high-level research outcomes into
high-quality teaching resources. Furthermore, the practical exploration of curric-
ulum-based education often lacks systematization and depth, making it difficult
to develop effective educational models and practices. As a result, many schools
exhibit insufficient innovation in curriculum-based education and lack exemplary
and leading cases that could serve as benchmarks.

Internationally, universities also emphasize curriculum-based moral education,
adhering to a student-centered philosophy and prioritizing holistic development.
Beyond knowledge transfer, these institutions focus on fostering critical thinking,
innovation, social responsibility, and global perspectives. For example, University
College London plans to launch an undergraduate program in “Arts and Technology”
by September 2025, exploring connections between arts, humanities, and sciences

to cultivate interdisciplinary talents capable of excelling in fields such as digital
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culture, environmental design, and computer science. In the U.S., universities are
breaking traditional curricular boundaries through theme-based, interdiscipli-
nary knowledge integration. Northwestern University’s School of Engineering has
implemented a “Whole-Brain Engineering” model that incorporates theater, mu-
sic, and visual arts to enhance students’ technical skills and cultural literacy. Olin
College’s “Sketch Model” project requires students to integrate technology with
humanistic and artistic considerations, ensuring their innovations address real so-
cietal needs. Similarly, Delft University of Technology in the Netherlands com-
bines technical instruction with discussions on societal values and ethics in its
“Technology and Society” courses (China Education News, 2024).

From the current research findings, while universities at home and abroad place
significant emphasis on curriculum-based education, several common challenges
remain. These include a singular evaluation system, uneven distribution of teaching
resources, insufficient innovation in teaching methods, disparities in educational
environments and cultural contexts, and inadequate integration of science, educa-
tion, and industry. Moreover, curriculum reforms in universities worldwide tend to
focus primarily on ideological and political education within individual courses or
disciplines, with limited research on the collaborative relationships among key ele-
ments of the curriculum-based education system. The existing frameworks lack in-
depth exploration and systematic analysis of the implementation pathways for
graduate-level curriculum-based education systems. They also fail to propose
frameworks specifically tailored to the unique characteristics of graduate educa-
tion. In addition, compared to their international counterparts, domestic univer-
sities face distinct challenges, such as limited flexibility in curriculum design, a lack
of cutting-edge and practical course content, outdated teaching methods and phi-
losophies, underdeveloped evaluation and incentive mechanisms, and the need for
improvement in the educational environment and atmosphere. These issues high-
light the pressing need for targeted reforms in curriculum-based education systems.
Consequently, existing frameworks fall short of meeting the demands of the “Three-
All Education” philosophy. This paper, grounded in the “Three-All Education” per-
spective, examines the educational functions of postgraduate curricula, analyzes

their current state, identifies challenges, and proposes strategies for improvement.

2. Problems in Developing a Postgraduate Curriculum-Based
Moral Education System under the “Three-All Education”
Philosophy

Although many universities are advancing postgraduate curriculum construction
under the “Three-All Education” philosophy, including reforms in ideological and
political education (IPE) courses, the integration of IPE elements into professional
courses, and innovations in teaching methods, several challenges remain. By
searching relevant literature on major academic websites both domestically and
internationally and conducting a literature review, it was found that the construc-
tion of graduate curriculum-based education systems in universities faces issues

related to explicit and implicit systemic structures, teaching models and philoso-
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phies, the applicability of course content, and methods of curriculum evaluation.
Taking Jiangsu University as an example, a questionnaire survey was conducted
to explore these four issues under the theme of graduate curriculum-based edu-
cation. Surveys were administered both in paper and online formats, distributing
1200 questionnaires (200 to doctoral students and 1000 to master’s students). Af-
ter collection, 1140 valid responses were obtained (180 from doctoral students and
960 from master’s students), resulting in an overall effective response rate of 95%.
Through scientific statistical analysis and rigorous synthesis of the collected data,
common issues were identified. The findings revealed that only 10% of graduate
students rated their overall satisfaction with the systemic design of the current
graduate curriculum as “satisfactory.” Similarly, only 35% expressed satisfaction
with the teaching models, philosophies, and applicability of course content,

while 40% were satisfied with the current methods of curriculum evaluation.

2.1. Lack of a Unified and Systematic Practice Plan for Explicit and
Implicit Curriculum-Based Education

In recent years, universities have conducted extensive research and practical work
in graduate education, and the construction of graduate curricula has received
unprecedented attention. However, while many institutions emphasize the role of
explicit curricula, they often overlook the significance of implicit curricula. This
study revealed through investigation that most universities in China do not ade-
quately value implicit curricula in the implementation of “curriculum-based edu-
cation.” They fail to approach, understand, and implement curriculum-based ed-
ucation from the perspective of the entire curriculum, which includes both explicit
and implicit components. The critical role of implicit curricula remains underes-
timated, with ideological and political education functions largely confined to dis-
ciplinary curricula, neglecting the implicit curriculum components at the mate-
rial, conceptual, behavioral, and institutional levels.

In fact, implicit curricula represent a significant portion of the entire curricu-
lum and play a more substantial role in curriculum-based education, a role that
cannot be ignored. In the practical teaching of school disciplines, teachers inher-
ently implement both explicit and implicit curricula. In some disciplines, partic-
ularly in the natural sciences (such as mathematics, physics, and chemistry), the
educational function of the curriculum is often realized primarily through the im-
plicit curriculum. This includes the material, conceptual, behavioral, and institu-
tional dimensions of implicit curricula, which consciously and unconsciously in-
fluence students’ ideological and political development. Implicit curricula form a
crucial half of the curriculum landscape. Neglecting them renders the notion of
“whole curriculum education” an empty promise, inevitably undermining the ef-

fectiveness of curriculum-based education.

2.2. Limited Diversity in Teaching Models and Educational
Concepts

While the importance of curriculum-based moral education is increasingly recog-
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nized, implementation remains inadequate in teaching methods and educational
concepts. Many courses still prioritize academic knowledge transmission while
neglecting the cultivation of students’ humanistic qualities, social responsibility,
and holistic development. This narrow focus limits students’ comprehensive skill
development, leading to decreased motivation and interest in learning.
Traditional teaching models often place instructors at the center of the class-
room, relying on lecture-based knowledge delivery with limited student partici-
pation. Such “spoon-feeding” methods restrict active thinking, exploration, and
interaction among students and teachers, resulting in suboptimal outcomes for
curriculum-based moral education. Furthermore, outdated teaching philosophies
persist in some areas, such as prioritizing research over teaching, intellectual ed-
ucation over moral education, theory over practice, and results over processes.
These antiquated approaches are reflected in several aspects, including outdated
perspectives on talent cultivation, unreasonable curriculum design, insufficient
emphasis on fostering innovation and practical abilities, neglect of interdiscipli-
nary education and global perspectives, and inadequate attention to students’
overall development and emotional well-being. These issues hinder the cultivation
of high-level graduate talents. Survey findings reveal that some universities’ grad-
uate curricula are overly theoretical, lacking practical components. For instance,
in certain engineering programs, graduate courses are heavily focused on advanced
theoretical knowledge with little connection to the practical needs of the industry.
This disconnect results in graduates struggling to apply their knowledge effec-
tively in real-world settings, leaving them with insufficient practical skills. More-
over, some universities rely excessively on exam scores for graduate assessment,
overlooking the evaluation of students’ innovation and practical abilities. This ap-
proach encourages a focus on test-taking strategies, where students may excel in
exams but fail to develop critical skills in innovation and practical application.
Such assessment practices ultimately undermine the goal of cultivating well-

rounded and competent graduate-level professionals.

2.3. Disconnect between Postgraduate Curriculum Content and
Real-World Needs

Some postgraduate courses are overly focused on theoretical knowledge while ne-
glecting practical applications. A lack of practical components, such as laboratory
work, internships, and training facilities, severely limits the development of stu-
dents’ practical skills. This disconnect results in students who excel in theoretical
understanding but struggle to apply their knowledge to real-world situations.
Additionally, some courses have outdated content that fails to reflect evolving
societal and industry needs. This lack of relevance and innovation in course con-
tent hinders students’ employability and career development. Furthermore, in-
structors with limited industry experience may struggle to incorporate the latest
knowledge, technologies, and professional skills into their teaching, leaving stu-

dents ill-prepared for internships and job placements.
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2.4. Single-Faceted Evaluation Methods for Postgraduate Courses

Current evaluation methods for postgraduate courses rely heavily on exam scores
and research outputs, neglecting assessments of students’ comprehensive quali-
ties, practical abilities, and innovative potential. Such limited evaluation metrics
fail to holistically reflect students’ capabilities and progress.

Some postgraduate courses also lack effective incentives to motivate students,
with rewards primarily focused on academic achievements while overlooking
broader developmental goals. This focus undermines students’ enthusiasm and
sense of purpose in their studies.

The core of curriculum-based moral education lies in integrating implicit moral
education into the curriculum. Professional courses should balance the assess-
ment of “ideological and political elements” with professional knowledge. How-
ever, many universities separate the evaluation of professional courses and IPE
courses, neglecting the coordination between them. This fragmented approach
limits the effectiveness of curriculum-based moral education and does not align
with the “Three-All Education” philosophy.

3. Directions for Improving the Postgraduate
Curriculum-Based Moral Education System under the
“Three-All Education” Philosophy

Based on the shortcomings identified in the construction of graduate curriculum-
based education systems, the new era should adopt the “Three-All Education”
philosophy as a guiding framework to establish a systematic and comprehensive
graduate curriculum-based education system. Taking Jiangsu University as an ex-
ample, this includes building an integrated curriculum system that combines ex-
plicit and implicit curricula, promoting innovation in teaching models and phi-
losophies, enriching the curriculum with experimental and practical courses, com-
prehensive quality development, and competency expansion courses, and estab-

lishing a scientific curriculum evaluation system.

3.1. Building an Integrated Curriculum-Based Education System
Combining Explicit and Implicit Curricula

The curriculum serves as a bridge between teachers and students, enabling edu-
cators to deliver education and assist students in developing essential qualities.
From the perspective of its form, the curriculum can be divided into two catego-
ries: explicit and implicit. Explicit curricula include ideological and political edu-
cation courses, disciplinary professional courses, general education courses, and
practical activity courses. Implicit curricula encompass material, conceptual, be-
havioral, and institutional dimensions, indirectly influencing students’ ideologi-
cal, political, and moral character. These implicit curricula exert a broader, longer-
lasting, and more profound impact.

Both explicit and implicit curricula play indispensable roles in fostering stu-

dents’ ideological and moral development. Therefore, advancing graduate curric-
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ulum-based education requires the establishment of a unified system that inte-
grates explicit and implicit curricula to maximize their educational functions.

At Jiangsu University, the recently revised graduate curriculum system exem-
plifies this approach. It includes an explicit education curriculum system centered
on core professional degree courses, foundational theory courses, mandatory pub-
lic courses, professional electives, and general electives. Simultaneously, it features
an implicit education curriculum system supported by practice and innovation
courses, competency expansion courses, extracurricular practice and innovation

activities, faculty-student interactions, and specialized seminars.

3.2. Promoting Innovation in Teaching Philosophies and Models

Teaching should not only focus on knowledge transmission but also emphasize
the cultivation of students’ abilities and the shaping of their values. The educa-
tional objectives must be integrated into course goals, ensuring a balance between
knowledge impartation and skill development. Additionally, teaching must ad-
dress multiple dimensions of graduate growth, including academic literacy, moral
character, mental health, and social responsibility.

Universities should build a diversified curriculum system that includes not only
professional knowledge courses but also courses on mental health education, ca-
reer planning, and social practice. This approach ensures a holistic focus on stu-
dents’ comprehensive development and enhances their sense of social responsi-
bility. Moreover, universities should leverage internal and external resources to
organize rich extracurricular activities, such as lectures, forums, and volunteer
services, helping students develop through practice. By adopting multidimen-
sional educational strategies, institutions can improve students’ overall quality
and equip them with stronger adaptability and competitiveness in their future ca-
reers.

The concept of curriculum-based education also requires further refinement,
especially in establishing mechanisms for comprehensive participation. By involv-
ing all stakeholders, implementing whole-process education, and adopting an all-
encompassing approach, institutions can effectively achieve educational goals. This
fosters highly qualified graduates who possess both solid professional knowledge
and a strong sense of humanity and social responsibility. Such an approach aligns
with the demands of the modern era and provides new directions for graduate
education reform and development.

For example, the latest 2024 revised graduate training program at Jiangsu Uni-
versity incorporates various measures to innovate teaching philosophies and
models. These include optimizing the curriculum system, increasing the devel-
opment of high-quality courses, textbooks, and teaching cases, improving course
assessment methods, reforming teaching techniques, enhancing practical teach-
ing, promoting faculty-student interaction, and fostering integrated innovation.
The overall objective is to align teaching models with national development

needs and industry demands, cultivating high-quality graduates who meet soci-
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etal requirements.

Additionally, the program empbhasizes differentiated development for academic
and professional graduate education. This entails designing tailored teaching mod-
els for different types of students. The program also upholds the principle of “fos-
tering virtue and nurturing talent” to develop graduates who are morally upright
and competent. Teaching models are expected to prioritize not only knowledge
transmission but also moral education and the enhancement of students’ overall

competencies.

3.3. Establishing a Comprehensive System of Practical, General,
and Skill-Enhancing Courses

To address issues such as the low proportion of practical courses in postgraduate
curricula, limited training in the operation of specialized equipment and profes-
sional skills, and the weak alignment between course content and societal needs,
reforms in postgraduate curricula must focus on increasing the weight of practical
courses. These reforms should aim to expand students’ knowledge, improve their
professional and practical skills, and enhance their innovative and collaborative
capabilities.

Taking Jiangsu University as an example, significant emphasis is placed on the
practical effectiveness of experimental and practice-based courses in graduate ed-
ucation. A series of high-quality experimental and practical courses are specifi-
cally designed for graduate students to enhance their training in equipment oper-
ation and practical skills. Internal educational resources are integrated to collab-
orate with the university’s foundational engineering training center, offering in-
dustry-oriented practice courses. These courses incorporate components such as
labor skills and workplace safety education, aiming to cultivate students’ profes-
sional competencies, practical abilities, integrative innovation skills, and team-
work capabilities. This approach ensures an organic combination of knowledge
transmission and skill development. For graduates in fields such as engineering,
medicine, information technology, management, and specific industry sectors
(e.g., chemical and energy industries, manufacturing, and construction), integrat-
ing labor skills and occupational safety education into the curriculum not only
enhances their practical skills and safety awareness but also lays a solid foundation
for their future career development.

Theoretical coursework should include more practical components, with expe-
riential teaching activities designed to increase student participation, foster re-
search aptitude, and enhance hands-on skills. Additionally, promoting a culture
of innovation in practice, such as organizing postgraduate students to participate
in innovation and practice competitions, will create a dynamic atmosphere for
science and technology innovation, enhancing students’ creative thinking and
practical capabilities.

Further efforts should focus on integrating external teaching resources, build-
ing a complementary teaching team with expertise from both university faculty

and external industry professionals. Regularly inviting corporate and industry ex-
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perts to teach in universities can provide students with insights into cutting-edge
economic and social needs. Research-driven case study teaching should be ex-
panded, with discussions centered on key or representative issues, to improve the
effectiveness of practical education. Efforts should be intensified to strengthen ex-
ternal practice resources, provincial-level graduate workstations, and university-
level graduate practice bases. Collaborations with leading domestic universities
and research institutes should be expanded to jointly train graduate students. Sig-
nificant emphasis should also be placed on strengthening the faculty team, includ-
ing actively recruiting industry professors to participate in the development of
professional and practical training platforms and teaching. Additionally, the en-
gineering background and practical capabilities of professional degree supervisors
should be enhanced to ensure high-quality mentorship and instruction.

To address the current challenges where many graduate students lack practical
and innovative abilities, which limits their capacity to fully meet the demands of
economic and social development, several measures can be adopted. These in-
clude reforming the curriculum system (integrating interdisciplinary courses and
establishing a flexible course selection system), reforming academic organization
and management (establishing interdisciplinary research institutions and evalua-
tion mechanisms), and reforming the allocation of teaching resources (increasing
investment in interdisciplinary resources and strengthening university-enterprise
collaboration). Such efforts aim to enhance the construction of interdisciplinary
and quality enhancement courses.

For instance, at Jiangsu University, interdisciplinary public elective courses for
graduate students are offered, alongside the addition of philosophy and social sci-
ence courses designed to improve students’ moral character, cultural literacy, and
cognitive abilities. These courses aim to instill a sense of historical responsibility,
promote cultural refinement, encourage an appreciation for aesthetics, and foster
optimism. Patriotic and nationalistic values are integrated into teaching, helping
students develop cultural awareness and confidence.

To further cultivate practical and innovative skills, graduate students are en-
couraged to participate in national and provincial innovation competitions, pass
nationally recognized skill-based qualification exams, undertake language profi-
ciency tests for studying abroad, and engage in social service activities such as teach-
ing support, poverty alleviation, technological assistance, short-term public ser-
vice projects, or overseas research exchanges lasting three months or more. These
activities are included in the recognition framework for quality development cred-
its, encouraging students to expand their knowledge beyond their primary disci-
pline.

Efforts to broaden graduate students’ international perspectives include setting up
special funds to support and encourage overseas exchange programs. Additionally,
leveraging the compulsory graduate-level public English courses, the university
organizes a “Graduate Simulated International Academic Conference Competi-

tion,” providing a platform for domestic and international graduate students to
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engage in discussions, compete, and exchange ideas across cultures.

Practical courses, such as writing and communication, general office software,
and universal engineering software, are also incorporated into the elective curric-
ulum to prepare students for their professional careers. These initiatives guide
graduate students to actively address national economic needs, engage in societal
development, and broaden their societal perspectives, thereby enhancing their
sense of academic achievement, workplace competitiveness, and social contribu-

tions.

3.4. Establishing a Scientific Course Evaluation System

To better assess students’ comprehensive qualities and capabilities, the current eval-
uation system must be improved. Beyond traditional metrics such as exams and
publication counts, evaluations should consider students’ practical abilities, innova-
tive capacities, and overall competencies. A multi-faceted evaluation approach—in-
corporating self-assessment, peer evaluation, and teacher assessment—can provide
a more comprehensive understanding of students’ progress.

Course evaluation should focus on two main aspects:

System-Wide Evaluation: This involves assessing the structure and fundamen-
tal functions of the entire curriculum, particularly the integration and synergy of
explicit and implicit courses within the system.

Course Quality Evaluation: Teaching quality comprises two elements: the
quality of teaching (“teach”) and the quality of learning (“learn”). The evaluation
focus should shift from primarily assessing “learning” to prioritizing “teaching.”
As teaching is a professional activity, its quality and effectiveness should be the
primary subjects of evaluation. Assessment of “learning” serves as feedback to iden-
tify areas for improving “teaching” and “educating.”

Only by establishing a scientific course evaluation system can the effectiveness
of education through curricula be ensured. Taking Jiangsu University as an exam-
ple, the evaluation of graduate courses includes integrating the cultivation of stu-
dents as one of the evaluation criteria and building a multi-stakeholder, multidi-
mensional evaluation indicator system. Graduate course evaluation is jointly or-
ganized by the Graduate School and the relevant teaching colleges, covering all
graduate courses.

The evaluation involves multiple participants, including course instructors, en-
rolled students, peer teachers, graduate education supervisors, and administrative
staff. The evaluation adheres to principles of scientific rigor and fairness, with a
focus on guiding improvements. Key evaluation components include the instruc-
tor’s professional ethics, teaching attitude, content quality, teaching methods, and
effectiveness, as well as student satisfaction, perceived learning gains, complete-
ness of course materials, and attainment of course objectives.

A “supervision, evaluation, feedback, and improvement” mechanism is estab-
lished for the evaluation of graduate teaching processes and outcomes, aiming to

enhance the overall quality of graduate course instruction. Measures such as
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strengthening quality assessments and evaluations of graduate courses are imple-
mented to shift the focus of instructors from research to teaching. Graduate course
teaching quality is incorporated as a critical criterion in performance evaluations
and professional title assessments.

Courses ranked high in teaching quality are given priority for support in vari-
ous excellent course initiatives, such as being selected as outstanding courses at
the university or higher levels, receiving funding for development, and earning
rewards in annual workload calculations. Conversely, courses ranked low in
teaching quality are promptly reassigned to different instructors or removed from
the curriculum.

In conclusion, by establishing a coupling mechanism between theoretical and
practical teaching, creating a long-term mechanism for graduate practice-based
education, optimizing course content and teaching methods, strengthening fac-
ulty development and collaboration in student cultivation, building a diversified
curriculum system, establishing scientific evaluation mechanisms, deepening re-
search-driven education, and fostering a supportive educational environment, these
initiatives collectively ensure the long-term sustainability of the strategies men-
tioned above. These measures contribute significantly to cultivating highly quali-
fied graduate students with innovative and practical capabilities, ultimately ad-

vancing national and societal prosperity.

4. Conclusion

Postgraduate education, as a critical component of higher education, not only
aims to cultivate high-level professional talent but also shoulders the responsibil-
ity of serving national and societal development. It is a crucial period for students
to form their values, worldviews, and outlooks on life. Therefore, creating a robust
postgraduate curriculum-based moral education system is essential for support-
ing students’ holistic development. This study, grounded in the core task of “cur-
riculum-based moral education”—identifying for whom, what, and how to edu-
cate—offers a comprehensive examination of building a postgraduate curriculum-
based moral education system under the “Three-All Education” philosophy. By
proposing pathways for improvement, including constructing unified curricula,
fostering collaboration, and developing scientific evaluation systems, this paper
contributes to advancing postgraduate education quality and effectiveness.
Through collective efforts, postgraduate education will better serve national and
societal development, nurturing a new generation of talent capable of undertaking

the mission of national rejuvenation.
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