Open Journal of Social Sciences, 2024, 12, 709-724
https://www.scirp.org/journal/jss

ISSN Online: 2327-5960

ISSN Print: 2327-5952

Scientific
Research
¢ Publishing

X/
%*

@,

J
A
o

Evaluating BE Translation Textbooks in China:
A Need Analysis of University ESP Learners and

the Industry

Yufei Jiang, Ying Lu*

School of International Studies, Ningbo Tech University, Ningbo, China

Email: ¥154044169@qq.com

How to cite this paper: Jiang, Y. F., & Lu,
Y. (2024). Evaluating BE Translation Text-
books in China: A Need Analysis of Univer-
sity ESP Learners and the Industry. Open
Journal of Social Sciences, 12,709-724.
https://doi.org/10.4236/jss.2024.1210046

Received: September 30, 2024
Accepted: October 28, 2024
Published: October 31, 2024

Copyright © 2024 by author(s) and
Scientific Research Publishing Inc.

This work is licensed under the Creative
Commons Attribution-NonCommercial
International License (CC BY-NC 4.0).
http://creativecommons.org/licenses/by-nc/4.0/

Abstract

This paper aims to find out whether current business English (BE) translation
textbooks in China can meet the demand of the industry and the need of the
learners under the guidance of Hutchinson and Waters’ need analysis model
for ESP (English for Specific Purposes). Through analyzing coursebook con-
tent and conducting a questionnaire survey among 96 university English ma-
jor students and 61 industrial employees, the research gives an evaluation of
current mainstream textbooks in China. The results show that the current
textbooks can generally meet the essential needs of the learners. Covering a
variety of genres, the textbooks can cultivate learners’ translation skills as
well as business competences. The translation materials often include typical
examples from the industry and classic texts. Most translation theories are
also systematically presented. However, there are still some areas to be im-
proved. In terms of text types, foreign trade and logistics documents, tender
& bid documents, annual reports, business meeting reports, business cards,
industry news, research reports are still lacking. In terms of scaffolding for
learners, some textbooks lack the lists of business vocabulary. In terms of trans-
lation examples and exercises, more real-world challenges can be included. In
terms of digital resources, the current teaching materials can do more to pro-
vide timely updating, and the forms are expected to be richer. In view of these,
the paper puts forward some suggestions, in the hope that they can provide
some new insights for the development of business translation teaching mate-
rials in China.
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1. Introduction

With China’s further opening up, international trade cooperation has deepened
significantly. The volume of China’s foreign trade reached 41.76 trillion yuan
(USD5.9 trillion) in 2023. Therefore, the demand for high-end English talents who
have a good command of both business knowledge and translation skills is in-
creasing.

“Business English (BE) Translation” is a popular course for college English ma-
jors in China, as students seek to bridge the gap between classroom learning and
the real-world application through such profession-oriented courses. In this con-
text, developing translation textbooks that align with the demand in the business
world is of vital importance. Many BE translation textbooks are available in the
market, and analyzing these materials can help evaluate current teaching re-
sources. Such evaluation is crucial for the selection, development, and revision of
BE translation coursebooks.

Though many scholars have done research on ESL coursebook evaluation, there
is a notable lack of studies focused on business translation textbooks. Previous
researches in this niche area often discuss transformation skills in translation, the
relationship between translation theory and practice, translation assessment, etc.,
which seem to be more teacher-centered. A more learner-centered and multi-di-
mensional perspective investigating into both school courses and the business
world’s real practice will be helpful to address both educational and professional

needs in the future.

1.1. Literature Review

With the publication of Munby’s (1978) Communicative Syllabus Design, needs
analysis in ESP has gone through many phases. Munby’s overall model is made
up of the following elements: participants, the communication need processor, the
meaning processor, the language skills selector, the linguistic encoder, and the
communicative competence specification. The most prominent element of this
model is Communication Need Processor (CNP), which aims to find the forms of
language that ESP learners are likely to use in a variety of situations in the target
work environment. However, West (1994) mentioned some shortcomings in
Munby’s model, including complexity, too much learner-centeredness, etc. In
1987, Hutchinson and Waters brought forth a new need analysis model, which
includes target situation needs and learning needs. They looked at the target situ-
ation needs in terms of necessities, wants and lacks. Dudley-Evans and St John
(1998) further pulled together theory and practice by introducing many practical
key issues for Business English (BE), such as discourse community, business gen-
res, learners’ expectations and strategies, and different cross-cultural features, etc.
They also included many different parameters: intensive or extensive courses, as-
sessed or non-assessed, broad or narrow focus, pre-experience or parallel with ex-
perience, etc.

When ESL research came into the 21* century, McDonough et al. (2013)
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suggested that materials evaluation could be carried out in two complementary
stages—the external stage and the internal stage. In recent years, online transla-
tion and interpretation training can be as good alternative as face-to-face lectures,
encouraging experts to continue researching and developing more effective train-
ing approaches (Lee & Huh, 2018).

In China, the development of teaching materials is also considered to be essen-
tial for translation teaching. Tao (2005) suggested modifications of Holmes” map
of Translation Studies by incorporating translation textbook development as a
component in the “applied branch”. But business translation studies during the
first decade of the 21* century in China were generally more of practice than of
theory in nature. For example, Gu (2007) analyzed the problematic translation
examples from four perspectives: redundancy with synonyms, sentence structure
misunderstanding, plural problems, professional terms and jargon. He pointed
out that the core of the understanding stage in the process of translation is to find
the references in the source language, which emphasized the accuracy and seri-
ousness of business translation.

The second decade saw an attempt to establish comprehensive framework for
research of business translation textbooks. He (2013) suggested that a textbook
series should take distinctive care of five relationships systematically. The transla-
tion teaching should meet both the learning needs of students and the job needs
of employers (Xie, Jiang, & Zhou, 2016). Tao (2017: p. 84) stressed that textbooks
need to shoulder the mission of transmitting the curriculum concepts and ex-
pressing the curriculum content.

In recent years, translation has entered the era of professionalism and speciali-
zation. On the one hand, both empowering effect and new challenges brought by
translation technology and artificial intelligence raised much discussion (Tao,
2017: p. 84). On the other hand, need analysis was re-visited. The employers ex-
pect students to have a good foundation in both general and specialized business
knowledge and communicative skills to solve practical problems in work (Shi &
Cheng, 2019).

Researchers agree that as one of the basic teaching resources in classroom teach-
ing, textbooks not only determine the teaching plan, but also influence the quality
of teaching (Long & Gong, 2023: p. 93). Moreover, six modules of main teaching
materials were suggested for materials development in the new era: online courses,
dynamic teaching materials, data platforms, electronic courseware and course fo-
rums (Qin & Yang, 2023).

However, the impact of the quality of teaching materials on the quality of busi-
ness English talent training has rarely been investigated from a multi-dimensional
perspective taking into account the needs of students, clients, markets and indus-
tries. Most existing researches mainly focus on the business English textbooks of
vocational colleges, and the researches on the undergraduate and postgraduate
business English textbooks are much fewer (Wang & Ren, 2021: p. 48). From the

perspective of research methods, textbook research used to be mainly based on
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subjective analysis and experience description, and there have been few empirical
studies supported by data. Therefore, the present research intends to address these

research gaps.

1.2. Research Questions

Based on the above analysis, it can be seen that the evaluation of existing BE trans-
lation textbooks deserves serious consideration. By analyzing the needs of stu-
dents and foreign trade industry, the needs of “pre-experience ESP learners” at
college will be clearer for teachers, thus helping them to better respond to the
needs of students and promote the development of society as a whole. Such eval-
uation will also help language teachers and course designers to develop suitable
teaching materials and eliminate the possible mismatches between the learners’
needs and employers’ needs. Therefore, the research questions to be answered in
this study include the following:

1) What are the target needs and learning needs of BE translation learners?

2) Do existing textbooks meet the above needs?

3) What suggestions can be provided to improve BE textbook design and teach-

ing philosophy for pre-experience college students?

2. Theoretical Framework: Needs Analysis by
Hutchinson and Waters (1987)

The study chooses the theoretical framework proposed by Hutchinson and Wa-
ters in 1987, because their model puts forth a practical and classic learning-cen-
tered method which is line with real-world demand of ESP competences. They

have analyzed both target needs and learning needs among ESP learners.

2.1. Target Needs

Target needs or target-situation needs is something of an umbrella term, which is
generally concerned with language use and can tell us what people do with lan-
guage. In other words, it emphasizes language performance. In practice, the idea
of “target needs” includes a number of important distinctions. It is more useful to
look at the target situation in terms of three components: necessities, wants and
lacks.

Necessities mean what learners have to know in order to function effectively in
the target situation. This component mainly discusses the skills that learners have
to obtain in order to work well.

Wants are learners’ understandings of their needs, which are subjective needs.
Learners’ wants are indispensable for textbooks design, and textbooks designers
should have a good understanding of what the learners want and desire. There-
fore, the learners’ wants should be attached importance to in the textbooks design
so as to meet the learners’ expectations and inspire their motivation.

But it is not sufficient to just identify necessities and wants. After knowing what

the target situation is and what the learners want, the researchers can decide what
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the learners lack.

Some typical questions to be considered in target situation analysis proposed
by Hutchinson and Waters are as follows:

Why is the language needed?

How will the language be used?

What will the content areas be?

Who will the learner use the language with?

Where will the language be used?

When will the language be used?

2.2. Learning Needs

Apart from target needs, what course designers also need to know is how people
learn to do what they do with language. Hutchinson and Waters (1987) compare
ESP learning to a journey, where learning need means not only what learners need
to master but also how they master the language. In other words, learning need
stresses the process of language study. It includes the following aspects: the learn-
ers, their motivation, learning style, resources available, and so on.

Hutchinson and Waters also proposes some typical questions to be considered in
determining learning needs:

Who are the learners?

Why are the learners taking the course?

How do the learners learn?

What resources are available?

Where will the ESP course take place?

When will the ESP course take place?

3. Research Methodology

3.1. Research Instruments

The methods employed in the current research are: 1) observation and analysis of
the content of existing textbooks; 2) questionnaire survey. Two questionnaires
were designed according to Hutchinson and Waters” (1987) model of ESP needs
analysis. The first questionnaire (A) is for junior and senior English major stu-
dents who have taken “Business English Translation” course. It is designed to find
out their learning needs. The other questionnaire (B) is for working professionals
who have graduated from English/BE major. It is designed to find out the target
situation needs of business translation.

The above questionnaires were made into electronic ones on a popular survey
platform in China—Wenjuanxing and distributed to students and alumni using
social media tools like WeChat and DingTalk.

3.2. Subjects of Survey

3.2.1. English Major Students
The main participants of this study are junior and senior students who have taken
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Business English Translation course at the corresponding author’s school. The
course runs for 17 consecutive weeks, with 90 minutes of study per week. A total

of 117 questionnaires were recovered, among which 96 were valid.

3.2.2. Industrial Employees

It is relatively difficult to distribute the questionnaire to in-service employees. The
authors use WeChat alumni groups. The respondents are all alumni in the corre-
sponding author’s school. A total of 69 samples were collected, among which 61
were valid. The respondents used to be English/Business English major students
and have now graduated and been engaged in English-related work in foreign

trade companies, companies with international business, etc.

3.2.3. Business English Translation Textbooks
After the questionnaire survey, the authors examined 6 business English transla-
tion textbooks to find out if they meet the needs expressed in the survey. In order
to ensure the quality and representativeness of the selected textbooks, the study
chooses 4 Five-Year Plan Textbooks, which are generally considered to be the
highest-level textbooks in China. They are Book 1, 3, 5, 6 as shown in Table 1.
Among them, Book 1 was used by English major students in this study as the text-
book for BE Translation course.

Another two textbooks (Book 2 and 4 in Table 1) are published by University
of International Business and Economics Press, which is renowned for its strength

in the discipline of business English.

Table 1. The six business English translation textbooks under review.

Book Number Name of the textbook Writer(s) Publisher Year of publication

Book 1 ] .
tional Business

Chinese-English Translation for Interna-

Li Ming Higher Education Press 2007

University of International Busi-

Book 2 Chinese-English Translation for Business Pan Huixia . 2010
ness and Economics Press
Book 3 Practical Business English Translation Jia Zhuli & Lu Yan Beijing Normal University Press 2015
Guo Xiaoyan &  University of International Busi-
Book 4 Business English Translation Y . vy ] 2017
Wang Lifei ness and Economics Press
Essentials And Practice of Business English o . .
Book 5 . LiJing, Lv Lixian  Southeast University Press 2020
Translation
Reading and Translation of Business Eng- ~ Lv Lixian & L.
Book 6 . Southeast University Press 2020
lish Zhou Wenbo

4. Results and Discussion
4.1. Needs Analysis

This part presents the results of industrial needs and ESP learners’ need analysis
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according to the theory of Hutchinson and Waters (1987). Learners’ need analysis
includes target needs and learning needs, with the former focusing on language

use while latter on language learning.

4.1.1. Target Needs Analysis

As mentioned before, target needs consist of necessities, wants and lacks. This part
will analyze the above three aspects one by one to find out how coursebooks used
in universities can better help students to be prepared for industrial expectations.

1) Necessities

The best way to determine the necessities is to analyze the responses from the
in-service business professionals. Due to local industrial structure, most Eng-
lish/BE major graduates at the university in the present study enter foreign trade
industry or related fields. Their job duties often include export sales, foreign trade
procurement, import trade, cross-border e-commerce, international exhibition,
translation, management, office work related to trade documentations and for-
malities, etc. These are also the typical areas many English/BE graduates in China
will be engaged in.

Table 2 shows the evaluation results of employees on topics related to BE trans-
lation according to their perception of importance. They use the 5-point Likert
scale to rate each area. Therefore, the result shows the market demand for
knowledge and skills of English talents.

Table 2. Importance of knowledge and expertise from the perspective of in-service employees.

Content areas Mean S.D. Ranking
Business correspondence 4.131 0.903 1
Product introduction and user manuals 4.115 0.933 2
Business contracts 4.098 1.012 3
Foreign trade and logistics documents 4.098 1.076 4
Company profiles and publicity materials 3.885 0.819 5
Marketing materials 3.803 0.891 6
Commercial letter of credit 3.803 1.093 7
Business meeting reports 3.689 0.992 8
Exhibition materials 3.607 1.069 9
Industry news and research reports 3.459 0.867 10
Tender & bid documents 3.459 1.074 11
Business cards 3.311 0.923 12
Annual reports and social responsibility reports 3.230 1.007 13

The data in Table 2 reveals business translation necessities and the market’s
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expectations of English talents. Translation of business correspondence, product
introduction and user manuals, business contracts, foreign trade and logistics
documents are considered to be the most important areas of knowledge and ex-
pertise. The mean scores of these four areas are all above 4 points out of 5, which
indicates that the teaching materials of business translation should not only pro-
vide English talents with knowledge related to business documents, but also help
them to develop communicating skills for customer interaction and product pro-
motion. Among them, translation of business correspondence is considered to be
the most important by in-service employees.

2) Wants

Learners’ wants are researched through the questionnaire survey among stu-
dents at college. They also use the 5-point Likert scale to rate the content areas in
business translation. The results are summarized in Table 3. It can be seen that
from the perspective of students, foreign trade and logistics documents are the
most important. The other three important areas are business contracts, business
correspondence and commercial letter of credit. The average scores of these four

categories are all above 4 points out of 5.

Table 3. Importance of knowledge and expertise from the perspective of college students.

Content areas Mean S.D. Ranking
Foreign trade and logistics documents 4.229 0.774 1
Business contracts 4.146 0.767 2
Business correspondence 4.115 0.663 3
Commercial letter of credit 4.104 0.774 4
Product introduction and user manuals 3.948 0.701 5
Marketing materials 3.875 0.700 6
Company profiles and publicity materials 3.875 0.798 7
Tender & bid documents 3.781 0.784 8
Business meeting reports 3.760 0.791 9
Business cards 3.729 0.774 10
Annual reports and social responsibility reports 3.729 0.814 11
Exhibition materials 3.667 0.777 12
Industry news and research reports 3.656 0.779 13

3) Lacks
When we compare Table 3 with Table 2, the gap between in-service business
professionals and the college students emerge. Although both groups of survey

respondents agree that the translation of foreign trade documents, contracts and
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business correspondence are among the most important areas to be grasped, there
are some notable differences between the two groups.

Pre-experience college students tend to put more emphasis on the translation
of more technical materials like foreign trade documents and contracts, as shown
in Table 4. In all the four content areas that are more related to technical terms,

students rate them with a higher ranking of importance than the professionals.

Table 4. Ranking of importance for translating technical materials.

In-service business

Content areas professionals College students
Foreign trade and logistics documents 4 1
Business contracts 3 2
Commercial letter of credit 7 4
Tender & bid documents 11 8

In contrast, for more communicative content areas like business correspond-
ence, experienced professionals tend to value more the translation skills in these
categories. As shown in Table 5, for the four areas that are more related to soft
skills like courtesy, consideration, need perception, audience awareness, in-ser-
vice employees rate them with a higher ranking of importance than university

students.

Table 5. Ranking of importance for translating communicative materials.

In-service business

Content areas professionals College students
Business correspondence 1 3
Product introduction and user manuals 2 5
Company profiles and publicity materials 5 7
Exhibition materials 9 12

The above comparison indicates that college students need to pay more atten-
tion to communicative skills in business translation. Because they will be more
familiar with the technical terms soon after they begin to work, but for the more
interactive skills, it needs a much longer time to develop. This also gives insights
for college teachers when they choose or develop course materials for business

translation.

4.1.2. Learning Needs Analysis
The learning needs analysis aims to identify students’ motivations and difficulties
in the process of learning BE translation. Students’ learning habits, expectation of

resources, etc. will also be discussed in this part.
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1) Motivations

In the questionnaire survey, nearly half of the students hope that learning busi-
ness translation can improve employment competitiveness. When asked about
their objectives in BE Translation course, more than 80% of them want to learn
practical translation methods and techniques (see Table 6). This percentage is
much higher than all the other choices, and it indicates that classroom teaching

cannot just be limited to specific business expressions, but need to help students

understand why language is used in that way.

Table 6. Students’ objectives in BE Translation course.

Options Percentage of respondents (12 = 96)

Have a brief overview of business translation
Learn practical translation methods and techniques
Understand the key areas in business translation

Accumulate business expressions

46.88%

80.21%

55.21%

62.50%

2) Difficulties

Table 7 shows that in the process of learning BE translation, the biggest diffi-
culty that students encounter is translating long sentences. The second challenge

is accurate understanding of lexical concepts. In addition, they also encounter dif-

ficulties in reader awareness and cross-cultural knowledge.

Table 7. Degree of difficulty among the learning areas of BE translation.

Learning areas Mean S.D. Ranking
Long sentences 3.958 0.857 1
Lexical concepts 3.656 0.881 2
Reader awareness 3.594 0.853 3
Cross-cultural knowledge 3.594 0.865 4
Terminology 3.542 0.917 5
Adjustment of word order between C-E 3.531 0.767 6
Understanding hidden logic 3.521 0.833 7
Difference of sentence structure between C-E 3.417 0.804 8
Translation concepts/theories 3.385 0.786 9

Through the survey, we have learned that students hope the textbooks can give
more explanation and more exercises for the difficult areas. They also like the lat-
est business examples and typical case studies to feel more connected with real-

world solutions. Students also expect multiple reference versions in translation

DOI: 10.4236/jss.2024.1210046

718 Open Journal of Social Sciences


https://doi.org/10.4236/jss.2024.1210046

Y. F.Jiang, Y. Lu

explanation. Most of them use textbooks under the guidance of the teacher. All
these factors can be taken into consideration in classroom pedagogy and course-

book development.

4.2. General Evaluation of Business English Translation Textbooks

After the need analysis, this part will evaluate the 6 coursebooks under review in
this study. The evaluation includes five areas: text types, content highlight, trans-

lation examples and related practices, theoretical interpretation, digital resources.

4.2.1. The Text Types

There are many text types within business context, and the previous discussion
have shown the similarities and differences between in-service business profes-
sionals and college students in terms of their rating for the importance of each
text type. Students think the translation of foreign trade documents is important
because of their lack of work experience. But from the perspective of the indus-
try, business correspondence is the most significant area. Translation of product
materials is also considered of essential importance. Because they are used to
explain the design, function, and characteristics of the product, and to inform
the customer how to use the product properly. These are the values a business
can bring to its customers.

However, textbooks in college study should not only meet the practical expec-
tations of the industry, but also need to take into account the long-term profes-
sional competences, thinking-skill-related capabilities and all-round ability of a
whole person. Therefore, text types like industry news and research reports also
have their unique values to broaden the learners’ vision and to improve the
higher-level translation skills.

It can be seen from Table 8 that all the six textbooks cover the following topics:
advertisements, product materials, company profiles, and business contracts. But
only Textbook 4 covers foreign trade documents. Textbook 2 doesn’t include busi-
ness correspondence. And for the letter of credit that students need, it is included
in Textbook 1, 4, and 5. But few of these textbooks contain tender & bid docu-
ments, annual reports, business meeting reports, business cards, industry news,

and research reports.

4.2.2. Content Highlight
The survey results show that most students believe the content of business English
translation textbooks should give highlight to business vocabulary and business
knowledge. All the six textbooks cover some different areas of business knowledge,
and combine English language application, understanding of Chinese & English
culture and business knowledge together.

Among the 6 coursebooks, only Textbook 1 doesn’t include the business vocab-
ulary, while others incorporate vocabulary and expressions in different ways.
Among them, Textbook 5 introduces the vocabulary features of the different gen-

res at the beginning of each chapter and then list the relevant vocabularies. Some
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students find this helpful, because it meets their expectation of combining abstract

principles with concrete examples. For example:

The vocabulary for commercial correspondence is precise and specialized,
such as enquiry, offer, delivery, CIF, FOB (Li & Lv, 2020: p. 132).

In addition, for the translation skill analysis that students need, only Textbook
1 identifies translation methods in the analysis of each translation example. The
remaining materials only use special modules to introduce the translation tech-
niques involved in different genres. For example, in Textbook 4, the author points
out that 5 translation techniques can be used in advertisement translation, includ-
ing literal translation, free translation, equivalent translation, amplification, and
four-character structures. He first introduces the concept of these methods and
then gives explanations, but the subsequent examples are not all equipped with
detailed discussion of methods to illustrate why a particular technique can be used
in that specific context. In other words, the textbooks can go deeper into the cog-

nitive processes of language use.

Table 8. Different text types that the six textbooks cover.

Text types Book 1  Book2  Book3 Book4 Book5  Book6
Foreign trade and logistics documents V
Business contracts y V y v v y
Business correspondence y v v l V
Letter of credit 3 V V
Product introduction and user manuals Xl Xl l l l Xl
Marketing materials l Xl l
Advertisements V v V V V v
Company profiles and publicity materials y y Y Y Y Y
Tender & bid documents v l
Business meeting reports l
Business cards V
Annual reports and social responsibility reports y
Exhibition materials v l
Industry news and research reports l

4.2.3. Translation Examples and Related Practices
By looking into the detailed content of the six coursebooks, the translation exam-
ples in them can be divided into four types: up-to-date translation, classic trans-

lation, improper translation, and translation by famous translators.
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The translation examples in all six books contain up-to-date business examples
and classic examples. One of the outstanding features of Textbook 1 is that each
chapter includes a special section that is devoted to comparison of different trans-
lation versions, enabling learners to see more possibilities of language. At the same
time, some of the translations in Textbook 1 are from famous translators as shown

by the sample below:

Chen Xiaowei: Honesty is the key to success. A great business wins the world
by merits (Li, 2007: p. 65).

Li Ming: Honesty is the key to success. Quality paves the way to the world
(Li, 2007: p. 65).

A comparison of different translated texts can be found in Textbook 2, with an

explanation as to which one is better. For example:

Poor: Our cause has won victories one after another (Pan, 2010: p. 48).

The translation does not conform to English expression and is not authentic
English. The translation needs to be rewritten (Pan, 2010: p. 48).

Betterl: We have won one victory after another for our cause (Pan, 2010: p.
48).

Better2: A series of victories have been won for our cause (Pan, 2010: p. 48).

The inclusion of such improper translation examples can remind learners to
avoid making the same mistakes and at the same time enable them to learn differ-
ent translation techniques.

With regard to translation exercises, only Textbook 1 provides a variety of ref-
erence versions. Textbooks 2 and 4 do not provide reference versions, but do pro-
vide ideas for translation and questions for evaluating translations. Textbook 3, 5
and 6 provide only one kind of reference translation. In Textbook 3, only key

words are provided.

4.2.4. Theoretical Interpretation

Business translation textbooks are more practice-oriented, but translation prac-
tice cannot be separated from the guidance of theory, and only when the theory is
well mastered can it be applied flexibly in practice.

However, most students believe that translation theories should be combined
with translation examples. Among the six textbooks, the introduction of theoret-
ical explanations can be divided into two types. The first type is to introduce busi-
ness translation theories systematically in the first few chapters, and to introduce
the corresponding translation theories in relation to different genres in later chap-
ters. Textbook 1, 3, 4, 5 all adopt this method.

The second type combines the principles of translation with specific translation
examples. Textbook 2 and 6 belong to this type. From the perspective of students,
this approach is preferred as it will help them to better understand the relation

between theory and practice with concrete examples.
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4.2.5. Digital Materials
Digital materials refer to mobile apps, interactive video games, online quizzes and
downloadable materials from the web, and so on.

Textbook 3, 4, 5 provide online courseware and answers to exercises, but these
online resources cannot provide updating of the translation materials or meet stu-
dents’ need for online interaction.

Digital materials should keep pace with the times. Therefore, BE translation
coursebooks in the future need to focus on the frontier of the translation industry,
and update the teaching content in time, so that they can make up for the short-
comings of traditional textbooks. It is suggested that electronic teaching materials
can make use of the digital course platform to establish a translation learning com-
munity with teacher-student interaction, student-student interaction and stu-

dent-content interaction.

5. Conclusion

This research conducted a survey using questionnaires distributed to 96 under-
graduate students and 61 in-service business employees to gain insights into
learner needs in the context of BE translation. Based on this, the study then eval-
uated six BE translation textbooks to determine their effectiveness in meeting the
target and learning needs of students. Following a thorough data analysis, the
three research questions proposed at the beginning can be answered as follows:

Regarding the target and learning needs of BE translation learners, a significant
number of English major graduates pursue careers in foreign trade, primarily as
export sales staff, while some others take on management roles. Business employ-
ees indicated that skills in translating business emails, product descriptions, con-
tracts, and logistics documents are of utmost importance. In contrast, college stu-
dents tend to prioritize skills in translating technical materials.

In terms of learning motivation, nearly half of the student respondents ex-
pressed a desire to enhance their employment competitiveness. They aspire to ac-
quire practical translation skills and build a solid foundation in business language.
Students also seek assistance in overcoming challenges associated with translating
long sentences. They believe that textbooks should incorporate up-to-date busi-
ness examples and relevant case studies. Furthermore, they suggest that exercises
should provide translation strategies, methodologies, and multiple reference ver-
sions. As for the integration of translation theory, students feel that combining
theoretical concepts with specific translation examples is the most effective ap-
proach. Additionally, they emphasize that the textbook content should encompass
essential business vocabulary and relevant business knowledge.

Regarding the alignment of textbook materials with learners’ needs, the study
found that these textbooks generally meet the essential requirements of learners.
They demonstrate strengths in both relevance and practicality of content. Despite
some areas to be improved, learners expressed overall satisfaction with the text-
book they have used.

In terms of text types, most of the textbooks address the genres required by both
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employees and learners. However, many are deficient in content related to foreign
trade and logistics documents. All the textbooks introduce various aspects of busi-
ness knowledge, and most include lists of relevant business vocabulary. Transla-
tion techniques are typically explained, and all textbooks feature both up-to-date
and classic translation examples. However, only one textbook provides multiple
translation versions; others either present only translation ideas and key terms or
offer just a single reference version. Regarding theoretical interpretation, two text-
books align with students’ preferred approach of combining translation theories
with specific examples. Additionally, half of the textbooks provide online
courseware and digital materials, but they can hardly keep pace with current tech-
nological development. Therefore, the development or revision of BE translation
coursebooks is urgently needed.

In terms of pedagogical implications, the following suggestions are proposed to
improve future BE translation textbooks:

1) Incorporate practical text types such as foreign trade and logistics docu-
ments, tender and bid documents, annual reports, business meeting reports, busi-
ness cards, industry news, and research reports.

2) Add business vocabulary in a user-friendly format.

3) Expand business knowledge related to export and management practices.

4) Provide multiple translation versions to broaden learners’ perspectives.

5) Include more exercises for translating long sentences and provide accompa-
nying translation strategies and methodologies.

6) Enhance digital resources.

The present study is still limited by its scope, particularly in terms of the survey
participants. Engaging a larger number of employee respondents and including
more universities could yield more comprehensive insights. In addition, the text-
books we evaluated were published up to 2020. There might be some latest devel-
opments the present study hasn’t covered. Therefore, more researches could be
carried out on the evaluation of BE translation textbooks so as to provide robust

support for learners and enhance the cultivation of BE professionals in China.
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