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Abstract 
Mentoring practices are crucial for the career development of student interns. 
Yet, there exists limited research on this aspect regarding the extent to which 
career development in physical education (PE) is influenced by mentorship. 
This study examines the impact of mentoring practices on the career develop-
ment of Physical Education (PE) student interns from the University of Edu-
cation, Winneba during internship in Senior High School in Ghana. The ob-
jectives are to identify the practices incorporated into the mentoring process 
and the perceived consequences on the interns’ career development. A cross-
sectional survey with census sampling was conducted on 122 PE student in-
terns. The participants comprised 26 females and 96 males with their ages, 
ranging between 20 to 42 years. The instrument was a self-developed and vali-
dated questionnaire with a Cronbach’s Alpha Coefficient reliability of 0.74. 
Multiple Linear Regression was employed in the data analysis. For all mentor-
ing practices, the results showed direct and positive effects on career develop-
ment, except for model teaching and mentoring philosophy. Though, the most 
powerful driver of career advancement was mentoring feedback, mentoring 
practices as a whole accounted for 44.6% of the variation in interns’ career de-
velopment outcomes. The development of mentoring philosophy and integrat-
ing model teaching into the early part of the students’ internship curricula 
seem to have potential improvement on participants career. The study con-
cludes that comprehensive and regular training of mentors in feedback, lead-
ership, and accessibility is crucial for fostering the career-readiness of PE teach-
ers. It is recommended that mentors should scaffold student interns’ teaching 
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confidence and classroom management development for the initial stages of 
internship for effective career development. 
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Career Development, Ghana, Mentoring Practices, Physical Education and 
Student Interns 

 

1. Introduction 

Over the past decade, teacher training institutions have indicated a movement 
away from the training models that make them the major providers of career 
training of teachers to collaborative mentorship models (Liu, 2014). This model 
is similar to internship models used by healthcare professions, such as medicine 
and midwifery (Hobson et al., 2015; Kesselring, 2016).  

The concept of mentorship is fundamental in the understanding and practice 
of PE mentors. Mentorship is an integrated model in which the mentors are not 
only expected to teach curricular content but also develop physical skills in stu-
dents as well as help them adopt healthy lifestyles. As this practical dimension 
suggests, special forms of mentorship are needed in PE to address the demands of 
practice-based teaching and learning (Ward et al., 2022). 

Most of the health professions’ mentorship models, particularly medicine and 
midwifery, entail clinical practice, which has some features similar to PE intern-
ships. For instance, while healthcare student interns interact with patients under 
the supervision of experienced mentors, it is the same as PE interns learn how to 
teach students under the supervision of an experienced PE teacher.  

Mentorship has been described as a developmental, mutual and process-based 
lifelong partnership between an expert and a less expert person/employee in 
which the former helps enhance the latter’s career experience (Kram & Isabella, 
1985). In mentoring pedagogical content knowledge, communication are major 
elements that promote learning environment (Richards & Templin, 2019). These 
elements are important for mentors to be effective in managing and shaping the 
destiny of PE interns’ future career. 

It is clear that mentors are not just giving tutorial to student interns, they over-
see them through internships and offer feedback as well as help them to create 
their career networks. As a result, mentors are found to positively impact career 
development of PE student interns by 27% as pointed out in (Murphy & Kram, 
2023; Seibu, 2023).  

Due to the diverse needs of students, multicultural competencies have become 
relevant in teaching PE. It means that mentors need to prepare student interns to 
address teaching challenges, which they are likely to encounter in multicultural 
classrooms (McKnight, 2013; Casey & MacPhail, 2018). 

Mentorship should not be confused with supervision because there is a big 
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difference between the two. Mentorship aims at the development of the protégé 
professionally while supervision mainly aims at outlining the performance of the 
protégé. It separates what actual mentors bring to the opportunity so that intern-
ships are much more positive experiences for everyone involved. 

However, there are still some difficulties that affect the process of successful 
mentorship. Mawer (2021) writes about barriers, including communication defi-
ciencies and closed-mindedness from the mentors, thus limiting the successful 
functioning of the mentoring practices. To overcome these demands there is a 
need to intensify mentors training requisites of mentors and give them an organ-
izational framework for support (Vikstrom et al., 2016). 

The other essentials of mentoring include feedback. Feedback given during the 
PE lessons should be more timely, specific, and corrective, and include sugges-
tions on how interns can develop professionally. It can help the mentor deem ef-
fective professional feedback that will help improve the course-learning process. 

2. Literature Review 

The analysis of the current literature in the field shows several topic areas con-
nected to the issue of mentorship, particularly in the aspect of education, includ-
ing PE. Ingersoll and Strong (2011) discuss the effects of traditional and alterna-
tive techniques for professional development as well as the effects of mentoring 
on teacher retention. Alternatively, their conclusions are mainly based on experi-
ences and results obtained from general educational environments that may not 
capture the dynamics of PE contexts. 

Besides, McGee (2019) also points out how informal mentoring is not sufficient, 
because it fails to focus on relevance disciplines, arguing that the population of 
professional mentors for students interns are insufficient (Sharer, 2015). This ob-
servation is quite relevant to the PE context as mentor has to respond to the con-
text under which the student interns’ skills can be improved (Smith, 2021). Eby et 
al. (2022) also present the working conceptualization for mentoring relationships 
and distinguish the main concepts such as development function, role modelling, 
and career sponsorship. However, this framework does not clearly explain how 
each of these components plays out in terms of PE mentorship, and this is a known 
research limitation. 

Multicultural competence is seen by Sanger & Gleason (2020), Banks (2020) 
and Hodge et al. (2017) as relevant to learning contexts. Based on their results, 
Eby et al. (2022) emphasiesd need to educate student interns in multicultural 
classrooms. However, there are no specific suggestions as to the way that the com-
petencies navigating this balance are developed on the part of the PE mentors, 
which is indicative of a promising avenue of research (Lynch & Soukup, 2016). 

The current literature review on mentorship reveals several empirical gaps in 
the literature, especially in PE. There is little information available specifically 
concerning PE internships and while a lot of literature generally discusses the ben-
efits of mentorship programmes. This lead to a research on mentoring oractices 
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and career development in PE. 

3. Purpose of the Study 

This study examined the impact of mentors’ mentoring practices on the career 
development of PE student interns from the University of Education, Winneba 
during their internship. More importantly, it determines which mentoring prac-
tices are strong predictors of career development and to what degree these prac-
tices contribute toward shaping the professional growth and preparedness of PE 
student interns for future teaching careers. 

4. Materials and Methods 
4.1. Study Design and Participants 

A quantitative cross-sectional survey design was adopted for the study. The par-
ticipants for this study were the level 400 students’ cohort from the Department 
of Health, Physical Education, Recreation and Sports, University of Education, 
Winneba who did their internship during the 2019/2020 academic year. A census 
sampling technique was used, that entailed the inclusion of all 122 PE student 
interns, with ages ranging between 20 and 42 years with 30.5 average years, com-
prising 26 females and 96 males. This census sampling technique was preferred 
over others due to the small size of the population and also to reduce sampling 
error (Taherdoost, 2016). 

4.2. Instrument 

A structured, close-ended questionnaire was adapted for data collection. The 
questionnaire was developed following a comprehensive literature review, draw-
ing from the following sources:  

1) The Student Interns Teaching Evaluation Form (IRB5), from the University 
of Education, Winneba, developed by the Institute for Teacher Education and 
Continuing Professional Development (ITECPD, 2018).  

2) The National Association for Sport and Physical Education (NASPE) Stand-
ards for Beginning Physical Education Teachers (NASPE, 2003). 

3) Ghana National Teachers’ Standards by the Ministry of Education [MoE] 
(MoE, 2017).  

These resources provided the foundation for the questionnaire’s structure and 
content. This questionnaire used a 5-point Likert scale and consisted of nine items 
regarding the practice of mentorship. Curriculum experts from the College of Ed-
ucational Studies, University of Cape Coast validated the instrument thus face, 
construct, and content validity were ensured. 

An initial pilot test was conducted after adapting the instrument to determine 
its internal reliability, which resulted in a Cronbach’s alpha coefficient of 0.71. 
The main study also yielded an excellent reliability of 0.74 which is considered 
acceptable internal consistency of the study (McMillan & Schumacher, 2010; 
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Field, 2013). 

4.3. Data Collection Procedures 

The Institutional Review Board of the University of Cape Coast (UCCIRB/CES/ 
2019/29) approved the study. The University of Education granted the permission 
to collect data. Before data collection, the researcher contacted the counsellor of 
level 400 PE students through the head of the department. After explaining the 
purpose and importance of the study, in addition to information about demo-
graphic characteristics, an informed consent was signed by the participants who 
agreed to participate. The counsellor assisted the researcher in sharing the ques-
tionnaires among participants who consented to participate. An explanation of 
how to complete the questionnaire was given to the researcher. It took the partic-
ipants from 18 to 25 minutes to complete the questionnaire. The researcher 
thanked the participants for their time.  

4.4. Data Processing and Analysis 

The primary quantitative data were analysed using multiple linear regression with 
SPSS Version 22. This approach was justified by the need to identify significant 
predictors of mentors’ mentoring practices on the career development of PE stu-
dent interns (reference). Before the analysis, the data were coded into SPSS, 
screened for missing cases or outliers, and then examined to ensure normality and 
linearity assumptions were met, as recommended by Pallant (2013). Following 
these steps, all analyses were conducted. 

5. Results 

The multiple linear regression explains mentors’ mentoring practices on career 
development among PE student interns. Table 1 shows that most of the nine men-
tors’ monitoring practices investigated statistically predicted PE student interns 
career development F (8, 202) = 18.065, p < 0.05, R = 0.668, R2 = 0.446 and Ad-
justed R = 0.421 specifically, respect for diversity (β = 0.020, t = 0.351, p < 0.05), 
good leadership qualities (β = 0.136, t = 2.193, p < 0.05), accessibility (β = 0.209, t = 
3.768, p < 0.05), mentors’ expectation (β = 0.215, t = 3.900, p < 0.05), mentors’ 
feedback (β = 0.274, t = 4.446, p < 0.05), systematic and regular supervision (β = 
0.106, t = 1.839, p < 0.05) and positive mentoring relationship (β = 0.015, t = 0.270, 
p < 0.05) contributed significantly to interns’ career development. However, 
model teaching (β = 0.069, t = 1.137, p > 0.05) and mentoring philosophy did not 
produce an individual significant impact on the career development of student 
interns (β = 0.019, t = 0.270, p > 0.05). It is deduced from these results that men-
tors’ mentoring practices, such as respect for diversity, good leadership qualities, 
accessibility, mentors’ expectations, systematic and regular supervision, mentors’ 
feedback and positive mentoring relationships are critical factors to be considered 
as the key mentoring practices that influence the career development among stu-
dent interns. 
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Table 1. Predicting PE student interns’ career development from mentors monitoring 
practices. 

Variable B Beta T P 

Constant 1.491  5.971 0.000 

Respect for Diversity −0.013 0.020 0.351 0.026* 

Good Leadership Qualities 0.090 0.136 2.193 0.029* 

Model Teaching 0.038 0.069 1.137 0.257 

Accessibility 0.113 0.209 3.768 0.000* 

Mentors Expectation 0.104 0.215 3.900 0.000* 

Mentors Feedback 0.166 0.274 4.446 0.000* 

Systematic and Regular Supervision 0.065 0.106 1.839 0.047* 

Positive Mentoring Relationship 0.094 0.158 2.605 0.010* 

Mentoring Philosophy 0.005 0.015 0.270 0.787 

R 0.668    

R2 0.446    

Adjusted R 0.421    

Source: Fieldwork data, 2020. F-ratio = 18.065, df = (8, 202), p < 0.05. 

6. Discussion 

The results from this study predict a positive connection between mentors’ men-
toring practices and PE interns’ growth development. These outcomes correspond 
to precedents, which suggest that mentors who grant openings for practical work, 
through internships, are the ones who have the most influence on the student in-
terns career development (Hobson et al., 2015; Ingersoll & Strong, 2011). These 
methods also enable interns to acquire the necessary experience and self-confi-
dence for teaching as a full-time professional. 

The main outcome that this research revealed was that the mentors’ feedback is 
an essential role in the career development of PE student interns. This result seems 
to signal that feedback or criticism does not only improve developmental, but 
works more effectively when it is apposite, quick and clear (Kesselring et al., 2016; 
Tinning & Rossi, 2016). Thus, former research confirmed that feedback is a suc-
cessful component of the mentoring process (Rockoff, 2008). Additionally, learn-
ers can think over their teaching and then make corrections in case the lesson does 
not result in successful professional growth (McGee, 2019). For example, mentors 
with effective leadership qualities, accessibe, favourable mentoring bonding, and 
the prowess in the ability to provoke and inspire students’ interns, were observed 
as the most contributing factors to career development (Darling-Hammond, 2020; 
Clarke et al., 2014; Ambrosetti, 2014). These results suggest that mentoring tech-
niques that focus on establishing human good, promoting cultural diversity and 
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addressing training and supervision strongly need interns to have the potential to 
develop authentic teaching skills (Hobson et al., 2015; Glickman, Gordon, & Ross-
Gordon, 2013). 

However, it was also observed that teaching philosophy and model teaching did 
not significantly predict the career development of PE interns. This result con-
trasts with the prevailing literature, which highlights the importance of teaching 
philosophies in shaping educators’ approaches to classroom management and in-
structional methods (Zhao & Zhang, 2017). The lack of significant observation on 
the concept in this study may suggest that interns did not perceive their mentors’ 
teaching philosophies and modelled teaching practices as critical to their profes-
sional development. Nevertheless, well-defined teaching philosophies are essen-
tial for guiding mentors’ instructional practices and promoting student-centered 
teaching, creativity and problem-solving skills better (Faryadi, 2015). Mentors 
who effectively articulate and model these philosophies can therefore help interns 
to develop a robust framework for their future teaching careers (Simons et al., 
2012; Kesselring, 2016). 

Findings from this study suggested that mentors give preference to the devel-
opment and practice of clear, student-centred teaching philosophies that comply 
with the curriculum and foster creativity and critical thinking in PE classrooms, 
as earlier documented by Darling-Hammond (2020). Through this, mentors will 
be able to provide well-rounded career guidance to young teachers who are well-
versed in the intricate processes of modern-day teaching. In addition, pro-
grammes for mentorship ought to concentrate on promoting the mentors’ capa-
bility to give worthwhile feedback and lead the students because these are the two 
main consequences of the benefits that mentorship has on interns’ career and pro-
fessional development. 

7. Conclusion 

The outcomes of this research demonstrate that mentoring practices are the most 
significant determinant factors in the career development of 21st-century PE stu-
dent interns. The current research focuses on the importance of mentoring prac-
tices that influence the careers of physical education (PE) student interns. 
Whereas constructive feedback was identified as the leading predictor of career 
development, the analyses showed that all variables of mentoring contributed to 
nearly half (44.6%) of the variance in interns’ outcomes except model teaching 
and mentoring philosophy. These two non-predictive mentoring practices need 
further improvement by exploring them at the early stage of the internship. 

Based on the results, it is appreciated that structured programmes are necessary 
to improve the competencies of the mentors. More specifically, there was a further 
significant enhancement in the effectiveness of the other levels of the mentoring 
approaches including areas like mentoring philosophy and model teaching through 
frequent training to fully impact the quality career development of the student 
interns for national development. 
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8. Recommendation 

Drawing from the findings of this study, it is recommended that the Institute for 
Teacher Education and Continuing Professional Development (ITECPD) at the 
University of Education, Winneba (UEW), implements regular training pro-
grammes for mentors focused on effective mentoring practices. These training 
sessions should emphasize the development of a mentoring philosophy, model 
teaching strategies and methods for observing interns’ teaching both formally and 
informally as well as provide them with constructive feedback. These elements are 
crucial for quality teacher preparation. 

In addition, mentors should be trained regularly to enhance their understand-
ing of their roles as coaches, collaborators, facilitators, critical friends and co-in-
quirers in both teaching and research. By fostering these aspects of a mentor’s role, 
the relationship between mentors and student interns can be strengthened and 
enable both parties to work towards achieving shared goals in professional devel-
opment. 

Furthermore, mentors should receive training on how to effectively model their 
teaching practices, including disciplinary and managerial skills. This will provide 
PE student interns with valuable opportunities to observe and analyse their men-
tors’ professional practices, facilitating reflection and experimentation that is es-
sential for their career development. Such experiences will help PE student teach-
ers cultivate the critical thinking, creativity and problem-solving skills necessary 
to thrive as 21st-century educators. 

Furthermore, future research should explore the challenges that affect the qual-
ity of mentoring for PE student interns to identify potential areas for improve-
ment in the mentoring process.  

9. Practical Implication 

The findings of this study emphasize that model teaching and mentoring philos-
ophy are critical components of effective mentoring for student interns during 
their internship. When these practices are neglected, the risk of producing poorly 
qualified teachers increases and negatively impacts the quality of PE teaching and 
learning. To address this issue, it is essential that mentors consistently model their 
teaching in alignment with their mentoring philosophy for a minimum of three 
weeks before student interns begin their teaching assignments. This approach will 
provide student interns the opportunity to observe effective teaching strategies 
and classroom management techniques, fostering their confidence and sense of 
authority in the classroom. Ultimately, by experiencing high-quality mentoring, 
student interns are more likely to view teaching as a rewarding and viable career 
path, leading to improved outcomes in their professional development as future 
PE educators. 

10. Limitations 

Firstly, data are self-reported and, therefore, might be susceptible to a degree of 
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social desirability bias. A second limitation is that a possible focus on PE student 
interns at the University of Education, Winneba, could limit the generalization of 
findings beyond other contexts than that represented here and, indeed, beyond 
Ghana. These limitations are addressed by the consent forms which were signed 
by participants to participate in this study, assuring them of anonymity to ensure 
more candid responses. Conclusively, the outcome of this study, as framed by the 
design and sampling technique, deserves to result in reliable information on sim-
ilar studies in various disciplines that touch on teacher education, mentoring, and 
career development for student interns around the world.  
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